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SUMMARY OF THE THESIS 
TITLE: An Investigation into the Problems of Students 
in Professional Courses of Medicine, Law, 
Engineering and Education in Relation to 
Personality Factors 
In the gigantie task of national reconstruction 
and development the professional institutions preparing 
doctors, lawyers, engineers and teachers etc. have a vital 
role of special significance. During post independence era 
professional education has increased appreciably but unfortu-
-nately th© escalation is rather mo-re of quantitative than 
of qualitative nature. Whatever qualitative improvement has 
been made it is more in the form of improvement in profess-
ional courses to the changing needs of modern India and 
to improve upon the technique or methodology of teaching. 
But its personal aspect i.e., personality interaction of 
a student with his personal and professional situations 
has not, so far, caught the desired attention. Therefore, 
the improvement in professional education should be sought 
in the growth of the students as a specialist as well as a 
person. Hence certain professional and personal attitudes 
and qualities should be given weightage qa an important 
aspect of training. 
In view of the complex and fluid state of affairs 
in society the student community in general, and of the 
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professional courses in particular, is confronted with 
problems regarding education, career, sex and marriage, 
interpersonal and intrapersonal relations, financial 
difficulties, mounting unemployment and underemployment 
which keep him constantly under stress and strain. It 
interferes with his academic pursuits and also affeets his 
psychological adjustment and behaviour. It is generally 
being felt that those who live on border line of adjustment 
fail to meet even the slightest challenge of life with 
courage and fortitude. Thus, it indicates that there may 
be a significant relationship between the personality of 
an individual and the amount and intensity of the problems 
experienced by him and his manner of dealing with them. It 
has been felt that the students' problems should be analysed 
in the context of their personality orientation. 
vV Thus/the present study w ^ undertaken to investi-
-gate into the nature of the problems of students in the 
professional courses of Medicine, Law, Engg. and Education 
in relation to their personality factors.) 
OBJECTIVES OF THE STUDT 
The Study was conducted with the following 
objectives in view: 
(i) To identify the problems and to assess the degree of 
Personality adjustment, Self Concept (Self acceptance), 
level of aspiration and creative potential of the students 
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studying in the professional courses of Medicine, Law, 
Engineering and Education. 
(ii) To loeate high and low groups on the variables of 
(a) Problems, (b) Personality adjustment, (c) Self Concept 
(Self acceptance), (d) Level of aspiration and, (e) Creative 
potential in each profession and of the whole group, 
(iii) To test the significance of difference among the 
students of different professions with regard to problems, 
personality adjustment, self concept (self acceptance), 
level of aspiration and creative potentiality, 
(iv) To test the significance of difference between high 
and low problem groups on the variables of (a) Personality 
adjustment, (b) Self concept (Self acceptance), (c) Level 
of aspiration and, (d) Creative potential of the students 
of different professions and of the whole sample, 
(v) To test the significance of difference between high 
and low groups on all the four personality variables with 
regard to their problems professionwise and of the whole 
sample. 
(vi) (a) To test the significance of difference between 
the percentages of students of different professions in 
high and low groups on problems and all the four personality 
variables. 
(b) To test the significance of difference between 
means of different groups on problems and all the four 
personality variables. 
4 
(vii) To determine the significance of difference among 
different areas of problems in different professional 
groups and the whole sample. 
(viii) To test whether different types of problems are 
independent of different professional groups. 
(ix) To find out whether problems are equally distributed 
among different professions. 
(x) To determine the degree of relationship between problems 
and each of the four personality variables. 
(xi) To know whether the four personality variables are 
interrelated. 
(xii) To prepare Personality Profiles of the highest and 
the lowest achievers on the problem variable in each profession 
HYPOTHESES 
The following hypotheses were formulated before 
starting the study* 
(ij There is a professionwise significant difference among 
the students on the variables of problems, personality 
adjustment, self concept, level of aspiration and creative 
potential. 
(ii) There is a professionwise significant difference among 
the percentages of the students in high and low groups on 
problems and the four personality variables, 
(iii) There is a significant difference between high and 
low problem groups of students of different professions and 
of the whole sample on the variables of personality 
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adjustment, self concept (self acceptance), level of 
aspiration and creative potential. 
(iv) There is a professionwise significant difference in 
the problems of the students of high and low groups on 
different personality variables. 
(v) Different professional groups and the whole sample 
differed significantly with regard to different types of 
problems. 
(vi) Different types of problems are not dependent on 
professional groups but have an independent existence. 
(vii) There is a significant correlation between problems 
and different personality variables. 
(viii) There is a significant intercorrelation among 
different personality factors. 
THE METHOD AND THE PROCEDURE 
„ The Normative Survey Method of research covering U •{ 
•"the following phases was adopted* 
(1) In order to identify the students1 problems, students' 
problem checklist was administered to the total sample and 
the problemwise and professionwise significance of difference 
was determined. 
(2) In order to measure personality factors of personality 
adjustment, self concept (self acceptance), level of 
aspiration and creative potential, Personality Adjustment 
Inventory, L.A. Coding Test, S.A. Test, Ideational Tendency 
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Scale, were employed respectively. 
(3) In order to determine the professionwise significance 
of difference between problems and the four personality 
factors the following steps were taken; 
(a) Two extreme groups on each of the variables were 
located which are given as under: 
(i) Highly adjusted group; Highly maladjusted group; 
(il) Highly Self accepting group; Low Self accepting 
group; 
(iii) Highly aspiring group: Low aspiring group; 
(iv) Highly creative group: Low creative group; 
(v) High Problem group: Low Problem group. 
(b) The significance of difference between the problems 
of high and low groups on each of the four personality 
factors in different professions and of the whole sample 
was determined. 
(c) The significance of difference between different 
personality faetors of high and low problem groups of 
different professions and of the whole sample was determined. 
(d) The significance of difference between areawise 
problems of different professions and of the whole sample 
was determined. 
(e) The degree of equal distribution of areawise problems 
in different professions was determined. 
(f) The independence of problems of different professional 
groups was determined. 
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(4) The extent of correlation between: 
(a) The Students' problems and their personality 
adjustment; 
(b) The students' problems and degree of self acceptance; 
(c) The students' problems and their level of aspiration; 
(d) The students' problems and creative potential 
was determined. 
(5) The degree of intercorrelation between different 
personality factors was determined. 
(6) The Personality Profiles of the highest and the lowest 
achievers on Problems were compared. 
SAMPLE 
f/i 6> , The sample consisted of 800 students both boys 
and girls, finally selected out of 1100 students, preparing 
for the first professional degree ythat is Bachelor in 
Medicine (M.B., B.S.), Bachelor in Law (LL.B.), Bachelor 
in Engineering (B,E.) and Bachelor in Education (B.Ed.) 
who were studying in Aligarh Muslim University and all the 
three colleges in Aligarh City affiliated to Agra University. 
TOOLS 
The following inventories and tests were used 
in the present study: 
(1) A Students' Problem Checklist standardised by Educational 
and Vocational Guidance Centre, A.M.U., Aligarh. 
(2) Jamil Qadri's Personality Adjustment Inventory. 
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(3) Ansari and Ansari L.A, Coding Test. 
(4) G.A, Ansari S.A. Scale. 
(5) Sajida Zaidi Ideational Tendency Scale. 
ANALYSIS OF DATA 
A comparative study of the Problems, Personality 
adjustment, Self concept (self acceptance), Level of aspi-
ration and Creative potentiality of the students of diffe-
rent professions was , made by comparing the mean value of 
each variable among different professions. Their ' t* values 
were calculated and the differences were tested at ,05 and 
.01 levels of confidence. High and Low groups on all the 
five variables of each profession and of the total sample 
were located by including all the cases obtaining scores 
one standard deviation above the mean in the high groups 
and one standard deviation below the mean in the low 
groups. The differences in the mean scores on each persona-
lity variable between high problem and low problem groups 
were calculated and their significance of difference was 
tested with the help of 't» test professionwise and of 
the total sample. Similarly, the means of problems of high 
and low groups on eaeh of the four personality variables 
were compared. 
All the four professions were further compared 
on each of the ten areas of the problems. The differences 
in the mean scores of the problems on each of the ten areas 
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were tested among different professions and the total 
sample toy applying »t* Test. Ghi-square as a test of 
significance was also applied to differentiate the 
distributions of the problems in different professional 
groups and to test the independence of problems of different 
professional groups. 
The degree of relationship between problems and 
each of the four personality variables was- determined 
through computing correlation by Pearson's Product moment 
formula. Similarly, intereorrelations among different 
personality variables were calculated. 
The Personality Profiles of the highest and the 
lowest achievers on Problems were compared professionwise 
by converting their raw seores into 2-scores on each 
personality test. 
CONCLUSIONS (H) 
%h » ?it&i4u .":x ;^ "''.Tlie salient features of the results indicate that: 
(1) ^ fie students in the professions of Engg., Law, Medical 
and Teaching experienced a large number of problems in 
different problem areas. n '-^ 
(2) The number of problems varied from profession to 
profession with Medical having the lowest and Law the 
highest number of problems in almost all the ten areas of 
problems. Both Engg. and Teaching, occupying almost middle 
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position, did not significantly differ from one another 
in all the areas except in Personal and Psychological Relations 
and Vocational and Future Plan areas wherein Teaching group 
(5.72, 6.62) had more problems than Engg. group (4,90,5.73) 
and in Moral and Religious Problems Engg. students (5,59) 
had more problems than Teaching group (4.71). 
(3) Different Professions differed with regard to personality 
variables. Medical students, in general, have been found to 
be the highest on Personality adjustment (19.86) ; Creative 
potentiality (132.10) and lowest on problems (34.10); Self 
acceptance (22.27) and Level of aspiration (5,77). On the 
other hand, Law students were found to be the highest on 
problems (56.86); Self acceptance (20.43) and Level of 
aspiration (7.75) but lowest on Personality adjustment 
(23.50) and Creative potentiality (77.79). Both Engg. and 
Teaching occupied middle position and did not differ 
significantly from one another in all the personality 
variables except Self-acceptance where Engg. group (20.28) 
was found to be more self accepting than Teaching group 
(23.53). 
(4) The percentages of High and Low number of cases on 
different variables differed from profession to profession 
with Medical group having lowest percentage of High Problem 
(5.71), Highly maladjusted (8.00), High aspiring (5.14) and 
Low creative- (0.57) students and the highest percentages 
of Low problem (24.00), Highly adjusted (22.86), Low aspiring 
1. The higher the score the lesser the Personality 
adjustment and vice versa. 
2. The higher the score the lesser the self-acceptance 
and vice versa. 
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(10.29), Low accepting (22.29) and High creative students 
(47.43). The Law group presents reverse position in the 
case of most of the variables except in self acceptance 
and partially in Level of aspiration (Low aspiring cases). 
Both Engg. and Teaching groups were found to be placed in 
the middle with slight variation in the case of some variables 
such as Problems wherein Teaching (18.26, 16.21) had signi-
-ficantly higher percentages of high problems and Low 
Problems cases than Engg. (11.28, 8.72) and self acceptance 
wherein Engg. group (18,97) had significantly highest 
percentage of high self accepting students. 
(5) High Problem students, in general, were found to have 
lower Personality adjustment, high level of aspiration, 
lower creative potentiality than Low Problem students. In 
the case of Self-acceptance the trend was disturbed (High 
Problem students were high on Self acceptance). 
(6) Highly maladjusted, Low accepting, High aspiring and 
Low creatives were mostly found to have significantly higher 
number of problems than Highly adjusted, High accepting, 
Low aspiring and High creative students. 
(7) Problems were found to be negatively correlated with 
Personality adjustment (-.65), Level of aspiration (-.49) 
and Creative potentiality (-.44) which indicates that problems 
tend to increase with (a) considerable decrease with Perso-
nality adjustment, (b) modest decrease with Level of aspi-
-ration and Creative potential and vice versa. But the trend 
was disturbed in the case of self acceptance (.43) where 
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problems tend to increase with increase in self acceptance 
or vice versa. 
(8) All the Personality variables of Personality adjustment, 
self acceptance, Level of aspiration and Creative potential 
were found to be significantly intercorrelated among them-
- selves except Self acceptance and Level of aspiration 
(-0.16) and Level of aspiration and Creative potential (.12). 
The correlation between Personality adjustment and Self-
acceptance (-.24) and Personality adjustment and Creative 
potentiality (-,28) were found to be low and negative. The 
correlation between Self-acceptance and Creative potentiality 
(-.39) was moderate and negative. 
(9) The highest achievers on problems of all the professional 
groups tended to be less adjusted and less creative than the 
lowest one except Engg. where opposite was the trend. On 
Self-acceptance both the highest and the lowest achievers 
did not differ in Engg. group but the highest was less Self 
accepting in Law and more Self accepting in both Medical 
and Teaching groups. The highest achievers of all the 
professional groups were found to be slightlyllower on Level 
of aspiration than the lowest one except Medical group where 
the highest achiever was moderately higher on Level of 
aspiration than its counterpart. 
(10) The students preparing for the four different professions 
manifested some distinguishing characteristics. Engg. students, 
in general, were found to be the adults of normal adjustment 
with greater number of high Self-accepting and high 
aspiring students having adequate creative potentiality. 
They experienced less number of problems but greater than 
medical students. Law students as a group were found to 
be satisfactorily adjusted with higher percentage of high 
self accepting and high aspiring students but possessed 
least creative potentiality of all professional groups. 
They experienced the highest number of problems. Medical 
students were found to be the adults of well adjusted 
personality but were least self accepting and least 
aspiring with the highest creative potentiality but 
least number of problems. Teaching students were found 
to be at par with Engg.f students in Personality adjustment 
^ . . — « - . — „ ,_ „ . _ 
and Creative potentiality having equal number of problems. 
They were moderately high in Level of aspiration but were 
found to be less self accepting like Medical students. ) 
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1. IMPORTANCE OF THB STUDY 
P r o f e s s i o n a l educa t ion , according to Blauch (1960) 
c o n s i s t s of those forms of educa t ion t h a t p r epa re men and 
women f o r p r a c t i c e of the p r o f e s s i o n . I t i n c o r p o r a t e s many 
forms of s p e c i a l i s e d educa t ion f o r which schools and co l l eges 
a re maintained in the u n i v e r s i t i e s . P r o f e s s i o n a l educa t ion 
covers the most v i t a l a rea of s o c i a l l i f e as i t p r e p a r e s men 
and women fo r d i f f e r e n t types of p r o f e s s i o n a l s e r v i c e s . Many 
Psycho log i s t s and S o c i o l o g i s t s have at tempted to c l a s s i f y 
d i f f e r e n t occupat ions according t o e a r n i n g s , s k i l l l e v e l s , 
s t a t u s , educa t ion , i n t e l l i g e n c e , i n t e r e s t s , l o c a t i o n of work 
e t c . I n the Dic t ionary of Occupat ional T i t l e s (1949) , t te 
occupa t iona l c a t e g o r i e s given according t o the bes t known 
f i e l d and l e v e l c l a s s i f i c a t i o n of occupat ions a r e : (1) Professional 
and manager ia l occupa t ions , (2) C l e r i c a l and s a l e s occupa t ions , 
(3) Service occupa t ions , (4) A g r i c u l t u r a l , f i s h e r y , f o r e s t r y 
occupa t ions , (5) S k i l l e d occupa t ions , (6) Semi s k i l l e d occupa-
- t i o n s and (7) u n s k i l l e d occupa t ions . 
Medicine, Law, Engineer ing and Educat ion (Teaching) 
are the four p r e s t i g i o u s p r o f e s s i o n s occupying an esteemed 
p o s i t i o n in our s o c i a l s e t - u p . As g r ea t amount of p r e s t i g e i s 
tagged on to them, the a s p i r i n g youth under the s p e l l of g r e a t 
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appeal of these professions aspire fo r them. In a study on 
p res t ige of occupations in India , Cook (1962) determined rank 
order of 22 selected occupations. The professions of Engineering, 
Medicine, Secondary School teaching and Law were found to be 
placed in order of 1,2,5 and 6 respect ively . This goes to prove 
the a t t r a c t i o n of the youth towards these professions and the 
soc ia l pres t ige attached to them. For a number of years our 
country has been faced with the problem of educating adequate 
numbers ot professional workers.-'Large scale expansion and 
development has taken place in the area of profess ional education 
during post independence era . There has been a steady growth 
in professional colleges during the l a s t three decades or so 
and the number of professional i n s t i t u t i o n s has increased more 
than ten times during the post independence e ra . When India 
achieved independence in 1947, there were only 38 engineering 
colleges with an admission capacity of 2,940 s tudents . Indian 
students were sent to U.S.A. and U.K. and other countries for 
post graduate studies and research, and specia l ised t ra in ing 
i n engineering. By 1971, the number of engineering colleges 
rose to 136 as compared to 53 in 1951. Similarly, the number 
of medical colleges has subs tant ia l ly increased. By 1949, 29 
medical colleges were establ ished i n India . Prom the year 
1950, the development of medical colleges has f a i r l y been 
rapid and by the end of 1958, there were 50 medical col leges . 
By 1971, the number rose to 96. These colleges are a f f i l i a t e d 
to more than 40 different un ive r s i t i e s a l l over Ind ia . Likewise 
there has been a consistent growth in the number of colleges 
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of Education (Teaching) and Law. As against 48 colleges 
of Education and 20 colleges of Law in the year 1949-50, 
the number has r i sen to 1,139 by 1972 and 165 by 1971 respec-
t i v e l y . 
Looking to the quant i ta t ive increase in the number 
of i n s t i t u t i o n s in engineering, medicine, law and education 
(teaching) during the l a s t three decades or so, i t appears 
tha t considerable amount of expansion and development has 
taken place during post independence period. Large sum of 
money i s being spent in t ra in ing more and more number of 
professional people. Number of admissions in each profess ional 
course has escalated subs tan t i a l ly . More bui ldings, r e l a t ive ly 
sophis t icated equipments and teachers are being provided. 
Nevertheless, improvement in professional education cannot 
merely be judged on the basis of quant i ta t ive increase alone 
but on qua l i t a t ive improvement a l so . Qual i ta t ive improvement 
in professional education has two connotations. One i s re la ted 
to the improvement in professional courses i . e . , to modify 
them to the changing needs of modern times and to improve 
upon the technique or methodology of teaching. But the other, 
which i s even more important aspect of qua l i t a t ive improvement, 
i s the personal aspect or the personal i ty i n t e r ac t i on of a 
student with his personal and professional s i t ua t i ons . In 
order to equip him to deal with the personal and professional 
l i f e problems and s i tua t ions with greater acumen and s k i l l , 
personali ty development programmes are required to be incorporatec 
in the professional t r a in ing . Unfortunately t h i s aspect of 
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improvement has not a t t rac ted the desired a t t en t ion of 
educat ionis ts and administrators in India . Thus, qua l i t a t ive 
assessment in the form of development of ce r ta in profess ional 
and personal a t t i t udes and qua l i t i e s should be given due 
weightage as an important aspect of t r a in ing . Bricfcman (1962) 
has appropriately pu t , "The appraisal of Professional education 
cannot be founded on paper alone, or even on ac tua l work of 
i n s t i t u t i o n s . The true value of the professional must be 
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sought in his performance as a specialist and a man.'1 Thus, 
professional education is to be chiselled not only to produce 
a prospective doctor, lawyer, engineer and teacher etc., but 
also to help him to grow into an adult, into a responsible 
citizen with the quality of mind and character, of integrity 
and humanity which are characteristics of an educated man as 
a doctor, lawyer, engineer and teacher. 
Emphasising the Importance of medical education in 
national stream, Rao (1967) said, 
"Nation's health depends upon standard of living, 
general education and organisation of health services.., 
Without adequate manpower none of these services could 
function. Health manpower, therefore, becomes crucial 
factor not only in the achievement of comprehensive 
health care, but also in the conquest of poverty, 
ignorance, disease, hunger and population pressure. 
While the health manpower includes the entire team, 
the education and training of the team leader, the 
doctor, becomes the most important factor."2 
Thus, lao put emphasis on the importance of training 
and education of health manpower, specially doctors who are the 
team leaders, in order to launch crusade to fight against 
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problems of poverty, ignorance, d isease , hunger and population 
pressures e tc . 
Similarly, Karia (1972) highlighted the aims of 
lega l education, 
"The main aim of legal education i s not to acquire 
merely the bare knowledge of few a c t s , ru les and 
regula t ions , but on consequence study of law, a 
student may ul t imately be produced to be a good 
c i t i z e n , who may be an active pa r t i c ipan t in creat ion 
of law, in t e rp re t a t ion of law and appreciat ion of 
law,"3 
According to Griswold (1953), one of the important 
functions of law school i s not only the t r a in ing of Journeyman 
Prac t i t i one r but ra ther the t ra in ing of the men who must be 
leaders and set the standards and tone of the i r profession 
and provide the imaginative ins ights to them to play a s igni -
- f i can t role in the community. Thus, we may say that the true 
function of legal education i s not only to bring out lawyers 
who are conversant merely with the a c t s , rules and regulat ions 
and other aspects of law but who are imaginative leaders to 
frame, in te rp re t and appreciate law so that they may set standards 
and tone of the i r profession and fcims play a s ignif icant role 
in society. 
While emphasising the role of an engineer in socie ty , 
Chagla, during the course of Pres iden t ia l address at the Sixteenth 
Meeting of the All India Council for Technical Education, Decem-
-ber , 1963, said, 
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"The engineer i s a responsible professional man 
whose every professional act has human and socia.1 
consequence. He i s an instrument in creat ing a new 
society , a new economic order as well as a new 
physical environment To meet his growing 
respons ib i l i ty , he needs depth, f l e x i b i l i t y and 
a capacity for growth.w4 
So in order to discharge the respons ib i l i ty of creat ing a 
new economic and physical order in socie ty , an engineer needs 
to develop i n s igh t , f l e x i b i l i t y and power for growth. Thus, 
the aims and functions of engineering education have to be 
modified and ta i lo red accordingly. 
Educationists consider education to be an instrument 
of soc ia l change and na t iona l reconstruct ion. Temples of 
learning have acquired new dimensions and the future of a 
nation i s now being fashioned in the c lass rooms. On the 
qual i ty and number of persons coming out of schools and colleges 
w i l l depend our success in the gigantic task of na t ional recons-
t r u c t i o n . I f pupils in the class rooms are of v i t a l import 
as future nat ion bui lders , t he i r teachers are even more important 
as shapers of these nat ion bui lders . Saiyidain (1950) makes 
the role of teachers quite i l l u s t r a t i v e when he says tha t - the 
teacher has pa t ien t ly to cut out of a crude and unshaped stone 
in to a thing of beauty, proportion and balance. ' Therefore, 
i t i s the teacher who moulds, scu lp t s , ch ise ls the crude mater ia l 
of human nature and creates a beautiful a l l rounded persona l i ty . 
I t i s generally said that teacher i s the complexion of s tudents . 
An edgy, nervous teacher has pupi ls tended towards the same 
condit ion, while qg teacher who i s f rus t ra ted and worried has 
unanimated and l i s t l e s s chi ldren. I t i s , therefore , e s sen t i a l 
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and coveted too that the desired attributes and attitudes 
should be inculcated in our prospective teachers through 
suitable training programmes. 
Thus, in India, professional institutions preparing 
doctors, lawyers, engineers and teachers etc. have a vital 
role to play in the huge task of national reconstruction and 
development. They have become important, specially, when oir 
country is on its way to modern, scientific and technological 
advancement, trying to match with the ever rising curve of 
scientific and technological progression on the world graph. 
But, unfortunately, many students who take up the careers 
later realize that they have no real aptitude for their 
respective professions. This feeling brings in apathy, frus-
ment 
-tration and disappoint/. Many of even those, who take great 
interest, later find that they cannot meet or adjust to the 
needs of society. They feel that they lack practical experience 
to deal with human problems. Thus, such feelings of inadequacy 
give, rise to the problem of wastage and stagnation which is 
quite acute in higher education and also in professional 
courses like law, medicine, engineering and teaching etc. This 
incurs great economic loss to the institution and creates 
psychological disappointment in the students. Since 1950s 
there has been increasing concern over the problem of conserving 
our intellectual resources. Some of the longitudinal studies 
have been done in foreign countries on 'talented loss* who 
leave college before completing their undergraduate training. 
In one of the studies, Johnson and Hutehins (1966) found 
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9 percent annual loss in medical, 40 percent in law, 51 
percent in engineering. College dropouts represent a tremendous 
waste of most able and competent manpower in India as well. A 
survey, carried out by the Planning Commission, has revealed 
that overall wastage is of the order of 25 percent in engineer-
-ing and 50 percent/polytechnics. The Man Power Group Survey 
(1965), conducted by the Institute of Applied Manpower Research, 
found that there was a high incidence of students1 wastage 
ranging between 15 to 20 percent as a result of failure. The 
problem of wastage and stagnation is even more alarming in 
India where economic loss is highly deterimental to national 
growth and development. 
Looking to the magnitude of the problem, it has 
become imperative to identify the root cause of this malady 
so that suitable measures may be evolved to remove the causes 
of economic and talent loss to the nation. Various systematic 
studies have been conducted in other countries in order to 
draw out the causes of college dropouts. Waggoner and Zeigler 
(1946) found that the students, who dropped out, did not always 
lack in intellectual ability but they were rather suffering 
from emotional troubles. Similarly, Demos (1968) conducted a 
study in which counsellors interviewed most of the students 
who. were withdrawing from college during a single semester. 
For both men and women, psychological problems were identified 
by the counsellor as one of the major reasons for withdrawing. 
Therefore, it indicates that the major cause of college dropouts 
is psychological which can be attributed to emotional problems 
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ar i s ing from academic as well as non-academic sources. 
A student enters professional college in his l a te 
teens and during h is stay in the i n s t i t u t i o n he passes the 
short t r a n s i t i o n a l period from adolescence to adulthood. He 
i s a t a c r i t i c a l stage in his development when h i s a t t i t u d e s 
are taking shape. College l i f e i s , at t imes, pleasurable for 
him but i t i s a period i n which he experiences problems. In 
general , academic pursui t s are perceived as most s t r e s s fu l 
by him and th i s period of academic l i f e i s a period of 
grea ter s t ress and s t r a i n than any period in h is l i f e . 
Therefore, many of his psychological problems e i t h e r occur 
or accentuate during the course of his academic and professional 
s tud ies . Therefore, the young adult during college days encoun-
t e r s many problems re la ted to the radical changes in himself 
and in his environmental s i tua t ions . When students get enrolled 
in a college they are presumably entering a new environment 
which presents an assortment of expectat ions , a c t i v i t i e s , 
p ressures , new associat ions and f a c i l i t i e s e t c . which build 
up environmental pressure . The students are expected to make 
adaptative responses to these environmental p ressures . Thus, 
the students are frequently faced with personal and soc ia l 
problems which constantly keep them worried and anxious. 
Because of the complex and eve re hanging nature of 
Indian socie ty , the student community, a t l a rge , i s confronted 
with the problems regarding education, career , sex and marriage, 
in terpersonal and in t ra-personal r e l a t i o n s , moral and r e l i g ious , 
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and many other massive problems of society such as economic 
d i f f i c u l t i e s , mounting unemployment, underemployment which 
keep them constantly under the pressure of f inanc ia l d i f f i -
c u l t i e s and job insecur i ty . The students in the professional 
courses of medicine, law, engineering and teaching, a l l the 
more, suffer from the feel ing of insecur i ty because these 
professions are mostly employment-oriented. So they struggle 
under concentrated e f fo r t , long hours of study, the tension 
of examination, fear of flanking out, uncertainty about 
fu ture , pressure to compete, pressure to adjust to constant 
change, pressure for performance in school and l a t e r a t job, 
pressure to get along with others e t c . To make the matters 
worse, individual guidance and personal contacts are generally 
becoming rare due to overcrowding in the un ive r s i t i e s and 
colleges and i t has resul ted in loss of close re la t ionship 
of guidance and understanding between a teacher and a taught. 
Therefore, pupi l- teacher re la t ionships have deter iora ted to 
a considerable extent insp i te of democratic approach to 
education. Teachers are no longer a source of insp i ra t ion 
to them. Teaching i s mostly mechanical and d u l l . There i s 
a greater cu l tu ra l and i n t e l l e c t u a l hetrogeneity in the 
composition of the students in the campuses and class rooms, 
lack of f a c i l i t i e s both academic and non-academic for providing 
ou t l e t s to constructive urges, grea ter proximity and i n t e r -
-mingling among students of both sexes, wide gap between 
r i s ing costs and available job oppor tuni t ies . These a r e , 
undoubtedly, among the s ignif icant fac tors contr ibut ing to 
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complexity of the problems of students. Thus, modern educated 
youth is bewildered and perplexed in the complex and fluid 
state of affairs in the society wherein old walues are getting 
lost without any substitute for them. He is confused regarding 
his goal of life which further aggravates his misery. With 
the result, he cannot even face the slight challenges of life 
boldly and with confidence. 
Kakkar (1964) estimated that 50 percent of our 
current population is below 25 years of age out of which 93 
percent cases have school adjustment problems in different 
areas. An all India survey (1961-62) reveals that sudents 
in India are exposed to a competitive academic environment 
ladder throughout by examinations and by a spirit 'let those 
who can succeed do so, if they can'. It has widely been felt 
that students in India are not given sympathetic hearing to 
their problems. There is almost an absence of testing programmes 
designed to assist him to understand himself and cherish his 
aptitudes, abilities and personality patterns and to place 
at his disposal all the information available with regard to 
future study or training opportunities and work possibilities. 
Even the trainees who have chosen their future course have 
wide and varied problems which cause them worry bordering on 
maladjustment. Certain problems hamper their personal and 
social adjustment, others influence their capability for 
being good professionals as a doctor, an engineer, a lawyer 
and a teacher. 
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Pressures, like frustrations, may emanate from inner 
or outer sources. Inner sources centre round our aspirations 
and ego ideals, and external ones arise from environmental 
demands like family, social and cultural pressures eto. Wide 
spread among these are the pressures to compete, to adjust 
to persistent change, to get along with others, to maintain 
family life valued in society, to perform well in school and 
later in job etc. Constant experiencing of problems may adversely 
affect students' psychological adjustment and an adverse ©ffeet 
on psychological adjustment may be manifested in difficulty 
with academic performance and, conversely, problems pertaining 
to academic performance may have again adverse effect on 
psychological adjustment. One of the basic assumptions of 
Freud is that powerful external forces can penetrate the 
deepest layers of human personality. There can be no denying 
that problems ultimately affect behaviour. It is a psychological 
truism that those who face many problems in their lives would 
get anxious and frustrated. When they are frustrated they find 
themselves unable to solve their problems because the persisting 
problems may have the tendency to internalise. With the result, 
objective or external problems become subjective or internal 
and internal conflicts again magnify the external or objective 
difficulties and, thus, vicious circle sets in to aggravate 
the situation further. When people live on the border line of 
adjustment, the minor challenge in their life results in 
exaggerated disruption in biological and psychological funct-
-ioning or both. On the other hand, there are many mature, 
capable and confident people who can carry the heavy weight 
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of s t r e s s with grace and endurance r a t t e r than breaking 
down tinder i t . 
Now i t poses a question as to why some persons 
become panicky, disconcerted or infur ia ted during the episodes 
of extreme environmental s t r a in s and s t r e s s e s , while o the r s , 
exposed to the same wrecking and provocative s i t u a t i o n s , are 
able to withstand them. We should, obviously, not overlook 
the fact that there are wide individual differences in react ing 
to the sane external s i tua t ions of problematic nature . There-
- f o r e , some s ignif icant differences may be found in emotional 
react ions displayed by different types of persona l i ty . Well 
in tegrated pe r sona l i t i e s have the capabi l i ty to face the 
s i tua t ions boldly and overcome t h e i r obstacles imaginatively 
because severi ty of the s t r e s s may depend as much on the 
individual as on the objective s i tua t ion . Therefore, emergencies, 
conf l ic t s and other l i f e problems tha t one person can take in 
s t r ide may incapaci ta te another. Integrated and adequate 
pe r sona l i t i e s are also to reach more d i rec t ly and sharply to 
the heart of the problems. They have acumen to put t h e i r fingers 
on the core of i s sues . The existence of such individual d i f fer-
-ences has long been recognised as ref lected in Socra te ' s 
observations that competent individuals are those who manage 
with the circumstances they encounter da i ly . They possess an 
accurate judgement to meet a r i s ing occasions and rarely miss 
the expedient course of act ion. Thus, the s tudents , who are 
op t imis t i c , view the i r problems manageable and use t h e i r 
previously learnt behaviour to cope with the pa r t i cu l a r 
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s i tua t ions and are generally found to solve successfully t h e i r 
problems. Therefore, the students with in tegrated and adequate 
personal i ty f ee l secure and fee l less need to defend themselves. 
There i s greater l ikelihood of the i r meeting environmental 
problems with ease due to t h e i r being in te rna l ly unif ied. 
Thus, i t indica tes that there may be s igni f icant 
re la t ionship between the personal i ty of an individual and the 
amount and the in tens i ty of problems experienced by him and 
the manner of dealing with them. Therefore, in order to under-
-s tand the phenomenal world - i t s t r i a l s and t r i bu l a t i ons -
of the s tudents , problems have to be analysed in the context 
of t he i r personal i ty or ien ta t ion . 
Many psychologists share the view tha t students 
with integrated personal i ty are well adjusted and less self 
defensive. They possess the a b i l i t y to evaluate themselves 
more accurately and a re , thus , able to accept themselves. 
Their levels of asp i ra t ion are far more l ike ly to be r e a l i s t i c 
and a t t a inab l e . Peeling fundamentally secure, they are capable 
of experimenting. As a consequence they are found to be the 
spontaneous and creative people who are able to deal with 
events and with themselves with greater ob jec t iv i ty and 
equanimity. Such students find themselves capable of eoping 
with l i f e problems. Hurlock (1959), while analysing the causes 
of psychological problems, highlighted that some students have 
un rea l i s t i c concepts of themselves. Their leve ls of asp i ra t ion 
are far above the i r a b i l i t i e s and levels of successful achiese-
-ment which bring in feel ing of inadequacy. This , often, proves 
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to be/crushing blow to t h e i r egoes and makes them look upon 
themselves as t o t a l fa i lu re and, with the r e s u l t , such type 
of feel ing gives r i s e to innumerable psychological problems. 
Therefore, a sa t i s f i ed and adequate s tudent , who can correct ly 
perceive himself, as he actual ly i s , and not as he would l ike 
himself to be and i s r e a l i s t i c in se t t ing h is future goals 
of achievement, w i l l make far be t te r adjustment to l i f e s i tu-
i t i o n s than the one whose concept of self has been d i s tor ted 
by wistful^thinking. This view has been properly endorsed by 
Mc Quilt (1950), and Taylor and Comb (1952) who found that 
human behaviour in any p a r t i c u l a r context i s largely determined 
by the ind iv idua l ' s perception of himself. Those who have 
stable r e a l i s t i c self concept make good adjustments. 
Sketching the p rof i l e of an adequate pe r sona l i ty , 
Comb and Snygg (1959) described, 
"Adequate pe r sona l i t i e s are able to penetrate more 
d i rec t ly and sharply to the heart of Problems, They 
often possess uncanny a b i l i t y to place the i r fingerd 
on the core of issues and are thus able to deal with 
matters more prec ise ly and a p p r o p r i a t e l y . . . . . They 
donot need to have an immediate answer to the problems. 
They are capable of what Prenkel Brunswik has cal led 
' t o l e ra t ion of ambiguity' , that i s , they are capable 
of l iv ing comfortably with unsolved problems.11® 
Similar ly , logers (1947) observed in a therapy, 
"Once the self i s thus accepted, the inner energies 
making for self ac tua l iza t ion are released and she 
(the c l i en t ) a t tacks her l i f e problems more efficiently. ' 
Therefore, the person who i s in te rna l ly unif ied has the greates t 
l ikel ihood of meeting environmental problems construct ively. 
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They are expected to be bet ter in soc ia l and emotional 
adjustments and more r e a l i s t i c in se t t ing goals than t h e i r 
counterparts . Relating goal se t t ing behaviour with Problems 
Rotter (1942-43) s ta tes ,!Those who have defeated a t t i t udes 
towards l i f e Problems tend to show very high or very low 
D-Score.» Similar ly , c r ea t iv i ty i s considered to be the key 
to the solution of mankind's most serious problems because 
creat ive thinking i s e s sen t i a l in appl icat ion of knowledge 
to solve daily problems. According to Prank (1967) , the 
creat ive person takes delight in accepting the challenges. 
Moreover, creat ive persons are considered to be more sensi t ive 
and more aware of the problematic nature of t he i r environment. 
Northrop (1953) endorses t h i s view by saying tha t no one i s 
creat ive unless he has a thorn in his f l esh . Thick skinned 
people do no creative thinking, to them every thing i s under-
- stood, nothing i s baff l ing, hence, there are no problems. 
The creat ive personal i ty seems to exhibit what Guilford c a l l s 
Problem Sensi^vity*. The person who i s *fired with the s p i r i t 
of enquiry1 , who i s 'open to experience*, i s expected to be 
aware of problems which less sensi t ive may ignore. Having 
become sensi t ive to a point of disturbance, the creat ive 
thinker stays with i t , analyses i t and f ina l ly comes up with 
some kind of speculative answer. Hence, persons with creat ive 
p o t e n t i a l i t y are expected to solve t h e i r problems, personal 
as well as profess ional , confidently and imaginatively. 
In the l i gh t of the foregoing discussion, i t can 
safely be deduced that l i f e i s cer ta in ly not a p lacid stream 
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for any one. The process of l iving i s one of continual coping 
with circumstances and events that t e s t the defences against 
anxiety. More so, college l i f e i s pleasureable hut a l l the 
same challenging and problematic for the s tudents . During 
t h i s period they face so many problems, t h a t , i f some or 
a l l of them are unresolved, they may resu l t i n to several 
kinds of abnormalities and even in extreme cases , mental 
breakdown and personal i ty d i s in tegra t ion , because pe r s i s t i ng 
problems usher in an unhealthy s t i r r e d up emotional s t a t e 
which may do considerable damage. Some problems are mild 
and ex is t only for a short duration and otters are intense 
and l a s t long which upset the en t i re personal i ty make-up. 
At the same time, the s tudents , with varying personal i ty 
t r a i t s and a b i l i t i e s , t ry to cope with the obstacles in t h e i r 
way and overcome them. The capacity to withstand problems 
r e a l i s t i c a l l y and to solve them imaginatively with confidence 
may, to a greater extent , depend on the i r personal q u a l i t i e s . 
I t has been f e l t tha t the univers i ty and college 
students in general , and the students of professional courses 
l ike medicine, law, engineering and teaching in p a r t i c u l a r , 
are faced with many s i tua t iona l as well as personal i ty problems. 
These problems not only in ter fere with t h e i r academic perfor-
mance but also adversely affect t h e i r developmental process 
and thus , thereby reduce t he i r efficiency as a professional 
person. When students struggle with the i r l i f e problems 
consis tent ly and p e r s i s t e n t l y , these are l ike ly to affect 
t he i r psychological and personal i ty make-up because external 
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or objective problems, i f unresolved, tend to i n t e rna l i s e 
and then in t e rna l conf l ic ts again amplify the ex terna l 
problems se t t ing in the vicious c i r c l e . Moreover, i t i s also 
viewed that individual differences are found among the students 
in dealing with a perplexing and problematic s i t ua t ion . The 
students with integrated personal i ty are expected to be in 
a favourable pos i t ion in facing and resolving the i r problems 
than the i r counterparts . In order to conserve and augment our 
ta lented human resources, i t is imperative tha t problems 
should be iden t i f ied so that the students may be helped and 
guided to face and resolve t h e i r problems with ease, imagination 
and confidence. Moreover, I n d i a ' s s t rength cannot be judged 
by strengthening the armed forces but also by developing 
speedily the i n d u s t r i a l , a g r i c u l t u r a l , s c i en t i f i c and techno-
- l og i ca l foundations of na t ional economy. All t h i s can be 
achieved with properly trained men. The college and universi ty 
students of today wi l l be going out in l i f e in a year or so. 
Therefore, i t i s a s ignif icant question, 'Are we giving them 
the proper a t ten t ion they need? Paradoxically, t h e i r needs 
are being neglected and the problems they face are not properly 
being looked into and concrete steps are not being taken up 
to help them resolve t h e i r problems. 
Inspired by the views expressed on the basis of 
numerous empirical studies and observations made by many 
th inkers , psychologists and psychotherapis ts , the inves t iga tor 
f e l t the need to carry out a systematic inves t iga t ion in to the 
nature of the s tudents ' problems and the i r re la t ionship with 
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their personality factors. Therefore, the investigator has 
taken a small leap towards investigating into the problems 
of students in professional courses of medicine, law, engineering 
and education in relation to their personality factors. 
2. STATEMENT OP THE PROBLEM 
The problem selected for the study may be stated as: 
"An Investigation into the Problems of Students in 
Professional Courses of Medieine, Law, Engineering 
and Education in Relation to Personality Factors. " 
3 . EXPLANATION OP THE PROBLEM 
For the purpose of this study, some of the terms 
used in the Statement of the problems are explained below: 
i. Problems: They refer to those conditions which 
cause hindrance, real or imaginary, in the smooth pursuit 
of academic and other achievements in the lives of the indivi-
duals. In consequence, they cause worry, tension, fear, shame 
and a sense of inadequacy or frustration. The Problems in the 
present Study have been categorised under ten areas i.e., 
Health, Financial, Social and Psychological relations, Personal 
and Psychological relations, Sex and Marriage, Home and Family, 
Moral and Religious, Adjustment to college work, Curriculum 
and Teaching Procedure, Vocational and Future Plans. 
ii. Professional Courses: Professional courses refer 
to the courses which prepare men and women for exacting, resp-
onsible services and for fields requiring well-informed and 
disciplined insight and skills of higher level. The term is 
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hereby used to designate the programme of courses and other 
experiences offered by an educational i n s t i t u t i o n for the 
announced purpose of preparing persons for a pa r t i cu l a r 
profession and contributing to the i r growth in competing 
for such service . In the present study the professional 
courses selected are Medical, Law, Engineering and Education. 
i i i » Medical, Law, Engineering, Education; These 
are the professional courses which, for the purpose of the 
present study, are confined to the f i r s t professional degree 
thatjis to say Bachelor in Medicine and Surgery (M.B. ,B .S . ) , 
Bachelor in Engineering (B.E.) , Bachelor in Law (LL.B.) and 
Bachelor in Education (B.Ed.). 
iv . Personali ty Factors : 'Personal i ty 1 poin ts to 
the aggregation or in tegra t ion of mental, emotional and socia l 
t r a i t s , innate and l ea rn t , that d is t inguish one person from 
another. Thus, an i n d i v i d u a l s personal i ty i s h i s unique 
p a t t e r n of t r a i t s . I t means what a person i s , how he thinks 
and feels and what i s included in h is psychological make up. 
Some of theseAobjective, observable and measurable. Others 
are subjective and hence cannot be studied and measured 
accurately. 
In the present study by 'personal i ty f a c t o r s ' i s 
meant the various aspects or dimensions of pe r sona l i ty . Good's 
def ini t ion (1959) of personal i ty dimension has been used as 
the basis where he defines a personal i ty dimension as the 
aspect that can be measured or tha t i s hypothesised to vary 
quant i ta t ive ly along a continuum. In the present study 
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'Personal i ty f ac to r s ' are confined to four d i s t i n c t dimensions 
of persona l i ty , namely, Personality Adjustment, Self Concept 
(Self Acceptance) , Level of Aspiration and Creative Po ten t i a l . 
(a) Personality Adjustment: Personali ty adjustment 
refers to a continual process by which an organism varies his 
behaviour to produce a more harmonious re la t ionship between 
himself and his environment. I t i s the a b i l i t y to develop a 
sense of securi ty and feel ing of adequacy and to be free from 
excessive f e a r , depression and worry. Symonds (1943) defined 
adjustment as a sat isfactory r e l a t i on of an organism to i t s 
environment. I t means how well one can get along with others 
but here adjustment does not mean a conformist 's adjustment 
wherein an individual , los ing h is iden t i ty and ind iv idua l i ty , 
subjugates to the rules and taboos of society. For the purpose 
of th i s study Personality adjustment has been defined as a 
smooth re la t ionship between the individual and his environment 
in respect of five areas of adjustment i . e . , Soc ia l , Emotional, 
Health, Home and Financial . 
(D) Self Concept (Self Acceptance); The concept of 
se l f denotes an ind iv idua l ' s perception of himself as an essent ia l 
e n t i t y , which i s unique, self regulat ive and uni f ied . I t comprises 
a l l the be l ie fs the individual holds concerning what kind of a 
person he i s . The researches in self concept are concerned with 
mainly two measures i . e . , posi t ive-negat ive dimensions of self 
concept and r ea l - idea l self discrepancies, Rogers and Dymond 
(1954) viewed that the degree of congruence which an individual 
expresses between b is present self-concept and h i s i dea l 
self-concept i s indicat ive of the degree of self acceptance 
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he experiences. Therefore, self acceptance i s a measure of 
the degree of discrepancy between one's r ea l self and idea l 
self . I t i s understandable that an ind iv idua l ' s self concept 
would be based on the degree of self acceptance and self 
re jec t ion . In the present study, therefore , the degree of 
self acceptance as a foundation of self concept has been 
measured with the assumption that what i s being studied 
would be a preliminary measure of self concept. Self concept 
operat ional ly has been defined for the manifested purpose of 
t h i s study as expressed through the degree of discrepancy 
between the rea l self image and idea l self image i . e . , self 
acceptance. 
(c) Level of Aspiration; Level of asp i ra t ion means 
the standard a person hopes to reach in a specif ic ac t . I t i s 
the discrepancy between present achievement and future goal. 
The level of asp i ra t ion has been studied in di f ferent studies 
as a concept, as a personal i ty a t t r i b u t e , as a kind of response 
i n various s i t ua t ions . In the present study i t has also been 
taken as/personal i ty a t t r i b u t e . Therefore, level of aspi ra t ion 
has operat ionally been defined as ' l e v e l of future performance' 
in a given task which an individual takes upon himself to reach 
a f t e r knowing his past performance in that ac t . 
(d) Creative Po ten t i a l i t y ; Creative p o t e n t i a l i t y can 
be defined empirically as follows; 
Creative p o t e n t i a l i t y i s the a b i l i t y by which an 
individual can bring for th a new thinking or a new idea. 
Creat iv i ty i s a thinking process which enables a person to 
bring about a new form or idea or new combinations to f ind 
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new r e l a t i o n s h i p s . I t i s the a b i l i t y to mould exper iences i n t o 
new and d i f f e r e n t o r g a n i s a t i o n s , the a b i l i t y to pe rce ive 
environment p l a s t i c a l l y and to communicate the r e s u l t i n g new 
exper iences to o t h e r s . 
Although c r e a t i v i t y has been defined d i f f e r e n t l y 
by d i f f e r e n t p s y c h o l o g i s t s , in the p r e s e n t study Gui l ford 1 s 
(1959) d e f i n i t i o n of d ivergent th ink ing has been accep ted . 
Crea t ive t h i n k i n g , according to him, emerges from d ivergen t 
t h i n k i n g a b i l i t i e s . He defined d ivergen t t h ink ing as a kind 
of mental ope ra t ion in which we t h i n k in d i f f e r e n t d i r e c t i o n s , 
sometimes sea rch ing , sometimes seeking v a r i e t y . Gui l ford 
suggested a l a rge number of a b i l i t i e s out of which only four 
d ive rgen t a b i l i t i e s have been inc luded in the p r e s e n t study 
which are f luency , f l e x i b i l i t y , o r i g i n a l i t y and e l a b o r a t i o n 
which have i n i t i a l l y emerged from G u i l f o r d ' s f a c t o r a n a l y t i c a l 
s t u d i e s . 
4 . NEED AMD JUSTIFICATION OF THE STUDY 
A p e r u s a l of the summaries, reviews and r e p o r t s of 
d i s s e r t a t i o n s submitted by r e s e a r c h Scholars and s t u d e n t s of 
the var ious u n i v e r s i t i e s , b o t h i n I nd i a and abroad,was made. 
I t was found t h a t some work has been done on s t u d e n t s ' problems 
but most of the work done so fa r i n t h i s d i r e c t i o n i s of survey 
type through which the l i s t of s t u d e n t s ' problems have been 
drawn out (Heath and Gregory, 1949; S h r i m a l i , 1951; Monks and 
Heath, 1954; Blain and McArthur, 1961; Kakkar, 1965; Rao, 1965; 
Badami, 1967; Mehta, 1968; D e l b e r t , 1973; Kanawala, 1973; 
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Horenstein, 1976). Moreover, t h i s work was carr ied out on a 
small scale . The most extensive work done, so f a r , on students 
with a view to understanding the i r problems was conducted on 
a very large sample of Bombay University by the World Brotherhood 
(1960). Similar ly , the extensive surveys on the problems of 
univers i ty students were made subsequently by All India Eduea-
- t i o n a l and Vocational Guidance Association (1962) and National 
I n s t i t u t e of Education, N.C.E.R.T. (1964). The- survey conducted 
by the World Brotherhood was a survey of cer ta in a t t i t u d e s , 
opinions and personali ty t r a i t s of the s tudents . But i t did 
not go into the study of the students as a person. I t was 
more of a study of the s tudents ' community which would throw 
some l igh t on some of the problems which they have to face. 
Though the study revealed mental health problems which ex is t 
i n students* community and also some of the sources of these 
problems, i t has been l e f t to others to undertake an intensive 
and thorough research in th i s area. L i t t l e work has a lso been 
reported to have been done to find out the effect of some 
personal i ty factors and t r a i t s on the in tens i ty of problems 
(Goldman, 1968; Phifer , 1971; Wagonseller, 1972; Suddha and 
Lal i tha , 1979). Similar ly , l i t t l e attempt has been made to 
find out re la t ionship between problems, worry and anxiety 
(Nanda, 1957), Problems and self concept (Bhalla, 1970). At 
the same time a comparative study of fac to rs underlying 
adjustment problems of professional and nonprofess iona l 
students (Sharma, G.R., 1978), and a comparative study of 
the personal i ty s t ructure of professional and non-professional 
students was made (Sinha and Verma, 1979). But the problems 
of students studying in professional areas of Medical, Law, 
Engineering and Education in r e l a t ion to the i r various . ' 
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s ignif icant personal i ty factors have not a t t r ac ted the 
desired a t t en t ion for psychological and educational research 
in India as well as abroad. 
On perusal of the work done so f a r , i t has been 
found that there i s a lack of adequate knowledge of the 
problems our students of professional courses face , and the 
reason why they ac t , as they do, and the possible r e la t ion 
between t h e i r problems and personal i ty fac tors in perspective 
of the endeavours in professional t r a in ing . The deta i led 
ana lys i s , necessar i ly involved in research on such problems, 
has been ignored by disregarding the personal i ty or develop-
-mental fac tors . Thus, a micro analyt ic approach to professional 
s tudents ' problems and re la t ing them to t h e i r personal i ty 
appears to be imperative. Psychotherapists of di f ferent 
persuasions appear to share at l eas t one basic hypothesis: 
the notion that the individual human i s of value and i t i s 
important that each individual should be able to develop his 
own personal i ty in as an unres t r ic ted a way as poss ib le . The 
modern thinking almost the world over subscribes to the point 
of view that each individual i s to be valued as a separate 
en t i t y and each human problem to be viewed from an ind iv idua l ' s 
angle. In medicine, for instance, the view tha t i t i s the 
individual , as well as the disease , which needs treatment, i s 
gradually gaining ground. The changing criminal law also 
r e f l ec t s the increasing awareness of the importance of 
persona l i ty , even in the case of cr iminals . I t i s the cr iminal , 
as a person, who has to be dealt with; i t i s insuf f ic ien t to 
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punish the crime without reference to the person who committed 
i t . Therefore, personali ty studies have assumed special 
significance in the f i e ld of research. 
Modern educational p rac t ices also emphasised the 
understanding of each individual student. An e s s e n t i a l pa r t 
of understanding an individual i s to find out the problems, 
worr ies , fears and anxie t ies which occupy h i s mind and which 
block his work and adversely t e l l upon h i s p o t e n t i a l i t y . When 
a s tuden t ' s mind i s seriously preoccupied with problems, the 
en t i re effort to educate him wi l l be f u t i l e . Moreover, i t has 
generally been found that even the good quali ty of ins t ruc t ions 
by best teachers f a l l f l a t i f a student i s not free from 
problems, r ea l or imaginary. The University Education Commission 
(1949) while describing the functions of the Dean of students 
wr i t e s , 
" I t i s concerned with how or where students l i v e ; i t 
a s s i s t s the needy student in finding work i f he 
requires f inancia l a id , or recommends him for a 
scholarship or loan i f he i s worthy; i t knows about 
his hab i t s ; i t discovers whether he i s f a i l i n g at 
any important point such as hea l th , moral i ty , or 
classwork, and moves to a s s i s t him; i t sees that 
he gets a f a i r opportunity to enjoy the soc ia l 
and recreat ional l i f e . n 9 
Unfortunately the recommendations of various commissions 
re la t ing to th i s aspect of students1 need have a l l along been 
unimpleniented and, thus , have become merely a point of academic 
discussion. Therefore, there i s a v i t a l need to carry out a 
massive programme of research which may unveil the ex is t ing 
s ta te of a f fa i r s and which are, by no means, f l a t t e r i n g , and 
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a lso to highlight t h e i r su ic ida l consequences. The present 
study i s a modest attempt to study the problems of students of 
different professions in re la t ion to the i r personal i ty fac tors . 
The present work i s o r ig ina l in i t s se t t ing because the i nves t i -
g a t o r has attempted not only to locate the sources of the 
problems of professional students but has also t r i e d to deter-
-mine the extent of re la t ionship between the problems and the i r 
personal i ty f ac to r s . I t has already been pointed out tha t no 
such type of comprehensive study on professional groups of 
Medicine, Law, Engineering and Education seems to have been 
done so fa r . Therefore, the present work appears to be novel 
and unique to the extent of locating the sources of problems 
of the students of different professions and r e l a t i ng them 
to the i r personal i ty factors and also to t h e i r respective 
professions. 
Moreover, the r e su l t s of the present study wi l l be 
of great help to adminis t ra tors , teachers , s tudents ' counsel lors , 
and parents by serving as a light-house to a ship in the troubled 
sea. I t w i l l enable them to know about the major problems of 
the students and would also reveal to them the significance 
of looking in to the sources of the problems and the factors 
which determine them. Once the major problems, disturbing 
professional students and thereby creat ing tension and f rus t ra -
t i o n among them, have been located, the task of helping them 
to overcome these problems would become eas ie r . I t i s increa-
s i n g l y being f e l t that the parents and the teachers should 
also be helped to rea l i se the fact of individual differences 
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i n a b i l i t i e s , i n t e r e s t s and motivation of the p u p i l s , a lso 
to understand the strengths and weaknesses of the individual 
s tudents , and to adjust t h e i r expectations accordingly. The 
students themselves need to be helped to understand and 
accept t he i r strengths and weaknesses and set r e a l i s t i c goals 
for themselves so that the pressure from inner ,as well as 
ex terna l , sources of the students may be reduced. I t has also 
been found that the s tudents ' suicide i s a dramatic instance 
of the bad effect wii ch college s tudents ' problems may have 
on the i r psychological make up. Bruyan and Seidon (1965) 
found that suicide occurs s ignif icant ly more frequently among 
students than non-students peers . Unless one were to assume 
that more maladjusted persons are a t t r ac ted to col lege , one 
can a t t r i b u t e th is difference to the adverse effect of problems 
encountered in col leges. The main conf l ic ts proceeding suicide 
c lass i f i ed by Seidon (1966) were concern over s tud ies , unusual 
physical complaints and d i f f i cu l t i e s with in terpersonal r e l a t i o n s . 
Similar ly , Temby (1961) reported and suggested relatedness 
between concern over s tudies and 41 percent of the suicides 
he studied at Harvard. Though such systematic studies and 
surveys have not been done in India but there have been quite 
a large number of reported suicide attempts by students, speci-
- a l l y more so by I . I . T . students,from time to time which 
es tab l i sh that college students are a 'high r i sk population*. 
Therefore, a l l these surveys carried out from time to time to 
gather fac t s and figures of su ic ida l attempts made by the 
college population should be an eye opener to the soc io log i s t s , 
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and psychologis ts . In order to prevent the students from 
making desperate attempts on the i r l ives or following the 
path of delinquency or an t i social a c t i v i t i e s , the root 
cause of the malady should be explored and iden t i f ied so 
tha t sui table remedial measures may be taken up. 
Before undertaking th i s study, a p i l o t study was 
undertaken by the invest igator and Tanejia (iy78) to locate 
the problems of B.Ed, students and to determine the re la t ionship 
of the problems with adjustment. The student teachers were 
found to have faced various types of problems. Their adjustment 
a l so seemed to be influenced by the i r problems as low problem 
student teachers were found to be more adjusted in a l l the 
areas of adjustment than high problem students . Moreover, 
there has been found a s ignif icant corre la t ion ( .77, N«328) 
between problems and adjustment of the s tudents . The findings 
of the p i l o t study also point towards the significance of 
carrying out a comprehensive work in th i s d i rec t ion . 
A research p ro jec t , i f i t has to serve humanity, 
should be timed with the needs of humanity and be able to 
contribute to the solutions of the problems most pressing 
in the community. There could be no two opinions that i t i s 
high time to locate the problems of s tudents , to r e l a t e them 
to t he i r personali ty f ac to r s , to analyse them and to help the 
students to solve them. I t i s being increasingly f e l t that 
anxie t ies and tensions donot a r i se jus t because of environmental 
d i f f i cu l t i e s alone; the pe r sona l i t i e s of the students also play 
the i r p a r t . S t r ikes and disturbances in campuses are symptoms 
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of resentment a g a i n s t the cirexamstances i n which they f i nd 
themselves and of the inner c o n f l i c t s and emptiness w i t h i n . 
5 . OBJECTIVES OF THE STUDY 
The study was conducted wi th the fol lowing o b j e c t i v e s 
i n view: 
(i) To identify the problems and to assess the degree 
of personality adjustment, self concept (self acceptance), 
level of aspiration and creative potential of the students 
studying in the professional courses of Medicine, Law, Engi-
neering and Education. 
(ii) To locate high and low groups on the variables of: 
(a) Problems; (b) Personality adjustment; (c) Self Concept 
(Self acceptance); (d) Level of aspiration, and (e) Creative 
potential in each profession and of the whole group. 
(iii) To test the significance of difference among 
the students of different professions with regard to Problems, 
Personality adjustment, Self concept (self acceptance), level 
of aspiration and creative potentiality. 
(iv) (a) To test the significance of difference 
between the percentages of students of different professions 
in high and low groups on problems and all the four personality 
variables, (b) To test the significance of difference between 
means of high and low groups of different professions on 
problems and all the four personality variables. 
(v) To test the significance of difference between 
high and low problem groups on the variables of (a) Personality 
adjustment, (b) Self concept (self acceptance), (c) Level of 
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a s p i r a t i o n , and (d) c r e a t i v e p o t e n t i a l of the s tuden t s of 
d i f f e r e n t p r o f e s s i o n s and of the whole sample. 
(vi ) To t e s t the s ign i f i cance of d i f fe rence between 
h igh and low groups on a l l the four p e r s o n a l i t y v a r i a b l e s wi th 
regard t o t h e i r problems, profess ionwise and of the whole sample. 
( v i i ) To determine the s i gn i f i c ance of d i f f e rence 
among d i f f e r e n t a r ea s of problems i n d i f f e r e n t p r o f e s s i o n a l 
groups and the whole sample. 
( v i i i ) To t e s t whether d i f f e r e n t types of problems 
are independent of d i f f e r e n t p r o f e s s i o n a l groups . 
( ix) To f ind out whether problems a re equa l ly d i s t r i -
-bu ted among d i f f e r e n t p r o f e s s i o n s . 
(x) To determine the degree of r e l a t i o n s h i p between 
problems and each of the four p e r s o n a l i t y v a r i a b l e s . 
(xi ) To know whether the four p e r s o n a l i t y v a r i a b l e s 
a r e i n t e r r e l a t e d . 
( x i i ) To prepare P e r s o n a l i t y p r o f i l e s of h ighes t 
and lowest ach ievers on the problem v a r i a b l e i n each p r o f e s s i o n . 
6 . ASSUMPTIONS 
The p r e s e n t study was i n i t i a t e d wi th the fol lowing 
bas i c assumptions which are open for v e r i f i c a t i o n and t e s t i n g : 
( i ) Every s tudent encounters some problems but they 
d i f f e r in degree from i n d i v i d u a l t o i n d i v i d u a l . 
( i i ) Problems can be a s sessed . 
( i i i ) Problems and p e r s o n a l i t y f a c t o r s a re i n t e r r e l a t e d 
and probably they have two-way r e l a t i o n s h i p i . e . , the magnitude 
of problems e f f e c t s the p e r s o n a l i t y f a c t o r s and c e r t a i n types 
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of p e r s o n a l i t y make up i n t e n s i f y the exper ienc ing of the problems. 
( iv) P e r s i s t i n g problems may give r i s e to f r u s t r a t i o n , 
anx ie ty and t ens ion . 
(v) There are i n t e r n a l and e x t e r n a l sources of problems 
i . e . , p sycho log ica l and s i t u a t i o n a l . 
(vi ) The s tuden t s a re normally d i s t r i b u t e d on the 
v a r i a b l e s of problems, p e r s o n a l i t y adjus tment , s e l f concept , 
l e v e l of a s p i r a t i o n and c r e a t i v e p o t e n t i a l . 
( v i i ) The sample i s random and obse rva t ions a r e inde-
p e n d e n t . 
( v i i i ) Problems, p e r s o n a l i t y ad jus tment , s e l f concept , 
l e v e l of a s p i r a t i o n and c r e a t i v e p o t e n t i a l a re continuous var iab le 
( ix) The t e s t of s i g n i f i c a n c e for the study i s se t 
a t the .05 l e v e l . 
(x) Two-tai led t e s t i s a p p l i c a b l e . 
7 . HTPOTHBSBS 
The fol lowing hypotheses were formulated before 
s t a r t i n g the s tudy: 
( i ) There i s a profess ionwise s i g n i f i c a n t d i f fe rence 
among the s tuden t s on the v a r i a b l e s of problems, p e r s o n a l i t y 
adjustment , s e l f concept , l e v e l of a s p i r a t i o n and c r e a t i v e 
p o t e n t i a l . 
( i i ) There i s a profess ionwise s i g n i f i c a n t d i f fe rence 
among the percen tages of the s tuden t s in high and low groups 
on problems and the four p e r s o n a l i t y v a r i a b l e s . 
( i i i ) There i s a s i g n i f i c a n t d i f f e rence between high 
and low problem groups of s tuden t s of d i f f e r e n t p r o f e s s i o n s 
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and of the whole sample on the v a r i a b l e s of p e r s o n a l i t y 
adjus tment , se l f concept ( s e l f a ccep t ance ) , l e v e l of a s p i r a t i o n 
and c r e a t i v e p o t e n t i a l . 
( iv) There i s a profess ionwise s i g n i f i c a n t d i f fe rence 
i n the problems of the s tuden t s of high and low groups on 
d i f f e r e n t p e r s o n a l i t y v a r i a b l e s . 
(v) Di f fe ren t p r o f e s s i o n a l groups and the whole 
sample d i f f e r s i g n i f i c a n t l y with regard to d i f f e r e n t types 
of problems. 
(v i ) Di f fe ren t types of problems are not dependent 
on p r o f e s s i o n a l groups but have an independent e x i s t e n c e . 
( v i i ) There i s a s i g n i f i c a n t c o r r e l a t i o n between 
problems and d i f f e r e n t p e r s o n a l i t y v a r i a b l e s . 
( v i i i ) There i s a s i g n i f i c a n t i n t e r - c o r r e l a t i o n 
among d i f f e r e n t p e r s o n a l i t y f a c t o r s . 
8. PLAN OF ATTACK 
The p r e s e n t study was planned as f o l l o w s : 
(1) SCOPE OF TM STUDY 
In the context of the cond i t ions p r e v a i l i n g and 
the time and resources a v a i l a b l e , the study was de l imi t ed 
wi th r e spec t to the fo l lowing : 
( i ) The study was confined to h e a l t h , f i n a n c i a l , 
s o c i a l and psycho log ica l r e l a t i o n s , p e r s o n a l and psycho log ica l 
r e l a t i o n s , home and fami ly , moral and r e l i g i o u s , curr iculum 
and t each ing procedure and voca t iona l and fu tu re p l an problems 
of s tuden t s i n r e l a t i o n to t h e i r p e r s o n a l i t y f a c t o r s , namely, 
p e r s o n a l i t y adjustment , l e v e l of a s p i r a t i o n , s e l f concept 
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(self acceptance) and creative potentiality. 
(ii) The study was conducted on both the boys and 
the girls preparing for the first professional degree that is 
Bachelor in Medicine (M.B. ,B.S.), Bachelor in Law (LL.B.)i 
Bachelor in Engineering (B.E.) and Bachelor in Education (B.Ed.). 
(iii) The study was restricted to 1100 students of 
four professional groups studying in A.tt.U. and all the three 
local colleges affiliated to Agra University. 
(2) THE METHOD AMD THE PROCEDURE 
The Normative Survey Method of research covering 
the following phases was adopted! 
(i) In order to identify the students1 problems, 
students1 problem checklist was administered on the total 
sample and the problemwise and professionwise significance 
of difference was determined. 
(ii) In order to measure personality factors of 
personality adjustment, self concept, level of aspiration and 
creative potential, personality adjustment inventory, L.A. 
Coding test, S»A. test, Ideational tendency scale were employed 
respectively. 
(iii) In order to determine the professionwise 
significance of difference between problems and the four 
personality factors the following steps were taken j 
(a) Two extreme groups on each of the variables 
were located which are given as under; 
(i) Highly adjusted group: Highly maladjusted, 
group 
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( i i ) Highly self accepting group; Low 
self accepting group; 
( i i i ) Highly aspir ing group: Low aspir ing group; 
(iv) Highly creat ive groups Low creat ive group; 
(v) High Problem group: Low Problem group. 
(b) The significance of difference between di f ferent 
personal i ty factors of high and low problem groups of different 
professions and of the whole sample was determined. 
(c) The significance of difference between the 
problems of high and low groups on each of the four personal i ty 
factors in different professions and of the whole sample was 
determined. 
(d) The significance of difference between area-wise 
problems of different professions and of the whole sample was 
determined. 
(e) The degree of equal d i s t r ibu t ion of area-wise 
problems in different professions was determined. 
(f) The independence of problems of di f ferent 
professional groups was determined. 
(iv) The extent of corre la t ion between: 
(a) The s tudents ' problems and t h e i r personal i ty 
adjustment; 
(b) The students1 problems and degree of self 
acceptance; 
(c) The s tudents ' problems and the i r level of 
a sp i ra t ion ; 
(d) The s tudents ' problems and creat ive p o t e n t i a l i t y 
was determined. 
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(v) The degree of i n t e r - c o r r e l a t i o n between d i f f e r e n t 
p e r s o n a l i t y f a c t o r s was determined. 
(v i ) The p e r s o n a l i t y p r o f i l e s of the h ighes t and the 
lowest ach ieve r s on problems were compared. 
(5) TOOLS 
The fol lowing i n v e n t o r i e s and t e s t s were used i n 
the p r e s e n t s tudy: 
( i ) A S t u d e n t s ' Problem Check l i s t s t anda rd i s ed by 
Educa t iona l and Vocat ional Guidance C e n t r e , A.M.U. , Al iga rh . 
( i i ) J ami l Qadr i ' s P e r s o n a l i t y Adjustment Inven to ry . 
( i i i ) Ansari and Ansari L.A. Coding Tes t . 
( iv) G.A. Ansari S.A. S c a l e . 
(v) Sa j ida Zaid i I d e a t i o n a l Tendency S c a l e . 
(4) SCORING AND TABULATION OP DATA 
The t e s t bookle ts were scored according to t h e i r 
r e s p e c t i v e keys and the data was t a b u l a t e d p ro fe s s ion -wi se 
and as/whole group. 
(5) STATISTICAL ANALYSIS AND INTERPRETATION OF DATA 
Since the t e s t s inc luded i n c r e a t i v e b a t t e r y are a l l 
open-ended t e s t s , no l i m i t t o the ob ta inab le scores can be s e t . 
Hence, the raw scores of c r e a t i v i t y t e s t were converted i n t o 
s tandard s c o r e s . Y/hereas, on the o ther t e s t s , the ob ta ined 
raw scores were used . Then data was analysed profess ionwise 
and as a whole group. 
(6) CONCLUSIONS AND SUGGESTIONS 
Conclusions were drawn from the results of the study 
and suggestions were made for providing guidance services in the 
institutions and to make admissions in the professional courses 
on the basis of personality tests. 
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"Pract ical ly a l l human knowledge can be found in 
books and l i b r a r i e s . Unlike other animals that must 
s t a r t anew with each generation, man builds upon the 
accumulated and recorded knowledge of the pas t . His 
constant adding to the vast s tore of knowledge makes 
possible progress in a l l areas of human endeavour."* 
The above l ines of Best emphasise on the survey of 
r e l a t ed l i t e r a t u r e . The inves t iga tor requires an adequate 
knowledge of close fami l ia r i ty with the relevant l i t e r a t u r e . 
Famil iar i ty with the l i t e r a t u r e in any problem area helps 
the researcher to discover what i s already known, what others 
have attempted and what problems remain to be solved. Therefore, 
the reasons for emphasising on the survey of l i t e r a t u r e can 
broadly be enumerated as follows: 
(1) To avoid duplicat ion. 
(2) To get benefit of similar research. 
(3) Validation of the r e s u l t s . 
Latest information about s tudies , already made by 
o the r s , in the f i e ld of research with which the problem in 
hand was re la ted , would have formed an i n t e g r a l par t of the 
i n v e s t i g a t o r ' s cognitive equipment. However, insp i te of the 
best e f f o r t s , no study could be available e i ther in India or 
abroad having d i rec t bearing upon the present problem. On 
perusa l , however, some s tud ies , though not d i rec t ly connected 
with the problem, are found, ce r t a in ly , to have some bearing 
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on t h i s p r o j e c t . An at tempt has been made to make b r i e f 
reviews of these r e sea rches and s t ud i e s somewhat r e l a t e d 
w i th the t o p i c . I t i s not f e a s i b l e t o e n l i s t a l l the s t u d i e s 
done i n the f i e l d . Therefore , some of the important s t u d i e s 
which are more r e l evan t fo r the p r o j e c t a re e n l i s t e d below; 
I . STUDIES ON PROFESSIONAL GROUPS 
Some of t i e important s t u d i e s done on va r ious a spec t s 
of the s tuden t s of p r o f e s s i o n a l courses of Medicine, Law, Engi-
n e e r i n g and Educat ion have been e n l i s t e d below wi th a view to 
f ind out which a reas of r e sea r ch have a l ready been explored 
and what f u r t h s r work needs to be done on the p r o f e s s i o n a l 
groups included in the p r e s e n t s tudy. 
(a) STUDIES ABROAD 
2 
Waggoner and Z e i g l e r (1946) found t h a t one of the 
impor tant causes of f a i l u r e a t the u n i v e r s i t y of Michigan 
Medical School was maladjustment. Some of the s t u d e n t s who 
were not i n t e l l e c t u a l l y i n f e r i o r f a i l e d because they were 
su f f e r ing from emotional t r o u b l e s . A l l of the seven f a i l i n g 
s tuden t s e x h i b i t e d s igns of immaturi ty and tendenc ies of 
severe t ens ion on Rorschach t e s t . Five of them tended to be 
highly impulsive under s t r e s s and two withdrew from r e a l i t y 
to a very g r e a t ex t en t . 
3 
Molish, Molish and Thomas (1950) t r i e d to f i n d 
out whether a group of s i x t y highly i n t e l l i g e n t f o u r t h y e a r 
Medical s tuden t s possessed any s p e c i f i c p a t t e r n of Rorschach 
c h a r a c t e r i s t i c s compared with var ious o ther groups of super io r 
a d u l t s s tud ied by o t h e r i n v e s t i g a t o r s . They found t h a t Medical 
s tuden t s resembled other supe r io r a d u l t s i n p r o d u c t i v i t y , 
42 
i n t e l l e c t u a l drive and organisat ional energy, accuracy and 
o r ig ina l i t y of i n t e r e s t content but showed greater emphasis 
on Dd (rare de ta i l ) in mode of approach than did the members 
of other groups. They were found to be equal to the other 
superior members in t h e i r r ichness of sources of energy 
avai lable for adjustment. Half of the group of Medical students 
were in t rovers ive , quarter extratensive and quarter almost 
ambi-equal. 
4 
Stubbs e t a l . (1951) attempted to f ind out the efficacy 
of the interview for the se lect ion of Medical students a t the 
State universi ty of Iowa College of Medicine. A panel of f ive 
interviewers in the year 1948-49 and another nine interviewers 
in the following year was formed. The interviewers were of 
the opinion that the qua l i t i e s of primary importance in the 
career of medicine were general a l e r t n e s s , a b i l i t y to present 
ideas , self confidence, motivation for the earnestness . Other 
qua l i t i e s which were considered important were emotional 
s t a b i l i t y , judgement, perspective and independence of thought. 
I t was suggested that careful interview ra t ings of character-
- i s t i c s might be of considerable help in se lec t ion of Medical 
s tudents . 
5 
Burgess (1953) made an attempt to study over and 
under achievers in the Engineering curriculum. She employed 
Rorschach, MMPI, TAT, Rosenzweig Picture Frus t ra t ion Test 
and Bernreur Personality Inventory. I t was found that Rorschach 
variables fa i l ed to discriminate s igni f icant ly between the 
two groups on the TAT. Over achievers scored s ignif icant ly 
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higher on achievement, aggression, s t a tus and self improvement 
needs. Under achievers scored s ignif icant ly higher on dependency-
needs and needs to be more free of r e s t r a i n t s . No s igni f icant 
differences were found when Rosenzweig MMPI or Bernreuter t e s t s 
were employed. As a group over achievers were found to be more 
i n t e l l e c t u a l l y adaptive, less l a b i l e , more const r ic ted and 
inh ib i t ed , more cautious and r e a l i s t i c in approach to Problems 
with greater need for achievement and self improvement. 
6 
Bron and Redmount (1957) made an attempt to compare 
Law and Medical students on three var iab les ; general anxiety, 
cynicism and humanitarianism. The Law students scored s igni -
- f i can t ly higher on anxiety and cynicism scales than the 
Medical s tudents , but the two groups did not di f fer on humani-
t a r i a n scale because they had similar mean scores and standard 
deviations on th i s scale . 
7 
Buhl (1958) in h i s report on 'Engineering Crea t iv i ty , 
Qual i t ies of the creative Engineering students1 attempted to 
ident i fy and understand the creative Engineer, d i f fe ren t ia te 
the highly creative individuals from the less creat ive ones, 
and determine the a t t r i b u t e s which appear pe r t inen t to c r e a t i -
- v i t y . A group of 167 f i r s t term freshman engineers were used 
as subjec ts . The r e su l t s showed a close cor re la t ion between 
c rea t iv i ty and scholast ic achievement at the end of the college 
freshman year. Some corre la t ion was found between c rea t iv i ty 
and mental a b i l i t y as measured by the AGE t e s t . I t was pointed 
out, however, that a high mental po t en t i a l does not necessar i ly 
ensure a high creat ive a b i l i t y even though an individual with 
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high mental po t en t i a l has a greater opportunity to excercise 
h i s creative a b i l i t y . Creative individuals were found to dif fer 
s igni f icant ly from the non-creatives in motivation and freedom 
of expression. 
8 
Stern and Scanlon (1958) studied the need pa t t e rn 
of Medical students. They used Act iv i t i es Index for t h i s purpose 
and found that students scored high on the need to achieve and 
on a set of needs re la ted to i n t e l l e c t u a l i n t e r e s t s and i n t r a -
-eept ion . Freshmen in two medical colleges scored high on a 
scale measuring need to change but they obtained r e l a t ive ly 
low scores on an exhibitionism scale and several scales 
re la ted to the concept of autonomy. The authors concluded 
that there i s s def in i te re la t ionship between measured perso-
n a l i t y cha rac te r i s t i c s and choice of spec ia l i t y . 
9 
Gropper and F i tzpa t r i eks (1959) found that the 
socio-economic background of Law students was s imilar to tha t 
of students enter ing Medical, Engineering and Dent is t ry . In 
contras t Warkov and Zelan found them higher in Social s ta tus 
than non-Law oriented s tudents . The contradict ion in r e su l t s 
may be due to the sample difference. This research suggests 
that factors in the home environment are s igni f icant sa r iab les 
in the s tudents ' decision making. 
10 
Gee (1960) found some personal i ty differences among 
Medical s tudents ' group on the study of values. The students 
scored higher on the theore t i ca l scale and lowest on economic 
sca le . The p o l i t i c a l scale was scored second high and socia l 
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soale was one of the two lowest. Gee also found i n t e r e s t i n g 
differences in the major value or ien ta t ions among the students 
choosing various s p e c i a l i t i e s , with the greates t d ivers i ty 
appearing on the aes thet ic and economic sca les . 
11 
Gordon and Mensh (1962) studied the changing 
values of Medical school students through a value t e s t of 
Gordon*s Survey of Interpersonal Values (SIV) administered 
to a l l students (Nss222) in the f i r s t to fourth year classes 
in a large Medical col lege. A predicted increase in Benevolent, 
in the sense of wanting to help other people becomes increasingly 
important to the Medical s tudents . An increased valuing of 
independence as the student advances through medical was also 
found. Moreover, they observed s ignif icant increase in support 
and recognition and a s ignif icant decrease in conformity. 
12 
Johnson and Hutchins (1964) found tha t out of 
more than 75,000 students admitted to 72 American Medical 
schools between 1949-58, 11,152 fa i led to graduate in four 
academic years after matr iculat ion and 6,556 fa i led to graduate 
a t a l l . The 9 percent annual loss from medical schools contrasts 
with 40 percent in Law, 44 percent in Nursing, 51 percent in 
Engineering and 20 percent i n Theology. Approximately 5 percent 
of tte a t t r i t i o n i s a t t r i bu ted to academic and 4 percent to 
non-academic causes. There i s no percept ible difference in 
motivation between students who make regular progress and 
those who are delayed or dropped. 
13 
Phi l ips (1964) invest igated the self-concept of 
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some selected groups of t ra in ing college students in order 
to discover what re la t ionship might ex is t between them and 
other variables in the teacher- t ra in ing s i t ua t ions . The r e su l t s 
indicated that women tended to have a higher idea l self than 
men and to be less self accepting. No s ignif icant difference 
was found in matured and less matured groups. Ho c lear r e l a t ion -
-ship was establ ished between s tudents ' self concept and soc ia l 
emotional climate surrounding. 
14 
•^  In studies of laef and others (1965) academically 
successful students have revealed, among other th ings , frequent 
manifestations of inh ib i t ion and r ig id i ty in the Rorschach Test 
and more frequent evidence of abnormal adaptation to medical 
school among the low successful groupj a s igni f icant ly greater 
i n t e l l e c t u a l cur ios i ty in high success group; and a s teadi ly 
declining iden t i f i ca t ion with medicine in the low success 
group, but these individuals seem far less able to deal with 
t h e i r own feelings than the high achievers , who often use 
t h e i r drive to succeed to augment t he i r performance ra ther 
than allowing i t to impede i t . 
15 
Romine and Gehman (1966) carr ied a study on 86 
freshmen Engineering students and 34 senior male Engineering 
students enrolled in Duke University col lege . They attempted 
to determine whether there are any differences in the degree 
and kind of tension as reported by groups of freshmen and 
senior Engineering students or no t . The study did not reveal 
any s t a t i s t i c a l l y s ignif icant difference between freshmen and 
seniors with regard to the degree of t o t a l tension. But 
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significant difference was found between the mean score with 
regard to the kind of tension and the type of situations 
which produce tension. 
16 
Fred and James (1967) compared high self accepting 
group and low self accepting group of freshmen entering the 
college of Education at the university of Maine on an anxiety 
low 
scale and other cognitive style measures. The/self accepting 
group manifested tendencies towards ego weakness, shyness, 
paranoid tendency, guilt proneness, low integration and high 
ergic tension. The high acceptance groups were found to have 
higher preference for complexity and, therefore, may be some 
what more creative or at least more likely to be creative. 
17 
Grant etal. (1967) made a descriptive study of 
Medical students. Prior to the admission to the college of 
medicine, Ohio State University, each student in the 1963 
and 1964 was asked to complete a biographical questionnaire 
called an Entrying Resources Inventory. The O.A.I.S. Scale 
had been used as the creative measure for the study. A bio-
-graphical study of the two groups of high and low creative 
students was made. 
The study distinguished high from low creative. 
Medical students by broken home life; greater preference for 
movies, modern music, serious books, bridge playing and 
serious hobbies. High creatives see* challenge, academic or 
research careers, verbal and imaginative expression. Low 
creatives were found to have higher motivation, more economic 
48 
and family i n t e r e s t s , were often oldest children and head 
for general p r ac t i c e . Independent o r ig ina l explorations 
characterised high creatives while t r a d i t i o n a l , au thor i t a t ive 
explanations sa t i s f ied the less c rea t ives . 
18 
Owens(1969) , conducting a follow up study of 1500 
Engineering students or ig inal ly administered four t e s t s of 
mechanical c rea t iv i ty during 1955, t r i ed to study which personal 
(non-cognitive) and environmental cha rac te r i s t i c s f a c i l i t a t e d 
or inhibi ted the expression of th i s c r ea t iv i ty in the mean 
time. In 1964 Ss completed inventories of personal and 
environmental charac te r i s t i c s and scores were correlated 
with the c rea t iv i ty c r i t e r i on . Results from t h i s broadly 
suggest that creative person in Engineering i s cognitively 
complex and can integrate more inputs than h is less creat ive 
fellows. 
19 
Walsh and Palmer (1970) compared Personali ty 
t r a i t s of 140 Law and non-Law oriented s tudents . The aim of 
the study was to invest igate the differences between Law, 
Pre-Law and Non-Law oriented students on 14 personal i ty 
variables as measured by the Edward Personal Preference 
Schedule (EPPS) . 
The findings showed no difference between the 
groups on 11 of the 15 Personality variables. The test for 
the main effects of groups, however, was found to be signi-
-fleant on four of the Scales,Intraception, Dominance, Abase-
-ment and Hetrosexuality. The significant findings on the 
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Int racept ion scale suggest tha t the undergraduate students 
in Pre-Law may be more concerned with self motives, feel ings 
and understanding others than the th i rd year s tudents . The 
s ignif icant r e su l t s on the Dominance Scale also suggest 
tha t both the undergraduate students in Pre-Law and th i rd 
year Law groups tend to have a higher need for dominance 
than the o thers . Thus, these individuals tend to persuade 
and influence others as well as seek leaderships on abasement 
sca le . I t was also found that the Non-Law oriented under-
-graduate students tend to be more s e l f - c r i t i c a l and self-
blaming than students in other groups. 
(b) STUDIES IN INDIA 
20 
Shrimali (1951) studied the adjustment Problems 
of 50 pupi l - teachers of Vidya Bhawan Govind^am Saksaria 
Teachers' College, Udaipur through employing a questionnaire 
to e l i c i t responses. The present study reveals tha t there i s 
a considerable maladjustment among teachers . 40 percent of 
the population f e l t that teaching i s not suff ic ient ly enriching 
for them and teaching demands too much sacr i f ice from them. 
21 
Adaval (1952) was probably the f i r s t to carry out 
a comprehensive inves t iga t ion on the personal q u a l i t i e s of 
teachers under t r a in ing . The qua l i t i e s of student teachers 
measured in t h i s study werei (a) Motive of student-teachers 
in joining the profession, (b) Physical heal th and f i t n e s s , 
(c) In t e l l i gence , (d) General knowledge, and (e) Aptitude 
for Teaching. The methods employed were Questionnaire and 
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Tests . The number of cases on whom t e s t s and questionnaires 
were administered ranged from 306 to 669. The r e s u l t s showed 
that the f i r s t six motives having the highest frequency and 
percentage of student-teachers mentioning them for joining 
the profession of teaching were ranked as follows; 
(1) Wanted to acquire more knowledge, (2) Loved 
to teach, (3) Liked children, (4) Public service , (5) Loved 
cu l tu ra l l i f e , and (6) forced by circumstances. The level of 
general knowledge was found to be rather low. The mean I .Q. 
on the Otis Self Administering Test of Mental Abil i ty was 
91.35 with a S.D. of 9.28. I t was also found tha t majority 
of the students in t ra in ing colleges did not have aptitude 
for the teaching profession. 
22 
/ Hao (1963) invest igated the role of cer ta in 
aspects of personal i ty and pa t t e rns of academic adjustment 
in scholast ic performance. He used the Academic Adjustment 
Inventory, the Shri Venkateswari University Personali ty 
Scale and an inventory to study s tudents ' opinion on three 
hundred and five subjects comprising three groups v iz . over, 
under and normal achievers in professional group of Engineering 
and non-professional group of Art and Science categories to 
study academic adjustment, sense of r e spons ib i l i t y , moral and 
neurotic d i f f i c u l t i e s , achievement and morale of the s tudents . 
He found that the high and low achievers did not show s igni -
f i c a n t difference in general mental a b i l i t y , the level of 
academic achievement was pos i t ive ly re la ted to academic 
adjustment and differences in achievement were found to be 
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s igni f icant ly re la ted to the considered aspects of personal i ty 
l ike neurotic d i f f i c u l t i e s , morale and sense of r e spons ib i l i t y . 
23 
Kakkar (1965) ident i f ied the problems of teacher-
t ra inees out of which 40 were men and 35 were women of Govern-
-ment Training College, Jullundur. He found tha t the t o t a l 
number of problems were same in e i t he r sex. Women t ra inees 
experienced more problems in the area of Emotional, Persona-
l i t y , Academic, Dissa t i s fac t ion with the present training 
course, Health and Social but men t ra inees were found to have 
more problems in the areas of Family, Sex and Marriage, Eco-
-nomic, concern for Social i l l s and Vocational. 
24 
Murthy Narayan (1965) attempted to t e s t the use-
-fulness of psychological t e s t procedure in the assessment 
of the candidates ' s u i t a b i l i t y for professional education. 
The study was made on 86 Medical students out of which 44 
were boys and 42 g i r l s with an average age of 20 »4 years 
and an average education of intermediate science. He used 
t e s t s i . e . , Superior Adult, Decoding Test, Cancellat ion Test 
and Group Rorschach Test. From thes-e t e s t s seven scores were 
derived which were divided in to scores on cognitive measures 
and scores on personal i ty measures. These scores were compared 
with the f ina l grading arr ived at on the basis of academic 
records, biographical information, in terviews, f i e lds and 
knowledge t e s t s used by the i n s t i t u t i o n for se lect ing candi-
da t e s .wh ich was found to be elaborate and time consuming. 
The corre la t ion arrived was 0.6327. Thus the use of these 
psychological t e s t s seems to be short procedure to yie ld 
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fairly good picture of the individuals being tested as to 
their intellectual capacities and an assessment of personality 
factors. 
25 
Suraj (1965) t r i e d to find out the re la t ionship 
exis t ing between teacher - t ra inees ' i n t e l l e c t u a l eff ic iency, 
self acceptance and teaching s k i l l . The study was conducted 
on a sample of 400 teacher- t ra inees . He used the California 
Psychological Inventory which gives I n t e l l e c t u a l Efficiency 
( I .E . ) and Self Acceptance (S.A.) Scores, and Teacher Quality 
Rating Form which gives twelve sub scores of teachers ' qual i -
- t i e s . I t was found that the co-eff ic ient of cor re la t ion was 
s igni f icant between IE and TS with respect to predic t ive 
value. The predic t ive value of IE for determining teaching 
s k i l l was found to be much more than that of SA. The co-ef f i -
- c i en t of determination suggested that most of the variance 
in TS could be a t t r ibu ted to, or associated with, variance on 
teaching effectiveness (TE) and only a l i t t l e of i t to the 
variance in SA. 
26 
Deva (1966) selected a set of p red ic tors with a 
view to using them to prognosticate teaching efficiency and 
developed an instrument for measuring teaching eff ic iency. 
He used Ja lo ta Group Test of General Mental Abi l i ty , the 
Washburne Social Adjustment Inventory, the Saxena's Vaktitva 
Parakh Prsshnavali , the Kuppuswamy's Socio-Economic Status 
Scale and a weighted aggregate of divis ions obtained at the 
high school, intermediate and f i r s t degree examination on 546 
student-teachers of six teacher t ra in ing i n s t i t u t i o n s in 
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Western Ut ta r Pradesh. A Student-Teacher Rating Scale was 
constructed to provide the c r i t e r ion measure of student-
teaching. All the correla t ions between pred ic tors and c r i -
-berion scores were found s ignif icant at .01 l eve l . 
27 
/ Mathur (1966) sought to prepare an in te l l igence 
scale and es tab l i sh norms so as to f a c i l i t a t e a comparative 
study of levels of in te l l igence of entrants in Engineering, 
Medicine, Law and Diploma in Engineering, and Teaching. He 
used th i s t e s t on entrants to professional courses and comp-
-a r i son of the groups with average a b i l i t y was made. The 
mean of I.Qs of entrants to Engineering, Medicine, Diploma 
in Engineering, Law and Teaching courses were 117, 111, 107, 
102 and 101 respect ively. 
The study revealed that students admitted to various 
professional courses were not necessar i ly of high i n t e l l e c t u a l 
a b i l i t y . Instances were not rare when the inves t iga tor found 
that students of low i n t e l l e c t u a l a b i l i t y had secured admission 
to courses like Engineering and Medicine. 
28 
/Deb Maya (1968) attempted to find out the perso-
- n a l i t y t r a i t s which have important contr ibution to success 
in Engineering profession. Conclusions were drawn from the 
responses of about 300 successful Engineers. I t was found 
that the personal i ty t r a i t s - extroversion, dominance, absence 
of neurosis , soc i ab i l i t y , self sufficiency, self confidence 
and in te l l igence are necessary for succes in Engineering 
profession. 
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29 
/ P a l (1968) compared the personal i ty pa t t e rns 
of students in the four professions i . e . , Engineering, 
Medical, Law and Teacher Training through using Allport 
Vernon Lindzey Study of Values, the Saxena Adjustment Inven-
t o r y , the Rorschach Ink Blot Test and the Thematic Appre-
-ception Test on 50 students in f i n a l year of the i r t ra in ing 
from each of the four professional groups. This comparative 
study of personali ty pa t te rns of the four groups of profess-
- i o n a l students revealed that Engineering and Medical students 
have def ini te ly different pa t t e rn s , while there were more 
s i m i l a r i t i e s than differences between Law and Teacher-Training 
students . Signif icant differences were found among different 
groups on majority of the personal i ty var iab les . The Engineer-
- ing students were found to be superior in the i n t e l l e c t u a l 
l eve l , on imaginative var iable , economic and aes the t ic sca les . 
The Medical students scored the highest on creat ive p o t e n t i a l , 
on language var iab le , Student teachers exhibited s igni f icant ly 
higher score than the Engineering and Medical students and 
with Law students , p o l i t i c a l value variable was followed by 
economic value. 
Marked anxiety was not indicated by any of the 
groups. However, Law, Medical and Teacher-Training students 
showed tensions, f rus t ra t ions and conf l ic ts to some extent . 
In terms of adjustment the group of Engineering students was 
by far the best adjusted, while the other three groups fe l l 
safely within normal range. 
30 
Verma (1968) invest igated to find out whether 
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Teacher-Training made a favourable impact on the values, 
a t t i t u d e s , Personal Problems and adjustment of 546 randomly 
selected student teachers of B.Sd. course from Rajasthan. 
Findings of the inves t igat ion revealed that student teachers 
had los t s ignif icant ly in theore t i ca l and economic values 
which meant that the i r i n t e r e s t in business and f inancia l 
matters had been reduced as a r e su l t of t r a in ing . In aes-
- the t i c values there had been s igni f icant improvement but 
teacher- t ra in ing had nei ther improved nor reduced in the 
area of soc ia l and p o l i t i c a l values. Impact of teacher-
t r a in ing programme on the a t t i t udes of s tudent- teachers 
towards children and school work had been considerably 
favourable. Teacher-training had s igni f icant ly reduced the 
problems concerning home, family, re l ig ion and occupation. 
As a r e s u l t of t ra in ing they had sfeown a s igni f icant loss 
in heal th adjustment but improvement in soc ia l , emotional 
and occupational adjustment. 
/ 3 1 
^ Misra (1971) conducted a study upon sixty high 
and low achieving Engineering students a t the Indian I n s t i -
- t u t e of Technology, Kharagpur. He t r i ed to f ind out whether, 
and to what extent, the non- in te l l ec tua l and personal i ty 
fac tors enabled one to discriminate between the high and low 
achievers in Engineering education. Eight Psychological t e s t s 
were used. Two s t r ik ing features of the analysis of discr imi-
-nat ion were ( l) in te l l igence t e s t scores did not discriminate 
the high and low achievers in Engineering whereas (2) the 
scores in Neurosis, Emotional balance and Anxiety did discriminate 
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them. I t revealed that af ter the assessment of the i n t e l l e c t u a l 
requirements, a segregation of entrants into an Engineering 
i n s t i t u t i o n should be based upon the relevant non-academic 
and personal i ty t r a i t s in the individuals and sui table steps 
should be taken to f a c i l i t a t e the i r proper development, 
32 
Indian Council of Medical Research (197 2) made 
a survey of socio-economic s t a tus of Medical students belong-
- ing to several medical colleges representing different geo-
-graphical regions of our country. Most students were from 
urban areas and were unmarried. Approximately two thirds of 
the students came from families of the low income group. 
Guardians of most students belonged to technical professions 
OP administrat ive services , very few being a g r i c u l t u r i s t s . 
Thirteen percent of the guardians were reported to have 
incurred debts for supporting t he i r wards. A l i t t l e less 
than half of the students had expressed d i s s a t i s f ac t i on 
with regard to the present curriculum. Regarding the methods 
of assessment, majority of the p r e - c l i n i c a l students appeared 
to be sa t i s f i ed with the methods but more than half of the 
c l i n i c a l students were d i s sa t i s f i ed . Majority of the students 
had expressed a need for more opportunit ies for p r a c t i c a l 
work during the internship t r a in ing . 
33 
Indian Council of Medical Research (1974) made 
a follow-up study of the students admitted to St . Johns 
Medical College and the study was carr ied out on the basis 
of the s tudents ' performance in the pre-univers i ty (PUC) and 
the entrance examination as well as the i r performance on some 
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psychological t e s t s . 
The findings of the study indicated that the 
predic t ive va l id i ty of psychological t e s t s was s igni f icant ly 
high in forecast ing academic success and t ra in ing wastage. 
As compared to psychological t e s t s the va l id i ty of PUG per-
-formance was s ignif icant ly low in predic t ing academic success. 
The va l id i ty of entrance examination came in between that of 
psychological t e s t s and PUG performance. The coeff icient of 
multiple cor re la t ion and regression analysis revealed the 
combination of psychological t e s t s and entrance examination 
had s igni f icant precis ion of predic t ion at each and every 
stage of M.3. ,B.S. course. 
34 
Goyal (1974) aimed at studying the personal i ty 
co r re l a t e s of c rea t iv i ty in Secoridary school teachers under 
t r a in ing . The study also determined re la t ionship of c rea t iv i ty 
with teaching success. The sample of the study consisted of 
500 student teachers (male and female) enrolled in five 
t ra in ing colleges of Punjab. The tools employed were the 
G a t t e l l ' s 16 PF for measuring personal i ty factors and the 
Torrance Test of creative thinking both verbal and f igura l 
for assessing c rea t iv i ty and i t s dimensions. 
He observed that highly creat ive persons did not 
enter the teachers- t ra in ing col leges , therefore , only s l ight 
personal i ty differences existed between high and low creat ive 
student teachers . High creatives (females) tended to be victims 
of s e l f - conf l i c t . They were moral is t ic and social ly p rec i se , 
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and, at the same time, social ly bold and were not having 
inh ib i t i ons . High creative science group was found to be 
characterised by higher gu i l t proneness and higher s trength 
of self-sentiment. 
35 
/Gopal (1975) sought to find out ce r ta in di f fer-
- en t i a t ing Personality variables of creat ive and non-creative 
science and Engineering students. The sample was drawn from 
Kurukshetra University and one from each of Punjab and Ut tar 
Pradesh. The age l imit of the students in the sample ranged 
from eighteen to twenty one years . The Wallach-Kogan Tests 
of Creat iv i ty was employed for locating creat ive and noa-
creative students . The C a t t e l ^ s sixteen Personali ty Factor 
Questionnaire was also used to measure personal i ty f ac to r s . 
He found that creative Engineering s tudents , in 
comparison to the i r less creative peers, were more reserved, 
emotionally s tab le , a s se r t i ve , sober, expedient, venture-some, 
tough minded, suspicious, imaginative, shrewd, experimenting 
and self suf f ic ient . The non-creative Engineering students 
were found to be more outgoing, affected by fee l ings , humble, 
happy go lucky, conscientious, shy, tender minded, t r u s t i n g , 
p r a c t i c a l , fo r th r igh t , conservative and group dependent. He 
further found that the creative science students were more 
ins igh t fu l and be t te r understanding than creat ive Engineering 
s tudents . Non-creative science students possessed more organi-
- s a t i ona l a b i l i t y than non-creative Engineering s tudents . 
36 
Singh (1975) proposed to study the college 
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environment and s tudents ' Personality in Medical Education. 
The study was conducted on a random 'Gross Sect ion ' sample 
of 505 Medical students and internees studying in five 
Medical colleges in three s t a tes of northern India . The 
tools employed were GCQ Scale, the Socio-Economic Status 
Sca le , the Allport-Vernon-Lindzey Study of Values, the 
Mcclelland's n-Achievement Test, the C a t t e l l ' s IPAT Anxiety 
Scale , and the Mooney Problem Checklist . 
The s ignif icant findings of the inves t igat ions 
were: (1) Medical students suffered from moderate degree of 
anxiety, (2) theore t ica l and socia l values were found to be 
the most dominant and re l ig ious values the l eas t dominant 
in the prevai l ing value system, (3) high degrees of anxiety 
and worries about academic and non-academic a c t i v i t i e s was 
common cha rac te r i s t i c of the Medical s tudents , (4) low 
propriety cha rac te r i s t i c s of college environment tended to 
give r i se to problems among Medical students regarding social 
and psychological r e l a t i ons , personal and psychological r e la t ions 
courtship, sex and marriage, home and family, adjustment to 
college work, and vocational and educational prospects in future. 
37 
Pate l (1977) proposed to study Achievement Motive, 
Anxiety, Performance at the University examination and Socio-
Economic Status of Student teachers in the college of Education 
in the State of Gujrat. A t o t a l of 876 student teachers (both 
males and females) from th i r teen colleges of Education formed 
the sample. The Thematic Appreception Test, the SSS Seales 
for rura l and urban se t t ings and an anxiety scale were used 
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as tools in the study. 
Some of the major findings were; (1) As many as 
12.9 percent student teachers had high anxiety, 64.8 percent 
had normal anxiety and the r e s t had e i the r low or very low 
anxiety, (2) the mean performance of the high and low anxiety 
groups was 47.6 percent and 50.2 percent respect ively , (3) there 
was a s ignif icant pos i t ive re la t ionship between n Ach and per-
-formance, n Ach and SES, and SES and performance, (4) the 
re la t ionship between anxiety and n Ach was negative but not 
s ign i f ican t . 
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Singh (1977) made an attempt to inves t iga te in to 
the psychological make up and sociological back-ground of 
creat ive and non-creative s tudent- teachers . The present study 
was designed to compare high and low c rea t iv i ty groups of 
student-teachers in terms of value or ien ta t ion , personal i ty 
adjustment, teacher a t t i t u d e , family back-ground, age, sex, 
residence ( rura l and urban), material s t a t u s , r e l ig ion 
and cas te . 
The sample consisted of 442 B.Ed, students in the 
c i ty of Lucknow. The tools used in the study were the Torrance 
Test of Creative Thinking, the Ojha Study of Values, the 
California Test of Personal i ty , the Minnesota Teacher Atti tude 
Inventory e t c . The study revealed that high c rea t iv i ty among 
student-teachers tended to go with higher economic value, 
bet ter personali ty adjustment, be t ter family background 
and urban l iv ing . Low c r e a t i v i t y , on the other hand, seemed 
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to be associated with higher theore t i ca l value, poorer 
adjustment, poorer family background and ru ra l l i v ing . 
Teacher a t t i t u d e , Sex, Marital s t a t u s , Religion and Caste 
did not seem to have s ignif icant ly d i f f e r en t i a l effects 
upon high and low c rea t iv i ty among student teachers . 
/ 39 
/Sharma (1978) made a comparative study of adjust-
ment problems of Professional and non-Professional college 
students in different areas of adjustment. The sample of the 
,study consisted of 510 cases of non-professional and 520 
cases of professional college students from six i n s t i t u t i o n s 
of Meerut Universi ty. The adjustment inventory for college 
students (Sinha and Singh) was administered to non-professional 
(Arts , Science and Commerce) and professional (Law, Teacher 
Training, Medical and Engineering) college s tudents . 
The invest igat ion revealed that (1) the non-professional 
college students face more adjustment problems than professional 
college students in the area of Home adjustment. No s ignif icant 
difference in t h e i r adjustment problems was found in Health; 
Socia l ; Emotional and Educational areas . (2) Engineering and 
Medical students have approximately similar adjustment problems 
in Home, Health, Socia l , Emotional and Educational areas . 
(3) Teacher Training students have greater adjustment problems 
than Engineering in Home and Health areas while Engineering 
students have greater adjustment problems than Teacher Training 
in Educational area. No s ignif icant difference ex i s t s in adjust-
-ment problems in both groups in Social and Emotional a reas . 
(4) Law students have be t te r adjustment than Engineering in 
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Social and Educational areas while they have poor adjustment 
i n Home area but no s ignif icant difference in Health and 
Emotional a reas . (5) Medical students have more adjustment 
problems than teacher t ra in ing students in Educational a rea . 
while t e a cher - t ra in ing students have more adjustment problems 
in Home area than Medical s tudents . Both these groups have 
no s ignif icant difference in t h e i r adjustment problems in 
Health, Social and Emotional areas . (6) Medical students 
have more adjustment problems in Social and Educational 
areas than Law students but Law students have more problems 
in Home area than Medical s tudents . No s ignif icant difference 
e x i s t s in adjustment problems in Health and Emotional areas 
in these groups. (7) Teacher-Training students have greater 
adjustment problems in Health and Emotional areas than Law 
students . No signif icant difference ex i s t s in adjustment 
problems in Home, Social and Educational areas with respect 
to both these groups. 
40 j Sinha and Verma (1979) compared personal i ty 
s t ructure of the Professional and non-Professional s tudents . 
The present study aimed at bringing out the differences in 
personal i ty based on Rorschach responses of students of 
Medical college and Arts college. A matched group of 15 
students was selected from the various f acu l t i e s of Post 
graduate a r t s departments of Ranchi Universi ty . The groups 
were matched on sex, number of years of college education 
and socio-economic s t a t u s . The Rorschach Ink Blot Test was 
administered individually to each student with ins t ruc t ions 
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given according to Kloffer and Kelly. The resu l t s revealed 
tha t Medical students showed be t t e r adjustment and greater 
sense of securi ty than Art s tudents . The r e su l t s indicated 
tha t even during the t ra in ing period the differences in the 
personal i ty s tructure ex i s t between the Medical and Arts 
s tudents . 
On perusal of the studies done on different profe— 
-ss iona l goups of Engineering, Medical, Law and Teaching both 
abroad and in India , the following sa l ien t features emerge 
in relevance to the present study: 
(1) Some studies were reported to have been done 
on the students of different professions of Engineering, 
Medical and Teaching but very l i t t l e work appears to have 
been done on the students of Law. On Teaching students more 
s tudies were done in India than in other countr ies . 
(2) These studies ranged from Sociological and 
Educational Surveys and Opinionnaires to Personali ty studies 
inves t iga t ing into socio-economic s t a t u s , Problems, causes 
of f a i l u r e , i n t e r e s t pa t t e rn s , personal i ty cha rac t e r i s t i c s 
( re la t ing to both cognitive and non-cognitive fac tors) of 
the students and determining c r i t e r i a of se lec t ion in to 
these professions e t c . Both individual and comparative s tudies 
mostly on two or three of the four professions under study 
have been done on professional students of Engineering, Medical, • 
Law and Teaching. In some studies the problems and personal i ty 
cha rac t e r i s t i c s of professional and non-professional students 
were compared. 
(3) Non-professional students were found to have 
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more adjustment problems than professional students. Engineering 
and Medical students were found to have similar adjustment 
problems relating to Health, Home, Social and Educational areas. 
Student teachers were found to have more adjustment problems 
in Home, Health areas but less in Educational area than both 
Engineering and Medical students. Similarly, Law students had 
more adjustment problems in Home and less in Social and Educa-
tional areas than both Engineering and Medical students. 
(4) On comparing the problems of male and female 
teacher-trainees, male trainees were found to have more problems 
in the areas of Family, Sex and Marriage, Economic, concern 
for social ills and Vocational but female trainees were found 
to have problems in the areas of Emotional personality, Acade-
-mic dissatisfaction with training courses, Health and Social. 
(5) The students of Law, Medical and Teacher-Training 
showed frustrationsand conflicts to some extent. Medical students 
were found to suffer from moderate degree of anxiety and Law 
the highest. 
(6) Most of the Medical students were found to have 
been drawn from urban areas . Approximately two thirds of the 
students came from the families of Low income group. 
(7) Socio-economic background of Law students was 
found similar to that of Medical and Engineering students but 
in another study Law students were found to be higher in Social 
s ta tus than others. 
(8) Fai l ing students in Medical group were found to 
be maladjusted, immature, suffering from severe tension but 
some of them were not even i n t e l l e c tua l l y in fe r io r . 
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(9) Significant corre la t ion was found between teach-
i n g efficiency; i n t e l l i gence ; socia l adjustment; Personal i ty ; 
economic s ta tus and academic record. 
(10) The qua l i t i e s of primary importance for Medical 
students were found to be c r e a t i v i t y , adequacy and adjustment. 
(11) Signif icant differences were found in the i n t e -
- l l igence and personal i ty cha rac te r i s t i c s of the students of 
Engineering, Medical, Law and Teaching which are as under: 
(a) Engineering students were found to be highly 
i n t e l l e c t u a l l y superior and Lav/ the l e a s t . Medical students 
occupied second and Teaching th i rd pos i t ion respectively on 
i n t e l l e c t u a l a b i l i t y . I t was also found that even students 
of low i n t e l l e c t u a l a b i l i t y secured admission in professions 
l ike Medical and Engineering. 
(b) Engineering and Medical students were found to 
have def ini te different personal i ty pa t te rns and more simi-
- l a r i t i e s than differences were found between Law and Teacher-
Training students. 
(c) In some studies Medical group was found to be 
best adjusted with greater sense of securi ty but in others 
Sngg. was found to be best adjusted but other professional 
groups were found within the normal range of adjustment. 
(d) Female student teachers were found to be less 
self accepting than male s tudents . Low accepting shov/ed tenden-
c i e s towards ego-weakness, shyness, less creativity and more 
ergic tension. 
(e) High creative Medical students were found to be 
more independent, or ig inal and sought challenge and low creatives 
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headed for general p rac t i ce . 
(g) High creat ives in Teacher-Training were found 
to be urban l iv ing , with bet ter family background, higher 
in economic values and be t t e r personal i ty adjustment, tended 
to be social ly bold with no soc ia l inh ib i t ions but were victims 
of self conf l ic t . 
(h) Creative Engineering students were found to be 
more reserved, emotionally s t ab l e , a s s e r t i v e , venturesome, 
imaginative, experimenting and self suff ic ient . 
(12) Predictive va l id i ty of psychological t e s t s 
was found s ignif icant ly high in forecast ing academic success 
and t ra in ing wastage in professional education of Medicine. 
A s ignif icant corre la t ion of .6327 was found between the scores 
derived on psychological t e s t s and the f ina l grading arr ived 
on the basis of conventional se lec t ion procedures. Hence the 
use of psychological t e s t s was preferred and recommended over 
the time consuming usual se lect ion procedure to get a f a i r ly 
good picture of i n t e l l e c t u a l capacity and personal i ty factors 
of the t e s t e e s . 
Similarly, in another study i t was found that i n t e l l i -
-gence t e s t scores did not discriminate the high and low achie-
-vers in Engineering whereas scores on neuros is , emotional 
balance and anxiety could discriminate them. Hence segregation 
of students on the basis of personal i ty factors and the steps 
to be taken for personal i ty development were recommended. 
Therefore, i t appears that some s ignif icant work has 
been done on the professional students of Engineering, Medical, 
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Law and Teaching covering wide range of problems but none of 
the s t ud i e s mentioned above can be considered as comprehensive 
and broad based as the p re sen t study i s so as t o give a complete 
p i c t u r e of l i f e problems of s tudents and r e l a t i n g them t o t h e i r 
p e r s o n a l i t y f a c t o r s . A few s t u d i e s were r epo r t ed to have been 
done t o i n v e s t i g a t e i n t o the problems of s tuden t s but they 
covered only four or f ive a reas of problems whereas in the 
p r e s e n t study almost a l l a spec t s of major l i f e problems have 
been covered under the ten a reas of the Problem Check l i s t used 
in the s tudy. Moreover, i t does not stop at i n v e s t i g a t i n g the 
problems only but i t a t t empts to probe f u r t h e r and t r i e s to 
determine the sources of problems whether i n t e r n a l or e x t e r n a l 
and thus proposes to r e l a t e the problems wi th other p e r s o n a l i t y 
as wel l as environmental f a c t o r s . The p e r s o n a l i t y f a c t o r s 
inc luded in the study are s i g n i f i c a n t f a c t o r s of p e r s o n a l i t y 
and which appear t o have qu i t e high p r e d i c t i v e value in p r e d i c -
a t i n g academic and t r a i n i n g success . 
I I STUDIES ON DIFFERENT VARIABLES 
Some of the s i g n i f i c a n t s t u d i e s done on d i f f e r e n t 
v a r i a b l e s of s t u d e n t s ' Problems, P e r s o n a l i t y Adjustment, Self 
Concept ( s e l f a ccep t ance ) , Level of Asp i r a t i on and Crea t ive 
P o t e n t i a l inc luded in the p r e s e n t study are given belowj 
(a) STUDIES ABROAD 
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Sears (1941) made an important study in determining 
r e l a t i o n s h i p between p e r s o n a l i t y v a r i a b l e s and goal d i sc repancy . 
Sears d iv ided her sub jec t s i n t o four groups according to goal 
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discrepancy scores and determined the personal i ty cha rac te r i s t i c s 
group 
of each group. The low posi t ive discrepancy/showed such persona-
- l i t y cha rac te r i s t i c s as confidence, good manners and adaptabi-
l i t y . The subjects in t h i s group were p r a c t i c a l and r e a l i s t i c 
in goal s e t t i n g . The high pos i t ive discrepancy group exhibited 
strong ego involvement. They echoed self-confidence although 
showed strong drive for success. They were also odd in speech 
and manner and not very well adjusted soc ia l ly . Mostly they 
were apprehensive, sens i t ive , insecure and worried. They lacked 
in adaptab i l i ty . The negative discrepancy group, on the other 
hand, was strongly self-conscious. Generally these subjects 
showed a sense of insecuri ty and sel f protec t ion and were too 
much anxious and afraid of f a i l u r e . The mixed group was too 
hetrogeneous to allow any genera l i sa t ions . 
A survey of the problems of high school youth by 
42 
E l i a s (1949) deals with a variety of personal , soc i a l , 
vocational and other problems mentioned by over five thousand 
high school students. Twenty percent or more of the young 
people indicated that they had problems in each of the following 
categor ies : (1) Being able to t a lk to people, (2) How to develop 
self confidence, (5) Having a desirable pe r sona l i ty , (4) Losing 
my temper, (5) Making some thing of myself, (6) Concerned about 
the future , (7) Don't know what I rea l ly want e t c . Many of the 
students of th i s study named problems per ta in ing to School, 
such as 'being unable to concent ra te ' , 'nor studying enough', 
'being unable to express themse3y e s ' . 
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Heath and Gregory (1949) working with two hundred 
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and fifty nine healthy normal students at the college level 
found that about 90 percent of these either raised problems 
they wished to discuss, presented problems which the members 
of the college staff,recognised as difficulties that through 
discussions,might help to solve. These investigators state 
that, while college counselling services,as a rule,are designed 
to provide help to students who obviously are in trouble or 
who voluntarily come for it, most students actually have 
•Problems' and would benefit greatly by a counselling or 
consultative programme in which all could take part. 
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Cohen (1954) has established relationship between 
variables of self acceptance and level of aspiration and 
maladjustment and particular patterns of goal setting. He 
found a significant curvilinear relationship between self 
acceptance and goal setting and maladjustment and goal setting. 
The results indicated that both very high or very low goal 
setting behaviour is significantly related to a high degree 
of self rejection and maladjustment and that only those who 
could accept themselves were able to use low positive or low 
negative goal setting. 
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Choiorkoff (1954) correlated ratings of the self, 
as made from a biographical inventory with results of the 
projective techniques,of 30 male undergraduates who were taking 
introductory psychology at University of F/isconcin. He found 
that the maladjusted live in the middle of range of self 
satisfaction as the results showed a significant curvilinear 
relationship between adjustment and degree of correspondence 
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between i n d i v i d u a l ' s pe rce ived and i d e a l s e l f . 
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Monk and Heath (1954) and Blaine and McArthur (1961) 
s tud ied the problems of Harvard Un ive r s i t y s tuden t s t ha t i n t e r -
- f e r e d wi th t h e i r academic performance. Blaine and McArthur 
r epo r t ed t h a t over 50 pe rcen t of the Harvard s tuden t s whom 
they s tud ied complained of d i f f i c u l t y wi th s tudying . Whereas 
Monk and Heath r epor t ed t ha t 20.3 pe rcen t of the s tuden t s had 
problems t h a t i n t e r f e r e d wi th t h e i r academic performance. The 
au thor s observed t h a t t h i s d i f f i c u l t y was r e l a t e d t o s t u d e n t s ' 
a n x i e t y , dep re s s ion , f e a r of f a i l u r e , oppos i t ion to p a r e n t a l 
p r e s s u r e , l a ck of mot iva t ion and /or f e e l i n g of i n f e r i o r i t y , 
c h a r a c t e r t r a i t s or emotional s e n s i t i v i t y and had hampered 
w i th s tudents* adjustment . I t was found t h a t s i g n i f i c a n t l y 
more of the s tuden ts i n thi s inadequate academic performance 
group saw p s y c h i a t r i s t s a t some time dur ing co l lege and were 
given h igher r a t i n g s of d i so rgan i sed work h a b i t s and l i v i n g 
programme. 
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Hanlon, H o f s t a e t t e r and O'Connor (1954) compared 
the r e s u l t s of high school j u n i o r s on the C a l i f o r n i a P e r s o n a l i t y 
Scale wi th the degree of congruence between r a t i n g s of the r e a l 
and i d e a l s e l f and found tha t the more the congruence b e t t e r 
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the adjustment . While Chase (1957) found g r e a t e r discrepancy 
between Q-3orts for s e l f as compared with Q-Sorts for the 
i d e a l s e l f among maladjusted p a t i e n t s than the average o the r 
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p e r s o n s . S i m i l a r l y , Smith (1958) found t h a t p o s i t i v e s e l f 
concept was r e l a t e d to adjustment when he compared congruence 
between Q-Sorts for s e l f and i d e a l s e l f wi th scores on Edwards PPs 
7 1 
the G a t t e l t f a c t o r s , and measu re s of a v e r a g e mood. Welcox 
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and Bruce {1971) a g a i n i n v e s t i g a t e d i n t o r e l a t i o n s h i p 
be tween s e l f - i d e a l - s e l f d i s c r e p a n c i e s and a d j u s t m e n t . He 
worked on 43 male c o l l e g e s t u d e n t s and found s i g n i f i c a n t 
r e l a t i o n s h i p . ' S m a l l e r t h e d i s c r e p a n c y , b e t t e r t h e a d j u s t m e n t . ' 
T h u s , t h e r e s u l t s c o n s i s t e n t l y i n d i c a t e , 'The g r e a t e r t h e 
a c t u a l - i d e a l - s e l f d i s c r e p a n c y , the p o o r e r the a d j u s t m e n t . ' 
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J o s e p h (1957) h y p o t h e s i s e d i n a s tudy on t h e b a s i s 
of S e l f t h e o r y and A d l e r i o n t h e o r y t h a t m a l a d j u s t e d s u b j e c t s 
c h a r a c t e r i s e d by a n x i e t y would p r e s e n t a d e p r e c i a t e d s e l f 
p i c t u r e , r e p o r t h i g h i d e a l s , and show a h i g h d i s c r e p a n c y 
between s e l f and i d e a l s e l f c o n c e p t s bu t m a l a d j u s t e d s u b j e c t s 
w i t h d e f e n s i v e p a t t e r n s would show l i t t l e d i s c r e p a n c y between 
s e l f and i d e a l s e l f and would p r e s e n t a p i c t u r e of t h e s e l f 
s i m i l a r t o t h a t of n o r m a l s . 
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R e i d k i n g and Wickwire (1959) s t u d i e d t h e p e r s o n a l i t y 
q u a l i t i e s of c r e a t i v e c h i l d r e n . I t was found t h a t c r e a t i v e c h i l d -
- r e n a s compared t o n o n - c r e a t i v e c h i l d r e n t e n d e d t o be more s o c i a l 
more warm h e a r t e d and l e s s a n x i o u s . 
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A t t r o e c h e t a l . (1960) , Byrne (1951) and Feede r 
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(1968) r e l a t e d s e l f a c c e p t a n c e t o t he r e p r e s s i o n - s e n s i t i s a t i o n 
d i m e n s i o n . They found t h a t r e p r e s s o r s had much s m a l l e r s e l f - i d e a l 
d i s c r e p a n c i e s t h a n s e n s i t i s e r s . I n t h e f i r s t two i n v e s t i g a t i o n s 
r e p r e s s i o n - s e n s i t i s a t i o n c o r r e l a t e d . 62 and ,55 w i t h s e l f - i d e a l 
d i s c r e p a n c y s c o r e s . 
I n view of t h e r e l a t i o n s h i p o b t a i n e d i n t h i s s t u d y 
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between self-acceptance and the defensive style continuum 
of repress ion-sens i t i sa t ion , i t i s possible that some of the 
pos i t ive re la t ionship previously obtained between self acceptance 
and adjustment were rea l ly ref lec t ive of a defensive dimension. 
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This hypothesis i s supported by Block and Thomas (1955) and 
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Zuckerman and Monashkin (1957) who found that Ss who scored 
high on measures of self acceptance also obtained high scores 
on the K Scale of MMPI often considered a measure of defensivenes 
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Crutchfield (1961) attempted to describe personal i ty 
a t t r i b u t e s which tend to character ise creat ive individuals in 
general . He reported that in cognitive spheres they were more 
f lexible and f luent; t h e i r perception and cognitions were 
unique. In approach to problems, they were i n t u i t i v e , emphatic, 
perceptually open, preferred complexity and were able to function 
effect ively under s t r e s s , r e l a t ive ly unsusceptible to generalised 
anxiety, r e l a t ive ly free of feel ings of i n f e r io r i t y and inade-
q u a c y . In emotion-motivational spheres they demonstrated 
freedom from excessive impulsive control , achieved via indepen-
d e n c e ra ther than conformity, were ind iv idua l i s t i c and had 
strong, sustained, i n t r i n s i c motivation in t h e i r f i e l d of work. 
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Kleinmutz (1961) made a study on freshmen and 
administered maladjustment scale, the M Scale. He reported 
that students who later sought counselling for emotional 
difficulties obtained significantly higher on the college 
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maladjustment scale. Similarly, in a later study by Roth (1963) 
freshmen who sought counselling over the next year and a half were 
significantly differentiated from the entire freshman class in 
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obtaining poorer adjustment scores on California Test of 
Personality and higher scores on the Manifest Anxiety Scale. 
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Mackinnon (1961) reported in his study that the 
highly ereatives s t r ess the i r inventiveness, independence, 
i nd iv idua l i ty , enthusiasm, determination, industry and have 
strong self-image or self concept while the l ess creat ives 
s t r ess v i r t ue , good character , r a t i ona l i t y and concern for 
o thers . The highly creatives were able to speak frankly, in 
a more unusual way about themselves because they ware self 
accepting than the. less creat ive ones. 
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He, in another study (1961) of the personal i ty 
cor re la tes of c rea t iv i ty of American archi tects , found high 
level of effective in t e l l i gence , openness to experience, 
freedom from pet ty r e s t r a i n t s and i nh ib i t i ons , aes the t ic 
s e n s i t i v i t y , cognitive f l e x i b i l i t y , independence in thought 
and ac t ion , high level of energy, increasing s t r iv ing for 
creat ive solut ions , high sense of r e spons ib i l i t y , enterpr is ing 
ambition, in t rover t designing, aloofness and self accepting. 
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Baker (1963) found that academic s t ress adversely 
ef fec ts psychological adjustment. Across s ix academic years , 
the frequency of appeals for services at a univers i ty Psycho-
s-logical c l in ic increased s ignif icant ly immediately following 
mid-term examination for both f a l l and spring semesters. 
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P i l i suk (1963) tested the re la t ionship between 
characterological anxiety and S.A. and determined whether the 
two t r a i t s re la ted inversely to several measures of openmindedness 
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S.A. and anxiety by the Taylor Test of Anxiety Scaled showed 
-.629 cor re la t ion . Both measures showed a strong re la t ionship 
with a measure of denial . Manifest anxiety held small but 
s ignif icant pos i t ive cor re la t ion with tendency to Reject Threat 
and with Authoritarian Defence, while S.A. was negatively 
re la ted to these var iables . S.A. held small but s ignif icant 
pos i t ive cor re la t ion with tolerance for ambiguity and tendency 
to accept threat while manifest anxiety re la ted negatively to 
these var iables . The measures of non-conformity showed no 
re la t ionship with Anxiety or S.A. However, a l l measures of 
openmindedness used were found to be re la ted to one another. 
The study leaves tenable the hypothesis that anxiety, even 
when conceived a s ^ t r a i t , may be defined as a threa t to self . 
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Peldhusen and Thurston (1964) compared high anxious 
children with low anxious children on personal i ty and adjustment. 
Low anxious children were perceived by themselves and t h e i r 
teachers as possessing the most creative cha rac t e r i s t i c s of 
the four sex anxiety groups. They were reported to have higher 
mean score on emotional adjustment, achievement in r e l a t ion 
to capacity, and in tegra t ion of self concept than th© high 
anxious children. 
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Wallach and Kogan (1965) reported that level of 
anxiety was found to be lowest for the group that is high in 
intelligence but low in creativity. Anxiety level is middling 
for the two groups that are high in creativity regardless of 
intelligence level. Finally, anxiety level is highest for group 
that is low in intelligence and low in creativity. Hence 
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c rea t iv i ty i s found to be maximal in the presence of an 
intermediate level of anxiety4 
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Zahran (1967) compared three groups v iz . a 
pos i t ive sel f concept, a negative self concept and a middle 
group label led as normal control . On the basis of self concept 
Index, the two extreme groups (PSC and NSC) proved to be 
s ignif icant ly different from each other on a number of variables 
concerned with mental heal th and adjustment vs anxiety. Taking 
the t o t a l sample into account, the self concept index was 
pos i t ive ly and s ignif icant ly re la ted with the following variables*. 
(1) Defensiveness, (2) Social Maturity, (3) Emotional S t a b i l i t y , 
(4) Personal Adjustment, (5) Social Adjustment, (6)t:Health 
Adjustment, (7) Emotional Adjustment, (8) Ego Strength, (9) 
Mental Health, Good Adjustment, (10) Low Ergic Tension. 
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George Windholz (1967) designed the present study 
to determine relat ionship between some personal i ty t r a i t s 
obtained with self descr ipt ion and objectively scored inventor ies , 
and the conste l la t ions of divergent and convergent a b i l i t i e s , 
Semantic in content, as defined with Guilford 's model of the 
s t ructure of i n t e l l e c t . 
The present study was done on 222 male and female 
college undergraduates of the University of North Caroline a t 
Charlotten. I t was found that subjects who were higher in 
divergent than convergent a b i l i t y , semantic in content , tended 
to describe themselves as showing frequent moods, i n t e r e s t s 
and energy f luc tua t ions , and a tendency to be more worried, t o 
have more frequent dreama, to be more hypersensi t ive , suspicious 
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and self-centred than subjects who were of higher convergent 
than divergent a b i l i t y . 
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Demos, George (1968) studied a l l the two hundred 
and f i f ty dropouts at California State College at Long Beach 
to find out the specific reason as to why such a large percentage 
of students withdraw before completing t h e i r college education. 
The major reasonsfor withdrawing were most l ikely to f a l l within 
the areas of f inancia l problems, lack of motivation, college 
work being too d i f f i cu l t and personal emotional problems, re la t i -
v e l y less important were poor grades. Lack of motivation and 
the work being d i f f i cu l t probably had led to poor grades. 
Schaefar (1969) invest igated the self-concept of 
creat ive adolescents, s igni f icant ly more often than the cont ro ls , 
viewed'themselves as creat ive (imaginative), a r t i s t i c , ingenious, 
o r i g i n a l , independent, i n d i v i d u a l i s t i c , uninhibi ted (spontaneous, 
impulsive), iconoclast ic ( asse r t ive , outspoken, r ebe l l i ous ) , 
complicated (complex, r e f l ec t ive , cynical , i d e a l i s t i c ) and asocial 
(a loof) . The creat ives were found to be more open and honest in 
t h e i r responses as they checked more number of unfavourable 
adjectives while they scored low on Defensiveness and Personal 
Adjustment. The creat ives scored high on Autonomy, Aggression, 
Dominance, Self Confidence, but low on Abasement, Af f i l i a t ion , 
Deference and Nurturance. 
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Ashton (1974) used a questionnaire and Torrance Test 
of Thinking Creat ivi ty with p ic tures and 'what kind of a person 
are you?'. The study was done on a sample of 196 U.S. College 
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undergraduates. The results indicate that the higher original 
thinker characterised himself/her self as curious, versatile, a 
self starter who likes to be alone. In comparison a high 
elaborator describes himself/herself as industrious, courageous 
in conviction, non-conforming, quiet, critical of others, haughty, 
affectionate, energetic,possessing a sense of beauty, intuitive 
and curious. The overall profile of some one high on both 
originality and elaboration is that of one who disturbs existing 
organisation and procedures, feels strong emotions, is emotionally 
sensitive, always questions, accentric, spirited in discussion 
and prefers complex tasks. 
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Horenstein (1976) made a study on 132 university 
students consisting of 55 females and 77 males who sought 
counselling services at the psychological clinic. The present 
inveatigation describes the psychological problems of students 
who seek counselling services and attempts to determine whether 
the problems described by these students differ in any way 
from the types of emotional problems reported by the general 
college population studied by previous investigators. 
Contrary to the general consensus that the academic 
areas of students' lives create the greatest number of emotional 
problems, the present study indicated that concern over self 
i.e., self satisfaction, self image etc. is the greatest source 
of problems for students who seek psychological services. •School' 
as a problem area ranked III as a source of problem. The students 
who are quite concerned with the area of self and self satisfactic 
can be considered toj^^^^^ase^deficiencies in ego strength 
Wil Y 
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e .g . deficiencies in self confidence, self image e t c . This has 
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been supported by the study of Kleinmeltz (1961) who has 
found that students who received psychia t r ic treatment scored 
s ignif icant ly lower on 'Barron Ego Strength Scale ' than students 
who did not receive psychia t r ic treatment. 
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Shand and Gran (1977) proposed to determine whether 
college women who were known to have high leve ls of anxiety 
differed from college women who had low levels of anxiety. The 
C a t t e l l and Scheier IPAI Anxiety Questionnaire and Gorsin S.A. 
Qs Chicago Q-Sort were administered to 146 college women divided 
in to 'h igh ' and 'low anxiety ' groups. Those women with a high 
degree of anxiety were found to have s igni f icant ly grea ter 
discrepancy between the Perceived self and Idea l - se l f concepts 
than did those who had low levels of anxiety. 
(b) STUDIES IN INDIA 
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World Brotherhood (1960) made a comprehensive 
survey of the a t t i t u d e s , opinions and personal i ty t r a i t s of 
a sample of 1706 students of the University of Bombay including 
students of professional courses. The data was collected through 
the use of a quest ionnaire. 33 percent experienced d i s sa t i s fac t io r 
with available f a c i l i t i e s . 57 percent of the students f e l t that 
the au thor i t i e s were jus t not bothered about them. A subs tant ia l 
majority of them, 64 percent expressed strong disapproval of 
being t reated as mere children by the college a u t h o r i t i e s , but 
44.6 percent f e l t tha t the au thor i t i e s at times are j u s t i f i ed 
in chasing them. About teachers and the i r teaching methods 
70 percent had no disparaging remarks about them whereas 
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about 30.percent considered t h e i r teachers ' behaviour as 
not ' p rope r ' , ' i n su l t ing students in front of the whole c l a s s ' , 
' c a l l i ng students scoundrels ' , ' t r e a t i n g students l ike s e rvan t s ' , 
' threatening to f a i l them in examinations*. 25 percent s tated 
tha t majority of teachers 'lacked understanding of problems 
and needs of s tuden t s ' , while 33 percent considered the s t a t e -
-ment applied to a minority of teachers . 56 percent of the 
students f e l t tha t they had suff ic ient soc ia l contacts with 
the teachers but 40 percent denied having contacts with the i r 
teachers , nor did they enjoy the benefit of individual a t ten-
t i o n , ' they wanted t h e i r teachers to know each student perso-
- n a l l y ' . 62 percent endorsed opinion ' teachers generally f a i l 
to create i n t e r e s t in the subject ma t t e r ' . 80 percent of the 
students from professional colleges have found only a few 
of teachers successful in creat ing i n t e r e s t in the subject . 
As many as 54 percent did not think that the academic standard 
in universi ty was sa t i s fac tory and of those 20 percent were 
from professional col leges . As regards re la t ionsh ip with 
fellow students , 53 percent , especial ly from professional colleges 
did not approve of the behaviour of the i r fellow students . 
65 percent were found to be worried or pa r t i cu l a r l y anxious 
about future prospects andcareer jobs. Financia l d i f f i c u l t i e s 
were experienced by 37 percent . Another 37 percent were disturbed 
by family quarrels and lack of harmony at home. 
In 1961-62 an invest igat ion of the needs of college 
students and similarly in 1963-64 a survey of the problems of 
secondary school boys and g i r l s in eleven areas of the country, 
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was c a r r i e d out by Al l I nd i a Educa t iona l and Vocat ional Guidance 
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Assoc ia t ion and by Na t iona l I n s t i t u t e of Educa t ion , N.C.B.R.T. 
r e s p e c t i v e l y . The samples for both the s t u d i e s were drawn from 
urban a r ea . The AIEVGA study covered 3096 s tuden ts in under-
-g radua te and psycho log ica l courses i n 17 u n i v e r s i t i e s and t h e i r 
a f f i l i a t e d c o l l e g e s . The NIE study covered 5001 boys and 4058 
g i r l s of grades 9 and 1 1 . The purpose of the i n v e s t i g a t i o n s was 
simply to make a survey of the problems of co l lege as we l l as 
h igher secondary s t u d e n t s . The f e l t needs of the s tuden ts and 
t h e i r problems were c o l l e c t e d through group a d m i n i s t r a t i o n of 
Problem Check l i s t s p e c i a l l y developed for t h i s purpose . 
The l a r g e s t number of problems checked were a d j u s t -
-ment to schoo l , the second l a r g e s t in the a rea of s o c i a l and 
r e c r e a t i o n a l a c t i v i t i e s , and the t h i r d l a r g e s t i n the area of 
p e r s o n a l - p s y c h o l o g i c a l r e l a t i o n s . The o ther a r ea s wi th the 
lowest frequency of problems were curr iculum and Teaching 
Procedures , Home and Family, Sex, and S o c i a l and Psycholog ica l 
r e l a t i o n s . F ind ings f o r both the groups c o n t r a s t e d sharply with 
the view gene ra l ly p r e v a i l i n g among e d u c a t i o n i s t s t h a t reforms 
in the cur r icu lum, t e x t books and methods of t each ing are of 
utmost impor tance , and t h a t the problems of adjustment of the 
s tuden t s can be l e f t to them to be solved. 
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Badami (1967) s tud ied the adjustment problems of 
the s t u d e n t s in the A r t s , Science and Commerce c o l l e g e s in the 
c i t y of Ahemdabad. He observed t h a t the t o t a l number of problems 
marked byboys gradual ly increase up to the age of 19 yea r s and 
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then decrease upto the age of 22 years but again increase. 
In the case of g i r l s , these increase upto the age of 18 years 
and then decrease. He found that both boys and g i r l s have a 
large amount of problem: load in the area of Vocational, Economic 
and Material Facul t ies ,and Educational, while in the areas of 
Family, the problems appeared to be the l e a s t . In the areas of 
Friendship, Sex and Marriage, Social and Educational, both the 
groups expressed equal amount of concern. He did not flind 
s ignif icant difference between the t o t a l number of problems 
marked by boys and g i r l s but there was a s igni f icant difference 
between the two groups regarding the nature arid types of problems. 
He a lso observed that there was a s ignif icant difference between 
the t o t a l number of problems faced by the students under the 
f acu l t i e s of Arts , Science and Commerce. 
68 
Kakkar (1967) invest igated the re la t ionship between 
adjustment and self acceptance. Two hundred high school students 
were c lass i f ied in to well adjusted and less adjusted groups 
through Bell Adjustment Inventory. They were asked to check a 
l i s t of f i f teen apparent disparaging statements those true of 
themselves. The more well adjusted checked s igni f icant ly more 
statements than did the less adjusted s tudents . 
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Nikore and Desh Pandey (1967) made a study to find 
out the r e l a t ion between the anxiety levels and the various 
personal i ty pa t t e rns . Individuals with low levels of anxiety 
manifested a tendency to score higher on the t r a i t of self 
rel iance and self-image revealing thereby suff ic ient capacity 
to do things independently and facing l i f e s i tua t ions with 
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confidence. High level of anxiety was found to be associated 
with low feeling of belongingness and loss of confidence in 
personal worth. Thus, showing a tendency to withdraw from 
various l i f e s i t ua t ions . Thus, i t shows that higher anxiety 
tends to sha t te r ones confidence in his personal worth and 
r e s u l t s in lowering of the indiv idual ' s po t en t i a l action level 
and developing poor self image. 
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Fuster (1968) invest igated the re la t ionship between 
se l f - idea l congruence and personal adjustment in Indian college 
students in the Deptt . of Psychology and Sociology of St . Xavier'E 
College, Bombay, using Hilden's Q-Sorts, California Test of 
Personali ty and Masani Problem Checklist . 
The findings pointed to a def ini te re la t ionship between 
congruence of self-concept and idea l - se l f concept and personal i ty 
adjustment. Those subjects who obtained a high degree of congru-
e n c e between what they perceive they.are and what would they 
most like to be, share in a considerable degree the components 
of personal adjustment, v i z . , self r e l i ance , a sense of personal 
freedom , a feel ing of belonging and possess ne i the r withdrawing 
tendencies nor nervous symptoms. 
Congruence of se l f - idea l concepts which proved to be 
an indicator of personal adjustment in a group of American 
subjects taken as a whole, holds good also as an index of personal 
adjustment in Indian subjects taken as a group. For i t was 
found to corre la te pos i t ive ly and s ignif icant ly with the ' yes ' 
scores on Masani's Test which measures neurot ic tendencies 
in Indian subjects . 
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Agarwal (1970) invest igated the adjustment problems 
of pupi ls of secondary schools as perceived and judged by parents 
teachers and pupils themselves. He found that adjustment problems 
in home, school and social areas as perceived by pupi ls them-
-se lves decrease with age whereas in the case of emotional 
and heal th areas they increase . Another finding of the study 
was that most of the mean differences between different socio- ._ 
economic s t r a t a groups in home and heal th areas increase. Another 
finding of the study was that most of the mean differences betweei 
different socio-economic s t r a t a groups in home and heal th areas 
and between upper and lower socio-economic groups in other areas 
were found to be s ignif icant ly d i f ferent . The number of p u p i l s ' 
overal l adjustment problems in different areas except home 
is.; highest for upper socio-economic group and lowest for the 
lower. He also found on the basis of the pa ren t s ' responses 
that the number of adjustment problems of pupi ls increases 
s igni f icant ly with age in home and heal th a reas , and same 
decreases in social area. Parents fee l that the pupi ls have 
more adjustment problems in home area rather than emotional 
area. Teachers' perception of pup i l s ' adjustment problems i s , 
by and l a rge , in agreement with that of parents . 
Deo and Sharma (1971) es tabl ished re la t ionship 
between self concept and anxiety through conducting a study 
on large population of 362 males and 338 females from eleventh 
c lass of th i r teen urban higher secondary schools of four diff-
e r e n t s t a tes in northern India . I t was found that self concept 
and anxiety are negatively re la ted , and the i r increase in self 
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concept i s accompanied by decrease in anxiety. 
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Shahnaz Masood (1972) studied the adjustment problems 
confronted by men undergraduate students of facul ty of Science 
in A.M.U., Aligarh. The inves t iga tor reported that most of the 
students faced the larges t number of problems in the academic 
f i e l d . Their greates t d i f f icu l ty was found to be the lack of 
knowledge of proper method of study. Another academic problem 
closely re la ted with the above i s inadequacy of students in 
reading, writ ing and speaking English. A good number of students 
also fee l that t he i r home environment i s not congenial for 
proper study. 
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Karandikar (1975) studied the problems and conditions 
of randomly selected 1,545 students of for ty colleges in the 
Poona University area. The objective of the study was to find 
out the problems of the degree course students and indicate 
probable solutions to the problems in order to help the Govt., 
the University of Poona, and the colleges in the univers i ty area 
to consider specific measures for improving the conditions of 
t h e i r l iv ing and working. The data was col lected through quest-
- ionnai res and in ter-schedules . The major findings of the study 
were* 
(1) The rural students constituted an economically 
weaker group. 
(2) Collegiate students constituted a hetrogeneous 
group as regards social and economic background. 
(3) Students did not know how to plan their studies 
and time schedules. 
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(4) Students lacked proper f a c i l i t i e s for s tud ies . 
(5) A substant ia l percentage of students did not 
pa r t i c ipa t e in co-curr icular a c t i v i t i e s . 
(6) The re la t ionship of students with parents 
seemed formal. 
(7) Students showed respect for teachers but there 
was general complaint that they did not receive much help 
from teachers in solving the i r Problems. 
(8) Misbehaviour and pranks were caused by boredom 
with l ec tu res . 
(9) Women students shared the general problem of 
the col legia te students. 
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Patel (1976) studied the personal i ty syndromes 
associated with different dimensions and p ro f i l e s of c r e a t i v i t y . 
The objective of the study was to describe the outstanding 
personal i ty t r a i t s of people who had high scores on each of 
the creative dimensions considered individually and of those 
displaying different creat ive pa t t e rns . 
The high fluent males were found to be more s i gn i f i -
-cant ly outgoing, t r u s t i n g , fo r th r igh t , p lac id and self assured 
than those low on fluency. Those high on f l e x i b i l i t y were s ign i -
- f l ean t ly mora venturesome, t r u s t i ng , p lacid and self assured 
than those low on f l e x i b i l i t y . Those high on o r ig ina l i t y were 
more self-assured and se l f - suf f ic ien t than those with low 
o r ig ina l i t y scores. The high elaborators had s igni f icant ly 
higher scholast ic mental capacity, emotional s t a b i l i t y , dominance, 
conscientiousness, tendermindedness, suspiciousness and self-
sufficiency than low elaborators . 
86 
76 
Gupta (1977) t r i ed to find out the re la t ionship 
between c rea t iv i ty and self concept among 1,000 school going 
children both boys and g i r l s of the age group of twelve plus 
in Janmu c i t y . To measure c r e a t i v i t y , a verbal and non-verbal 
t e s t 
battery of c rea t iv i ty /cons t ruc ted by the inves t iga tor was used. 
For estimating rea l self concept and ideal self concept, the 
Deo's Personality Word List i n Hindi was used. 
The resu l t s highlighted the importance of having 
higher and hea l th ie r self concept and higher self acceptance 
as important personali ty character is t ics conducive to higher 
c rea t iv i ty both verbal and non-verbal. Highly creat ive ind iv i -
-duals were found to possess higher self concept and high self 
acceptance both of which were conducive to bet ter adjustment 
and pos i t ive mental hea l th . But the intimate re la t ionship 
between c rea t iv i ty and self-acceptance indicated by contrasted 
group analysis could not be substantiated by high corre la t ion 
between the two var iab les , possibly because of s ca t t e r caused 
by the middle forty six percent group. 
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Rawat and Garg (1977) made an attempt to study the 
re la t ionship between level of asp i ra t ion and c rea t iv i ty with 
respect to Sex, Age and School Subjects. The study was conducted 
on a sample of 200 (boys and g i r l s ) of Arts and Science. The 
age range of the subjects was 12 to 15 years studying in c lass 
IX. No s ignif icant differences were found in high and low 
creat ive groups between over and under a sp i ran t s . However, a 
s ignif icant difference was found between over and under aspi -
- r an t s in average creative group. This shows that there i s a 
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room for improvement in the p o t e n t i a l i t i e s of average creat ive 
pupi l s if t he i r aspi ra t ion can go up. No s ignif icant difference 
was found between over and under aspirants (as a whole) and 
c r ea t i v i t y . 
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Sudha and Lali tha (1979) - studied the effect of 
Personali ty t r a i t var iat ion on the In tens i ty of Problems of 
adolescent g i r l s . The sample was comprised of 700 g i r l s of 
the age group between 10 to 16 years . The c r i t e r i o n group of 
adolescent g i r l s for high and low t r a i t s of Ascendency, Res-
p o n s i b i l i t y , Emotional S t a b i l i t y , Soc iab i l i t y , Vigour, Origi-
-na l Thinking, Cautiousness and Personal Relations were obtained 
by taking the upper 25 percent and lower 25 percent of the t o t a l 
sample on scores obtained by them on a Personali ty Scale deve-
l o p e d for th i s purpose. An Adolescent G i r l s ' Problem Inventory 
was used to obtain the indices of in tens i ty of Problems. 
Among the eight personali ty t r a i t s studied, i t was 
found that the effect of six t r a i t s as such was s ignif icant 
in d i f fe ren t ia t ing the in tens i ty of problems of adolescent 
g i r l s . The g i r l s with high t r a i t s faced less in tens i ty of 
problems than the g i r l s with low t r a i t s . Thus, the personal i ty 
t r a i t s , i t appears, are re la ted with the in tens i ty of problems 
negatively and the development of t r a i t would decrease the 
in tens i ty of problems faced by them. The t r a i t s that did not 
d i f fe ren t ia te were respons ib i l i ty and or ig ina l thinking. 
On an examination of the studies as quoted above 
which were carried out on different variables of Problems, 
personal i ty adjustment, se l f acceptance, leve l of a sp i ra t ion , 
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creat ive po t en t i a l e t c . the following conclusions may be drawn; 
(1) Most of the work was done on the college s tudents , 
some on the high school students and a few on the chi ldren. 
(2) The. work ranged from problem surveys to group 
comparison and cor re la t iona l s tudies per ta in ing to different 
personal i ty fac to r s . 
(3) The studies re la ted to inves t iga te in to the 
problems of the students were mostly of survey type but some 
of the surveys conducted by A.I.E.G.A., N.C.E.R.T. and World 
Brotherhood in India were extensive surveys carr ied on All 
India bas is . A few studies have also been done to determine 
the re la t ionship of problems with age, sex, socio-economic 
s ta tus and with some personal i ty t r a i t s . The problems were 
mostly located through administering Problem Checklist and 
adjustment problems through adjustment inventor ies . The major 
findings regarding the problems of the students»as under: : 
(a) I t was found that majority of the students 
encountered different types of problems and tie percentages of 
students report ing to suffer from them which in terefered in 
t h e i r academic pursui t s and in developing healthy and smooth 
interpersonal and int ra-personal r e l a t ions among them vary 
from group to group. Most of the surveys were done on normal 
s tudents . The problems ranged from Financia l , Health, Social 
( in te rpersona l ) , Personal ( in t ra -persona l ) , Home, Sex and 
Marriage, Concern about fu ture , Academic pursu i t s ( re la ted to 
teachers , methods, curriculum, lack of proper knowledge of 
methods of study, inadequacy in reading, wri t ing and speaking 
English) e t c . 
89 
(b) Contrary to the general consensus that greates t 
number of emotional problems arises from academic area, i t was 
found that concern over self was the grea tes t source of problems. 
(c) In tens i ty of problems was found to be re la ted 
negatively to personal i ty t r a i t s . I t was found that persons 
with high personali ty t r a i t s of Ascendency, Emotional S t a b i l i t y , 
Soc iab i l i t y , Vigour, Cautiousness and Personal re la t ions e t c . 
faced less in tens i ty of problems than persons with low perso-
-na l i t y t r a i t s . 
(d) The t o t a l number of problems, and the types of 
problems, was found to be re la ted to age, sex, socio-economic 
s ta tus e t c . The t o t a l number of problems increased gradually 
upto 19 years of age and then decreased upto 22 years and 
again increased. The problems in Home, School and Soeial areas 
tended to decrease with age but problems in Health area increased. 
Signif icant differences in the nature and types of problems were 
found in the case of boys and g i r l s . In one of the studies i t 
was found that overall adjustment problems in almost a l l the 
areas of problems except Home were found to be highest for the 
upper socio-economic group and lowest for the lower group. 
(e) The major reason for large percentage of with-
-drawal at college level was found to be f inanc ia l problems, 
lack of motivation, college work being too d i f f i c u l t , personal 
and emotional problems and less important reason given was 
poor grades. 
(4) Higher anxiety group tends to sha t te r confidence 
in one's worth, resu l t s in lowering individual po t en t i a l action 
and develop poor self-image. Anxiety was found to have negative 
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cor re la t ion with self acceptance (self concept). Thus increase 
in self concept was accompanied by decrease in anxiety but i t 
showed pos i t ive corre la t ion with tendency to th rea t and thus 
i t i s considered to be a threat to self . 
In some of the studies c rea t iv i ty was found to be 
maximum in the presence of intermediate level of anxiety while 
in others low anxious subjects were found to possess more 
c r e a t i v i t y . I t appears that creat ive persons reac t d i f ferent ly 
under different s i tua t ions . For some anxiety i s an hinderanee 
in the performance of the i r creat ive task but for others i t 
ac ts as an stimulation for creat ive impulse. 
(5) With regard to re la t ionship between adjustment 
and self acceptance i t has been found tha t adjustment i s s igni-
- f i can t ly re la ted to self acceptance. The r e s u l t s indica te 
that smaller the discrepancy between r ea l self and idea l - se l f 
be t te r the adjustment. In one of the studies a curvi l inear 
re la t ionship was found between adjustment and degree of corres-
-pondence between ind iv idua l ' s perceived self and idea l se l f 
and maladjusted were found to l i e in the middle range of self 
sa t i s fac t ion . But some inves t iga tors contradicted the previously 
found pos i t ive re la t ionship between self acceptance and adjust-
-ment. According to them the posi t ive re la t ionship found between 
the two may be ref lec t ive of defensive dimension. I t was found 
that those who scored high on self acceptance a lso scored high 
on defensiveness. But in another the more well adjusted were 
found to check s ignif icant ly more disparaging statements about 
themselves than did the less well adjusted group. Thus contra-
-d ic t ions with regard to re la t ionship between self acceptance 
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and adjustment were found in some s tudies . The probable reason 
may be as so much subject ivi ty i s involved in assessing self 
concept, that i t i s considered to be a very confusing subject. 
Moreover, i t i s very d i f f i cu l t to control other fac tors inf lu-
-encing self and then study i t . 
(6) Self concept was found to be pos i t ive ly correlated 
with defensiveness, emotional s t a b i l i t y , soc ia l maturi ty, personal 
soc ia l , heal th and emotional adjustment, ego s t rength , mental 
heal th and low ergic tension. 
(7) A s ignif icant re la t ionship was found between self 
acceptance and level of asp i ra t ion , maladjustment and goal 
s e t t i ng . Both very high and very low goal se t t ing go with 
s e l f - r e j ec t i on and maladjustment. The subjects with different 
levels of aspira t ion pat terns exhibited different personal i ty 
t r a i t s . The subjects who scored low pos i t ive discrepancy scores 
were found to possess confidence, good manners, adap tab i l i ty , 
p r a c t i c a l and r e a l i s t i c in goal s e t t i n g . The high pos i t ive 
discrepancy group exhibited strong ego involvement, very well 
adjusted soc ia l ly , most sens i t ive , insecure and worried. The 
negative discrepancy group was found to be strongly self-
conscious, having high sense of insecur i ty and sel f p ro tec t ion , 
and too much anxious of f a i l u r e . 
(8) With regard to c rea t iv i ty and level of asp i ra t ion 
no s ignif icant difference was found between high and low c rea t iv i t 
between over and under aspirants but s ignif icant difference was 
found between over and under aspirants in average creative group. 
I t shows that if aspirat ion goes up there i s a room for improve-
-ment in the po t en t i a l i t y of average creat ive pupi ls only. 
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(9) With regard to re la t ionship between c rea t iv i ty 
and self concept (self acceptance) highly creat ive children 
were found to possess strong self image or higher se l f concept 
and high self acceptance but no s ignif icant corre la t ion was 
found between the two var iables . In another study creative 
adolescents were found to have checked more number of unfavour-
-able adjectives describing themselves, while they scored low 
on defensiveness and personal i ty adjustment. Thus, creat ive 
persons were found to be more open and honest in t he i r response 
to themselves. 
(10) Quite a large number of s tudies have been done 
on sketching the personal i ty prof i le of creat ive college 
s tudents . The high creat ives stressed inventiveness, determination 
indust ry , independence in thought and ac t ion , high level of 
effect ive in t e l l igence , openness to experience, freedom from 
pet ty r e s t r a i n t s , increasing s t r iv ing for creative so lu t ions , 
showed f l e x i b i l i t y and fluency in approach to problems, high 
sense of respons ib i l i ty and had strong sustained motivation in 
the i r f i e ld of work. Thus, looking to the personal qua l i t i e s 
which creat ives seemed to possess i t appears that to be success-
f u l in any of the professions of na t ional importance, creat ive 
approach to personal and professional l i f e s i tua t ions is very 
e s s e n t i a l . Therefore, in the select ion procedure suff ic ient 
s t r e s s should be given to general creative a b i l i t y of the students 
and hence c rea t iv i ty t e s t s should be incorporated in the select ion 
programmes of the professional s tudents . 
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GENERAL CONCHJSIONS 
The major conclusions,drawn from the d i f f e r e n t 
s t u d i e s under taken on the s tuden t s of the four p r o f e s s i o n s 
and on the d i f f e r e n t v a r i a b l e s included i n the p r e s e n t study 
s o ' f a r , can broadly be p resen ted as under: 
1. A small number of comparative s t u d i e s have been 
under taken on s tuden ts p r epa r ing for d i f f e r e n t p r o f e s s i o n s 
of Engineer ing , Medicine, Teaching and Law. 
2. Quite a la rge number of r e sea r ches have been 
r epo r t ed on the p e r s o n a l i t y c h a r a c t e r i s t i c s of s t u d e n t s , 
. s e l e c t i o n c r i t e r i a , i n t e l l e c t u a l a b i l i t i e s , c r e a t i v i t y , soc io -
-economic s t a t u s , problems, anxie ty and f r u s t r a t i o n , problems 
of a t t r i t i o n and achievement e t c . in four p r o f e s s i o n s , i nde -
-pendent ly or between any of the two p r o f e s s i o n s . 
3. A l im i t ed area of p e r s o n a l i t y has been measured. 
4. Main, dimensions of p e r s o n a l i t y measured in these 
s tud i e s inc lude i n t e l l i g e n c e , c r e a t i v i t y , a t t i t u d e s , mot ives , 
v a l u e s , needs , ad jus tment , se l f acceptance ( s e l f image or 
concep t ) , l e v e l of a s p i r a t i o n , emotional s t a b i l i t y , s o c i a b i l i t y efa 
5. A wide v a r i e t y of t o o l s and techniques have been 
used in these s tud ie s such as the q u e s t i o n n a i r e s , r a t i n g s , 
i n t e r v i e w s , psycho log ica l t e s t s , p e r s o n a l i t y i n v e n t o r i e s and 
p r o j e c t i v e t echn iques . 
6. P e r s o n a l i t y c h a r a c t e r i s t i c s of each group of 
p r o f e s s i o n a l s tuden t s as drawn out in these s t u d i e s a r e ; 
(a) BNglHBBRIWG STUDENTS. 
They are c h a r a c t e r i s e d as i n t e l l i g e n t , i m a g i n a t i v e , 
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c r e a t i v e , emotional ly s t a b l e , above average in achievement, 
e x t r o v e r t e d , s o c i a b l e , s e l f s u f f i c i e n t , s e l f conf ident and 
bes t ad jus ted . They p r e f e r freedom of e x p r e s s i o n , and a l so 
th ings and ideas r a t h e r than a s s o c i a t i o n wi th peop l e . High 
ach ieve r s a re found to be low in a n x i e t y , t e n s i o n , f r u s t r a t i o n , 
more emotional ly balanced, l ikewise h igh in a b i l i t i e s and 
mot iva t ion and freedom of express ion . 
.(b) MEDICAL STUDENTS 
They are found to be emotional ly s t a b l e , c r e a t i v e ; 
having moderate anxie ty and cynicism, i n c r e a s e d value of 
independence, suppor t , r e c o g n i t i o n , good adjustment and g r ea t 
sense of s e c u r i t y . Majori ty of them are i n t r o v e r s i v e . They 
are high on t h e o r e t i c a l value and need to achieve and change. 
Only a small p r o p o r t i o n of them face f i n a n c i a l d i f f i c u l t i e s . 
Being benevolent , i n the sense of/wanting t o he lp o t h e r s , becomes 
i n c r e a s i n g l y important to them. 
(c) STUDENT-TBACHBRS 
They have h igher motive for a cqu i r i ng more knowledge, 
take i n t e r e s t in i n t e l l e c t u a l a c t i v i t i e s , love for work and 
c h i l d r e n , pub l i c s e r v i c e , a p t i t u d e for t e a c h i n g , e x t r o v e r t e d , 
h igh in language a b i l i t y , s e l f - a c c e p t i n g but no t we l l ad jus ted 
with t h e i r p ro fe s s ion and l e s s c r e a t i v e . Highly c r e a t i v e persons 
are not a t t r a c t e d towards t h i s p r o f e s s i o n . Tra in ing reduces 
t h e i r i n t e r e s t i n bus iness and f i n a n c i a l ma t t e r s but inc reases 
t h e i r i n t e r e s t i n c h i l d r e n , s o c i a l and i n t e l l e c t u a l a c t i v i t i e s . 
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(d) LAW STUDENTS 
They are found to be high on genera l anxie ty and 
cynicism, have higher need of dominance, tendency to persuade 
and inf luence o thers and se l f blaming and have high p o l i t i c a l 
v a l u e . 
7 . Many surveys on the problems and needs of co l lege 
s tuden t s were conducted to determine percentage of problems 
in d i f f e r e n t a r e a s . 
8. These surveys r e v e a l t h a t problems a r i s e from 
d i f f e r e n t sources i . e . , from Educa t iona l i n s t i t u t i o n s , Home, 
Sex and Marr iage , Persona l and emotional i n t e r p e r s o n a l r e l a t i o n s , 
F i n a n c i a l d i f f i c u l t i e s e t c . These problems a re even faced by 
the normal popula t ion of the s t u d e n t s . 
9. Constant fac ing of problems gene ra l ly br ings f r u s -
t r a t i o n and t ens ion which adversely a f f e c t s adjus tment . Moreover 
the e f f e c t of p e r s o n a l i t y t r a i t s was found t o be on d i f f e r e n -
- t i a t i n g the i n t e n s i t y of problems. 
10. The main causes of 'dropping ou t ' given were 
f i n a n c i a l d i f f i c u l t i e s , lack of mo t iva t i on , co l lege work being 
d i f f i c u l t and pe r sona l emotional problems. 
11 . Re la t ionsh ip s t u d i e s have been undertaken between 
two or more v a r i a b l e s and t h e i r major f i n d i n g s are given as under: 
(a) C u r v i l i n e a r r e l a t i o n s h i p between adjustment and 
degree of correspondence between i n d i v i d u a l ' s pe rce ived and 
i d e a l se l f was found. 
(b) S e l f - r e j e c t i n g and maladj'usted se t e i t h e r very 
h igh or very low goal while s e l f - a c c e p t i n g and we l l ad jus ted 
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sat goals closer to t he i r achievement. 
(c) Self esteem was found to be negatively re la ted 
to anxiety. High level of anxiety lowers self image. 
(d) Self concept was found to be pos i t ive ly re la ted 
to adjustment. Well adjusted were found to be more congruent 
in the i r r ea l and idea l self than less adjusted. 
(e) Low anxious were found to be more c rea t ive , 
emotionally adjusted, good in achievements,having integrated 
sel f concept, r e a l i s t i c in goal se t t ing and more self-accept ing 
than high anxious. 
(f) No signif icant difference was found in high and 
low creat ive groups, between over and under a sp i ran t s . However, 
a s ignif icant difference was found in the case of average 
creat ive group. 
The review of the research l i t e r a t u r e re la ted to 
the problem undertaken indicates that very few comparative 
studies were conducted on personal i ty cha rac t e r i s t i c s of students 
preparing for different professions. Whatever l i t t l e work was 
done i t was e i ther l imited in number of professions compared 
or data was based on a very limited dimensions of personal i ty 
and only with the exception of studies by Blum, Pal and Sharma 
which are personal i ty s tudies of Engineering, Medical, Law and 
Teacher-Training students . Pal measured some aspects of perso-
n a l i t y of the students through projective technique while Blum 
used MMPI Scale and Strong Vocational In t e r e s t Blank. Sharma 
compared the Problems of professional and non-professional 
students and studied the fac tors underlying adjustment Problems 
through adjustment inventory and other personal i ty inventor ies . 
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The present study resembles these studies to the extent of 
studying personal i ty cha rac te r i s t i c s of the students of Engineer-
i n g , Law, Medicine and Education (teaching) groups. But i t 
d i f fers with respect to some of personal i ty cha rac t e r i s t i c s 
studied and, moreover, l i fe problems of students in the se profe-
- s s iona l groups were studied in r e l a t i on to t h e i r personal i ty 
fac tors . Sharma compared adjustment problems of professional 
and non-professional students. Thus, the present inves t igat ion 
departs from previous invest igat ions inasmuch as i t studies 
Problems of the students in the four professional courses in 
r e l a t i on to different personal i ty fac tors . Most of the studies 
done on the problems of students were mostly surveys. The 
inves t iga tor came across only two studies which were conducted 
by Sharma (1978) and Sudha and Lalitha (1979). Sharma compared 
the adjustment problems of professional and non-professional 
students and then made a case study of some extreme cases by 
measuring and comparing some of the i r personal i ty var iab les . 
Sudha and Lalitha studied the effect of some personal i ty t r a i t s 
in d i f fe ren t ia t ing the in tens i ty of problems of adolescent g i r l s . 
The present study covers a wider f i e ld and attempts to measure 
different dimensions of persona l i ty , considered important for 
the success of the students studying professional courses, through 
different personali ty t e s t s and inventor ies . The s tudents ' problem 
were located through Problem Checklist and the re la t ionship of 
s tudents ' problems with some of the i r personal i ty factors was 
determined. 
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The present study s t r ives to inves t iga te into the 
problems of students in professional courses of Medicine, 
Law, Engineering and Education and to find out t h e i r r e l a t i on -
-ship with personal i ty fac to r s . I t i s evident tha t to f u l f i l 
t h i s aim of study, 'Survey' i s the best sui ted method which 
Good Bar and Scates (1941) have cal led 'Normative Survey 
Method' but Best (1978) has named as Descriptive Research 
Method', whereas Travers (1958) has label led as 'Survey 
Method*. The term Normative Survey i s generally used to tha t 
type of research which aims a t ascer ta ining what i s normal 
or typ ica l condition or prac t ice a t the present time. Moreover, 
in a Normative Survey Method r e s u l t s are inferred on the basis 
of assessing variables through standardised t oo l s . Therefore, 
the inves t iga tor decided to work through the Normative Survey 
Method of research. 
Normative Survey Method has been used in the present 
study because the main purpose of the study i s to ident i fy the 
ex is t ing problems of the students of the four professional 
courses and to r e l a t e them to t he i r personal i ty f a c t o r s . Thus, 
the present study aimed a t ascer ta ining the present conditions 
and determining re la t ionships and does not propose to study 
pas t or future events as i s done in the case of h i s t o r i c a l or 
experimental s tud ies . The present study i s not designed on 
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experimental l ines due to many reasons. F i r s t , i t being an 
invest igatory type of study, the main proposed objective of 
the study i s to estimate the degree of difference and r e l a t ion -
-ship among different var iab les . I t does not propose to deter -
-mine the effectiveness of a pa r t i cu la r process or programme. 
Thus, the proposed objective cannot be achieved through experi-
-mental but Normative Survey Method. Secondly, the researcher 
did not propose to manipulate the variables or environmental 
conditions and thus , thereby arrange for events to happen. 
In fact the problems that are iden t i f ied would have been 
present even i f there had been no analysis because i t involves 
problems which are already present and t h e i r re la t ionship i s 
to be determined. Moreover, i t i s a behavioural study and, 
therefore , in order to study cause and effect r e l a t i onsh ip , i t 
i s e th ica l ly unsound to manipulate the var iables and thereby 
exposing human subjects to harmful s i t ua t i ons . Therefore, 
Normative Survey Method i s considered to be an appropriate 
method pa r t i cu la r ly in behavioural s tudies . Thirdly, experi -
mental research can successfully be done on a small number of 
cases but survey studies may be done on a larger sample. The 
conclusions drawn and general isa t ions made on the basis of a 
study conducted re la t ive ly on a large sample are more accurate 
than on the basis of a small sample. 
Survey Method was preferred over case studies also 
because in a survey method data i s col lected from a r e l a t i v e l y 
large number of cases and i s not eonfined to the study of a 
few indiv iduals . In case studies the focus of a t t en t ion i s 
103 
d i r e c t e d towards a l im i t ed number of cases and hence assumes 
l i m i t e d meaning. 
Therefore , survey method i s an important and u s e f u l 
method of s tudying educa t iona l problems. Moser and Kalton 
(1977) viewed, 
"Surveys thus have t h e i r u se fu lnes s both i n l ead ing 
to the formulat ion of hypothes i s and, a t a more 
advanced s t a g e , i n p u t t i n g them to t e s t . " 1 
Moreover, i t i s not merely l im i t ed to g a t h e r i n g and t a b u l a t i o n 
of d a t a . The s imples t survey a t tempts only frequency counts of 
even ts while the more complex seeks t o e s t a b l i s h r e l a t i o n s h i p 
between them. According t o Best (1978) , survey r e q u i r e s exper t 
and imaginat ive p l a n n i n g , c a r e f u l a n a l y s i s and i n t e r p r e t a t i o n 
of the da ta ga the red , and l o g i c a l and s k i l l f u l r e p o r t i n g of 
the f i n d i n g s . 
A. THE VARIABLES 
The fol lowing v a r i a b l e s have been inc luded i n the 
p r e s e n t study { 
(1) The va r i ab l e of P r o f e s s i o n a l courses of Medicine, 
Law, Engineer ing and Educat ion (Teaching) . 
(2) The P e r s o n a l i t y v a r i a b l e s of P e r s o n a l i t y Adjust-
-ment , Se l f Concept ( s e l f a c c e p t a n c e ) , Level of a s p i r a t i o n 
and Crea t ive P o t e n t i a l . -
(3) The Var iables of S t u d e n t s ' Problems. 
The v a r i a b l e s are gene ra l ly c l a s s i f i e d as independent , 
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dependent and moderator v a r i a b l e s . 
i ) IHBEPBNDBHT VARIABIES 
An independent v a r i a b l e i s a l s o c a l l e d a s t imulus 
v a r i a b l e o r i n p u t . I t i s t h a t f a c t o r which i s measured,manipulated or 
s e l e c t e d by the experimenter i n order to determine i t s r e l a t i o n -
- s h i p to an observed phenomenon. I t i s the v a r i a b l e t h a t w i l l 
be manipulated or modified t o br ing a change in some o the r 
v a r i a b l e . I t func t ions e i t h e r w i t h i n a person or w i th in h i s 
environment to a f f e c t h i s behaviour . The i n v e s t i g a t o r cons ide r s 
i t independent because she i s concerned only i n how i t a f f e c t s 
ano the r v a r i a b l e , no t i n what a f f e c t s i t . I n the p r e s e n t study 
a l l the four p ro fe s s ions a re independent v a r i a b l e s . 
i i ) BBPENDBKT VARIABLES 
The dependent v a r i a b l e which i s a l s o known as a 
response v a r i a b l e o r output i s an observed aspec t of behaviour . 
I t i s the f ac to r which i s observed and measured to determine 
the e f f e c t of the independent v a r i a b l e , t h a t i s , the f a c t o r 
t h a t a p p e a r s , d i sappears o r i s modified on i n t r o d u c i n g , removing 
or changing the independent v a r i a b l e by the exper imenter . In the 
p r e s e n t study s t u d e n t s ' problems are the ch ie f dependent v a r i a b l e 
and four of the p e r s o n a l i t y f a c t o r s a re the secondary dependent 
v a r i a b l e s . 
i i i ) MODERATOR VARIABLES 
I t i s a s p e c i a l type of independent v a r i a b l e - a 
secondary independent v a r i a b l e s e l e c t e d fo r a study to determine 
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i t s effects on the re la t ionship between the primary indepen-
d e n t and the dependent va r iab les . I t refers to tha t fac tor 
which an experimenter measures, manipulates or se lec t s in 
order to find out whether i t changes the re la t ionship between 
independent variable and an observed phenomenon. In order to 
understand the nature of re la t ionship between independent 
and dependent variables properly moderator variables should 
be measured in a study. Therefore, Tuckman (1972) emphasised, 
"Because the s i tua t ions in educational research 
and inves t iga t ions are usually quite complex, 
the inclusion of a t l e a s t one moderator variable 
in a study i s highly recommended. w2 
When a researcher f a i l s to single out and measure v i t a l 
moderator variables - high or low in t e l l i gence , or high or 
low achievement and so on, the nature of re la t ionship between 
independent and dependent variables remains poorly understood. 
In th i s study the problems, as well as the four personal i ty 
factors , worked interchangably as moderator variables when 
high and low groups in problems and high and low groups on 
other personal i ty factors were formed. 
The main aim of the study was to study the problems 
of students studying In the four profess ions , therefore , the 
researcher wanted to know, 'Do the professions have any effect 
on the problems of the s tuden t s? ' . Thus, i t was e s sen t i a l to 
consider the professions as 'independent v a r i a b l e s ' . The 
personal i ty factors of Personality adjustment, Self Concept 
(self acceptance), Level of aspi ra t ion and Creative Po ten t i a l 
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were a l so s tud ied in r e l a t i o n to the p r o f e s s i o n s and the 
problems. As p ro fe s s ions were considered the 'Primary 
Independent Var iab le 1 and Problems the 'Dependent V a r i a b l e s ' , 
the o the r p e r s o n a l i t y v a r i a b l e s were cons idered as the 
'Secondary Dependent V a r i a b l e s 1 . For s tudying problems in 
r e l a t i o n to these secondary dependent v a r i a b l e s , each p r o -
f e s s i o n a l group was d iv ided i n t o two extreme groups on each 
of the four p e r s o n a l i t y v a r i a b l e s . Therefore , these p e r s o n a l i t y 
v a r i a b l e s worked as moderator v a r i a b l e s i . e . , Secondary i nde -
p e n d e n t v a r i a b l e s and problems were analysed on the bas i s of 
these moderator v a r i a b l e s (extreme groups on p e r s o n a l i t y 
v a r i a b l e s ) . For f u r t h e r a n a l y s i s , problems were cons idered 
as moderator v a r i a b l e s and the p e r s o n a l i t y f a c t o r s were 
considered as dependent v a r i a b l e s wi th r e s p e c t to d i f f e r e n t 
p r o f e s s i o n s (Primary Independent V a r i a b l e s ) . There fo re , for 
mu l t i p l e a n a l y s i s of the data the r e sea rche r had in te rchanged 
(manipulated) the v a r i a b l e s t o achieve the o b j e c t i v e s of 
the s tudy . 
B. DESIGN OF THE STUDY 
The r e sea r ch design adopted for the study inc luded 
the fol lowing phases : 
( i ) I d e n t i f i c a t i o n of the problems of the s tuden t s 
i n the four p r o f e s s i o n a l cou r ses . 
( i i ) Assessment of the p e r s o n a l i t y adjus tment , Se l f 
accep tance , Level of a s p i r a t i o n and Crea t ive P o t e n t i a l of the 
s tuden t s of the four p r o f e s s i o n a l groups and the whole sample. 
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( i i i ) Location of high and low groups i n Problems, 
P e r s o n a l i t y adjus tment , Self accep tance , Level of a s p i r a t i o n 
and Crea t ive P o t e n t i a l of the s t u d e n t s of the four p r o f e s s i o n a l 
groups and the whole sample. 
( iv ) Tes t ing the s i gn i f i c ance of d i f fe rence between 
h igh and low problem groups on d i f f e r e n t p e r s o n a l i t y f a c t o r s 
of the s t u d e n t s of d i f f e r e n t p ro fe s s ions and the whole sample. 
(v) Tes t ing the s ign i f i cance of d i f f e rence between 
the problems of h igh and low groups on each of the p e r s o n a l i t y 
f a c t o r s of the s tuden t s of d i f f e r e n t p r o f e s s i o n s and the 
whole sample. 
(v i ) Tes t ing the independence of d i f f e r e n t types 
of problems among d i f f e r e n t p r o f e s s i o n a l g roups . 
( v i i ) Determining the degree of equa l d i s t r i b u t i o n 
of a rea-wise problems i n d i f f e r e n t p r o f e s s i o n s . 
( v i i i ) Determining the degree of c o r r e l a t i o n between 
problems and the four p e r s o n a l i t y f a c t o r s . 
( ix ) Determining the degree of i n t e r c o r r e l a t i o n 
among d i f f e r e n t p e r s o n a l i t y f a c t o r s . 
(x) Determining the s i g n i f i c a n c e of d i f f e rence 
between the Psycholog ica l P r o f i l e s of the h ighes t and the 
lowest ach ievers on the Problem-Checkl is t . 
C. PROCEDUgg 
The procedure adopted for the p r e s e n t study c o n s i s t e d 
of the fol lowing Phases : 
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(A) SAMPLING 
(I) Selection of the institutions. 
(ii) Choice of the professional courses. 
(iii) Type of the sampling. 
(iv) Size of the sampling. 
(v) Justification of the sampling. 
(B) OPERATIONAL PROCEDURE (Collection of the data) 
(i) Selection of the tools. 
(ii) Administration of the tools, 
(iii) Scoring of the tests. 
(C) DATA PROCESSING 
The present study endeavours to invest igate in to 
the re la t ionship of the problems of the students in profess-
i o n a l courses of Medicine, Law, Engineering and Education 
(Teaching) in re la t ion to t he i r personal i ty f ac to r s . The 
population of the study i s comprised of the following I n s t i -
- t u t i o n s : 
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TABIE - 1 
D e t a i l s Of The I n s t i t u t i o n s And No. Of S tuden ts 
S.No. 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
Deptts./College 
Engineering College 
J.N. Medical Gollege 
Department of Law 
Department of Law, 
D.S. Gollege 
Department of Law, 
S.V. College 
Deptt. of Education 
Deptt. of Teachers 
Training, D.S. College 
Deptt. of Teachers 
Training, S.V. College 
Deptt. of Teachers 
Training, T.R. Gollege 
University 
A.M.U. 
A.M.U. 
A.M.U. 
Agra 
Agra 
A.M.U. 
Agra 
Agra 
Agra 
No» of Students 
250 
200 
150 
75 
75 
80 
120 
70 
80 
Total 1100 
The above table shows that the data was collected 
from all the local institutions providing facilities for 
teaching for the professional courses of Engg., Law, Medicine 
and Teaching. 
(A) SAMPLING 
( i ) SELECTION OF THE INSTITUTIONS 
I t i s n o t f e a s i b l e to i n v e s t i g a t e i n t o any 
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phenomenon on the ent i re population. Thus, representat ive 
sample of the population has to be selected. In every branch 
of science we lack resources to study more than a fragment 
of the required population. Therefore, the present study was 
conducted on 1,100 students of 2,800 t o t a l number of students 
enrolled in Medical, Engg., Law and Teaching courses provided 
in various i n s t i t u t i o n s of Aligarh City , keeping in view the 
objec t ives , the time and resources ava i lab le . Out of these 
1,100 s tudents , a sample of 800 students was f i na l ly selected 
for the study, thus, discarding 300 cases whose data on some 
of the t e s t s was incomplete. The study was conducted on both 
male and female students of the above mentioned profess ions. 
The students studying in different professional 
courses of the various i n s t i t u t i o n s of A.M.U. and other 
a f f i l i a t e d colleges of Agra University in Aligarh City were 
only selected. The select ion of the i n s t i t u t i o n s was made 
on the following c r i t e r i a : 
(a) Aligarh Muslim University represents unbiased 
sample of students drawn from a l l over India because i t i s a 
Central University of na t iona l character . 
(b) The s tudents , from various communities and 
regions, belonging to the families of different socio-economic 
and cu l tu ra l s t r a t a , study in these i n s t i t u t i o n s . Thus, they 
are f a i r l y representat ive of the general student population 
studying in these professional courses in India . 
(c) The cooperation of the i n s t i t u t i o n a l au thor i t i e s 
of different professional d isc ip l ines was eas i ly sought a t 
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the l o c a l end. 
(d) The a d m i n i s t r a t i o n of d i f f e r e n t t e s t s was >, 
convenient a t the l o c a l l e v e l . 
( i i ) CHOICE OP THE PROFESSIONAL COURSES 
I t has a l ready been mentioned ( P . l ) t h a t 
the Medicine, Law, Engineer ing and Educat ion (Teaching) a re 
the four p r e s t i g i o u s p r o f e s s i o n s i n the s o c i e t y . Moreover, 
they a re s i g n i f i c a n t for the n a t i o n a l r e c o n s t r u c t i o n and 
development. Therefore , a l l the p r o f e s s i o n a l courses p r e p a r i n g 
fo r the a fo re sa id p r o f e s s i o n s were s e l e c t e d . I n Medical group 
the f i r s t yea r s tuden t s were excluded and i n I n g g . the s tuden t s 
from t h i r d semester onwards only were inc luded i n the i n v e s t i -
- g a t i o n because they were considered to be p rope r ly f a m i l i a r 
w i th the educa t iona l and t r a i n i n g programmes of t h e i r r e s p e c t i v e 
p r o f e s s i o n a l courses and were a l s o of equal m a t u r i t y . They were 
cons idered mature because the s tuden t s i n Medical and Engg. 
courses a re admit ted a f t e r completing In t e rmed ia t e or B.A./B.Sc. 
and some s tuden t s even j o i n a f t e r doing M.A./M.Sc. Therefore , 
the i n v e s t i g a t o r had t r i e d to equate t h e l e v e l of matur i ty of 
the s tuden t s by excluding the f r e s h e r s from the s tudy. 
( i i i ) TTEB OF THE SAMPLING 
The sample was randomly s e l e c t e d and appears 
to be a p rope r r e p r e s e n t a t i v e of var ious communities, r e g i o n s , 
socio-economic and c u l t u r a l s t r a t a . The g e n e r a l age range of 
the s tuden t s was between 19 and 24 but some of the s tuden t s 
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studying in B.Ed, and Law were between the age range of 25 
and 30 years . I t has been found that some experienced students 
a lso join these professional courses. But looking to the nature 
of the study, i t was f e l t that inclusion of a small number of 
the students of higher age would not affect the r e su l t s of 
the study. Moreover, the variable of age was not s t r i c t l y 
controlled, e i t h e r experimentally or s t a t i s t i c a l l y , because 
experience has shown that age as reported by the students 
i s extremely unre l i ab le . 
The subjects included in the sample were from 
families of different socio-economic s t a t u s . Their parents 
belonged to different income and occupational groups such as 
business , farming, c l e r i c a l jobs and professions l ike teaching, 
law, engineering, medieine and accountancy e t c . Their income 
ranged from Rs.300/- to Rs.3,000/- per month. The subjects came 
from ru ra l as well as urban areas . Many of the students were 
from different s t a t e s of the country. Therefore, the sample 
appeared to be f a i r l y representat ive of di f ferent communities, 
regions , socio-economic and cu l t u r a l s t r a t a . 
(lv) SIZE OP THB SAMPIS 
The size of the sample, to begin with, was 
1,100 out of which 800 students were f ina l ly se lec ted , thus, 
discarding 300 cases as the i r psychological data on some of 
the t e s t s was incomplete. Out of 300 cases re jec ted , 160 were 
from the Law group alone. The inves t iga tor fa i led to contact 
them l a t e r as they were absent during the subsequent adminis t ra t i 
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of the t e s t s . The number of s tuden t s s e l e c t e d from d i f f e r e n t 
p r o f e s s i o n a l courses i s given below: 
TABLE - 2 
The Number Of Students Selected 
Prom Each Professional Group 
S.No. Group Total No. Total No. PercentageTotal No. Percentage 
enrolled appeared appeared Selected selected 
1. Medical 250 
2. Law 1500 
3 . Engineer ing 600 
4 . Educat ion 459 
(Teaching) 
200 
300 
250 
350 
80 
20 
41.7 
77.7 
175 
140 
195 
290 
70 
9*3 
32.5 
64.4 
Tota l 2,800 1,100 Qa 9 O 800 28.6 
The above t a b l e i n d i c a t e s t h a t around 30 pe rcen t of 
the t o t a l popu la t ion was f i n a l l y inc luded i n the s tudy . Medical 
and Educat ion had the maximum r e p r e s e n t a t i o n w i th t h e i r percen tages 
being 70 and 64 r e s p e c t i v e l y . Thus, the sample r e p r e s e n t e d the 
t o t a l popu la t ion to a cons iderab le e x t e n t . 
(v) JUSTIFICATION OF THE SAMPLE 
The p r e s e n t study was conducted on the s tuden t s 
of a l l the p r o f e s s i o n a l courses s tudying i n va r ious D e p t t s . and 
educa t iona l i n s t i t u t i o n s of A.M.U. and a l l the three l o c a l 
co l l eges a f f i l i a t e d to Agra Un ive r s i t y on whom the group 
i n v e n t o r i e s and t e s t s of s t u d e n t s ' Problem C h e c k l i s t , P e r s o n a l i t y 
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Adjustment Inventory, Self Acceptance Scale , Level of Aspiration 
Test and Ideat ional Tendency Scale were administered in t h e i r 
normal c lass per iods . The inves t iga tor v i s i t ed each Deptt. and 
college a number of times for making arrangements and for the 
administrat ion of the t e s t s . Thus, the number of 1,100 students 
selected out of 2,800 was a large number. I t took more than 
s ix months to -co l l ec t the required data. The reason for taking 
so much time on data col lec t ion was beyond the eontrol of the 
inves t iga tor because the t e s t i ng programme had to be suspended 
a number of times in between due to hol idays, c lass t e s t s , 
examinations, excursions and some other academic pursu i t s of 
the Deptts . and the i n s t i t u t i o n s from where the data was col lec ted . 
Similar ly , a lo t of time was consumed and labour involv-
e d in scoring, analysing and in te rpre t ing data . Moreover, major 
p a r t of the t o t a l time spent was involved in administering and 
scoring open-ended t e s t s of c rea t iv i ty because in these t e s t s 
scoring i s excessively tedious and time consuming. Therefore, 
the size of the sample which comprised nearly 40 percent of 
the t o t a l population may be s a t i s f ac to r i l y j u s t i f i e d . 
The following table shows a complete l i s t of t e s t s 
used and variables selected for the present study with a l e t t e r 
code designation (abbreviations) of the terms used for the 
t e s t s and var iables . 
120 
TABIE - 3 
Letter Code Designation (Abbrev.) Of The 
Terms Used For The Tests And Variables 
S.No. Terms of tests, variables, Groups Letter Code Desig-
-nati on (abbre v.) 
1. Students* Problem Checklist 
2. Personali ty Adjustment Inventory 
3 . S.A. Scale 
4. L.A. Coding Test 
5. Ideat ional Tendency Scale 
6. Problems 
7. Personality Adjustment 
8. Level of Aspiration 
9. Self Acceptance 
10. Creative Potential 
11. High Problems 
12. Low Problems 
13. Highly Adjusted 
14. Highly Maladjusted 
15. High Self Accepting 
16. Low Self Accepting 
17. High Aspiring 
18. Low Aspiring 
19. High Creative 
20. Low Creative 
Sts. Prob. Chec. 
Pers. Adj. Inv. 
S.A* Sea. 
L.A, Cod.Tes. 
Ide. Ten. Sea. 
Probs. 
Pers. Adj. 
L.A. 
S.A. 
Cre. Pot. 
H.P. 
L.P. 
H.A. 
H.M.A. 
H.S.A. 
L.S.A. 
H.As. 
L.As. 
H. Cre. 
L. Cre. 
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B. OPERATIONAL PROCEDURE ( C o l l e c t i o n of the data) 
( i ) SELECTION OP THE TOOLS 
The success of every r e s e a r c h depends upon 
the s e l e c t i o n of the appropr i a t e t o o l s fo r the c o l l e c t i o n of 
r e l e v a n t d a t a . In the Normative Survey r e s e a r c h t o o l s , which 
a r e commonly u sed , a re p sycho log ica l t e s t s , o b s e r v a t i o n s , 
enqui ry forms, i n t e r v i e w s , soe io -met r i c measures e t c . I n the 
p r e s e n t study f ive psycho log ica l t e s t s and i n v e n t o r i e s were 
adminis te red by the i n v e s t i g a t o r on the s t u d e n t s of d i f f e r e n t 
p r o f e s s i o n a l courses of Medicine, Law, Engg. and Educat ion 
which are descr ibed as under : 
(a) STUDENTS' PROBLEMS CHECKLIST 
i ) S e l e c t i o n And Desc r ip t i on Of The S t s . P r o b s . Cte 
The Students* problems can be i d e n t i f i e d 
through many t echn iques . According to Garr ison (1965) , the 
methods most f requen t ly used in the s tud i e s of Probs . of s tuden t s 
c o n s i s t of i n t e r v i e w s , w r i t t e n essays and Probs . Chec. I n t e rv i ew 
i s a good but a time consuming p r o c e s s . As i t r e q u i r e s face to 
face communication, a boy or a g i r l f e e l i n g shy may not open 
up f rankly and f r e e l y . Hence the use of i n t e rv i ew as a method 
of study was ru l ed ou t . Another method cons idered f o r l o c a t i n g 
s t u d e n t s ' Probs . was 'Essay W r i t i n g s ' . In t h i s method s tuden t s 
a re c a l l e d upon to w r i t e an essay on some t o p i c . I t i s expected 
t h a t they may express t h e i r Probs . i n t h e i r own words. This may 
i n a way be regarded as a p r o j e c t i v e technique where the sub-
j e c t s ' own f e e l i n g s and r e a c t i o n s are expressed in an i n d i r e c t 
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way. In t h i s method the Prob*. of inh ib i t ion i s minimised. 
But i t , however, requires good power of expression. Therefore, 
i t was f e l t that those who are l i ngu i s t i c a l l y weak, being 
handicapped by poor power of expression, may not depict the 
t rue pic ture of t h e i r Proba. Thus, i t was f e l t tha t the students 
may express themselves f ree ly , unhes i tant ly , even with l e s s of 
l i ngu i s t i c a b i l i t y through a Prob.Ghec. Moreover, i t gives a 
fcensus count1 of the Probs. of each individual which can be 
u t i l i s e d in various ways. The information supplied by the 
checkl is t can be of great ass is tance in counselling procedures. 
I t can also be used with advantage for inves t iga t ing the Probs. 
which cause anxiety and tension in day to day work. 
Hence the die was cast in favour of using Probs. Ghee. 
The students Probs. Inv. or Ghee., as may be ca l l ed , i s one of 
the important tools for systematic i den t i f i c a t i on of the Probs. 
of an individual student or a group of students a t a given 
time. When properly f i l l e d i n , i t gives valuable information 
about them. But the f ru i t fu l u t i l i s a t i o n of the inventory is 
l imited to the extent of individual or group of s tudents ' 
awareness of the i r Probs. and, moreover, t he i r wil l ingness 
to cooperate in disclosing themselves. The inves t iga to r t r i e d 
to the best of her a b i l i t y to overcome th i s l imi ta t ion and 
sought the t e s t e e s ' wil l ing cooperation and won t h e i r confidence. 
The Probs. Ghee, have been devised both in India and 
abroad. The inves t iga tor , ra ther than constructing a check l i s t , 
preferred to use a prepared checklis t because checkl is t 
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construction was thought to be both time and labour consuming 
process. Moreover, checklist construction was not th© explicit 
aim of the study. Thus, the investigator - after thoroughly 
going through many Probs. Ghee, prepared and used in India 
such as Verma's Youth Problem Inventory, Bagia's Problem 
Checklist - finally decided for an adapted version of Mooney 
Checklist prepared by the Educational and Vocational Guidance 
Centre of A.M.U. in both Hindi and Urdu languages. This Probs. 
Chec. has been designed for a deeper probe into the Probs. of 
students. It fully covers educational, vocational, social, 
emotional and such other Probs. that hamper and retard the 
welfare of the student community. It embraces many significant 
spheres of the life of a student. 
According to the manual, in the construction of 
this checklist first hand information was collected about 
the students' Probs. with special reference to their socio-
-economic and cultural conditions. Moreover, the information 
was also gathered from psychologists, parents and teachers. 
Similarly, many discussions with the students and teachers 
were arranged in order to collect number of Probs. encountered 
by them. Thus, Probs. collected from different sources were 
sent to different judges. Their observations were reviewed 
and analysed. The list was then revised in the light of their 
suggestions. This revised list was finally given to a number 
of University students to see how far the Probs. included in 
this checklist were a representative sample of the Probs. 
faced by them. 
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These Probs. covered almost all the areas of 
students' activities and are arranged systematically under 
different categories. It includes 200 items consisting of 
10 areas and 20 Probs. in each area. The areas which are 
included in the list are: 
1. Health. 
2. Financia l . 
3 . Social and Psychological Relat ions. 
4. Personal and Psychological Relat ions. 
5. Sex and Marriage. 
6. Home and Family. 
7. Morals and Religious. 
8. Adjustment to College work. 
9. Curriculum and Teaching Procedures. 
10.Vocational and Future Plan. 
i i ) Re l i ab i l i t y And Validity 
The t e s t s which are designed to predic t 
behaviour can be validated by comparing the i r r e s u l t s with 
some appropriate outside c r i t e r i a . But the Probs. Chec. diff-
- e r s from other Personality t e s t s because i t i s not a t e s t 
but merely a record of the Probs. Thus, i t does not y ie ld t e s t 
scores and i s not based on pr inc ip les governing t e s t construc-
- t i o n . To quote Mooney and Gordon, w A single (overall index of the 
3 
va l id i ty of the check l i s t , would be, therefore , meaningless.n 
The va l id i ty of the Chec. can only be inferred from 
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t h e i r usefulness in terms of assumption on which they are 
b u i l t and the purpose for which they are intended. The i n v e s t i -
-gator would venture to add that i f the scores or , to be exact , 
the frequency of Probs. as indicated in the Chec. show re la t ion-
-ship with other behaviour or personal i ty var iab les , the Ghee, 
could be regarded as valid or , for that matter , r e l i a b l e . More-
over, i t gives comprehensive coverage of Probs. confronted by 
students and most of the Probs. included in the Ghee, were 
freely reported by the s tudents . 
The well known methods for determining r e l i a b i l i t y 
such as t e s t - r e t e s t , s p l i t half and equivalent form method 
assume that scores on the whole t e s t or on the half t e s t s 
are meaningless measures which re f l ec t the standing or compe-
-tence of the individual in the area measured. Moreover, i t 
may be pointed out that these measures are not applicable to 
^ l ike Probs. Chec. a t a longer in t e rva l as i t mainly intends 
to r e f l ec t the Probs. of students at a specified period of 
time and the Probs. world of any individual i s a dynamic 
i n t e r - r e l a t i o n of changing s i tua t ions and experiences. 
As the Probs. Ghee, was designed a f te r the pa t t e rn 
of Mooney Checklist , the Probs. of r e l i a b i l i t y and va l id i ty 
have a lso been discussed and accepted according to the sugge-
s t i o n s contained in i t . However, the inves t iga to r herself 
tes ted the r e l i a b i l i t y of the Probs. Chec. by t e s t - r e t e s t 
method. The same Chec. was <administored to a group of students 
twice on different occasions a t an in te rva l of nearly one month. 
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The t e s t - r e t e s t r e l i a b i l i t y c o - e f f i c i e n t of P r o b s . Ch.ec. 
when confuted came out t o be . 81 (Nos^O). 
(b) PERSONALITY TESTS 
I n the p r e s e n t study the four p e r s o n a l i t y 
t e s t s i . e . , P e r s . Adj. I n v . , S.A. S e a . , L.A. Cod. Tes . and 
I d e . Ten. Sea. were used . Since t o t a l p e r s o n a l i t y of ten 
appears too complex for measurement or exper imenta l p u r p o s e s , 
much e f f o r t has been extended i n breaking i t up i n t o elements 
which ean be more e a s i l y s t ud i ed . I n s t e a d of working wi th 
• t y p e s ' of complex wholes , moat p e r s o n a l i t y i n v e s t i g a t i o n s 
have s tud ied c e r t a i n a t t r i b u t e s of the whole such as p h y s i c a l , 
men ta l , s o c i a l and emotional t r a i t s . 
According to C a t t e l l ( i y 4 6 , 1957) , t he re are t h r ee 
med ia - r a t i ngs ( l i f e r ecord d a t a ) , q u e s t i o n n a i r e ( s e l f a n a l y s i s ) , 
and ob jec t ive t e s t to measure p e r s o n a l i t y . For the p r e s e n t 
study the i n v e s t i g a t o r had used both s e l f r e p o r t s , q u e s t i o n n a i r e 
and performance t e s t s . S t s . Probs . Ghee . , P e r s . Adj. I n v . , S.A. 
Sea . a re ca t ego r i s ed as q u e s t i o n n a i r e s and s e l f r e p o r t s r e s p -
e c t i v e l y and L.A. God. Tes. and I d e . Ten. Sea. come under the 
category of Performance t e s t s of Level of a s p i r a t i o n and 
c r e a t i v i t y . 
( i ) PERSONALITY ADJUSTMENT INVENTORY 
1. S e l e c t i o n And Desc r ip t ion Of The Inventory 
In the p r e s e n t i n v e s t i g a t i o n P e r s . Adj . 
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does not mean ' the way a person conforms to what society 
demands1 as has been defined by J e r s i l d (1957) but i t means 
the smooth and harmonious re la t ionship between an individual 
and his environment. Here environment means both external or 
socia l and in te rna l or psychological or behavioural environment 
in which the individual i n t e rac t s in terms of ego, needs, 
i n t e r e s t s and values. 
The Prob«. of Pers . Adj. has been studied through 
various approaches by many soc ia l , c l i n i c a l and educational 
psychologists . These various approaches ranged from observing 
individual conduct, asking others for the i r opinions about 
him, questioning the individual about his present behaviour 
and his past experiences so as to find out how persons per-
-eeive different s i t ua t ions . The methods used are known as 
Personali ty Questionnaire, Rating Scales , Personali ty Tes ts , 
Projective Techniques e t c . These different approaches can 
broadly be categorised in to two p a r t s . One i s an objective 
or external approach in which adjustment of an individual 
i s studied from the point of view of an outside observer. 
The other i s from the ind iv idua l ' s point of view. The objective 
approach i s cal led by logers (1954) ' the c l i en t centred approach' 
wherein the behaviour of an individual i s observed from the 
point of view of an outside observer and i s evaluated in terms 
of some external c r i t e r i a of normalcy in behaviour and react ion. 
These may include the behaviour observed in the laboratory or 
in every day s i t ua t i ons , ra t ings by acquaintances and experiments 
of many kinds. Under the 'subjective approaches' any form of 
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self repor t whether in autobiography, in self r a t i ng or 
in an interview, may be included. Therefore, the ' t o o l ' used 
for measuring Pers. Adj . , in the present study, comes under 
the category of personal ' sub jec t ive ' or 'phenomenological' 
approach of studying personal i ty . 
For measuring Pers. Adj. foreign t e s t mater ia ls 
were not considered because they were found unf i t to serve 
the purpose on account of marked differences between the 
soc i a l , c u l t u r a l , economic and re l ig ious aspects of l i f e in 
India and the countries where these t e s t s have been standard-
- i s e d . As regards Indian made t e s t s , Asthana's Inventory was 
consulted which consis ts of 40 items and was standardised on 
a sample of 167 indiv iduals . This inventory i s concerned 
mainly with separating the normals from the neuro t i cs . More-
-over , many other Adj. Inv. l ike Sinha and Singh's adjustment 
inventory, Srivastava and Tiwari, and Promod Kumar's inventor ies 
could not be considered because they were not avai lable in 
Urdu language. Another inventory prepared in Ind ia , an adapta-
- t i on of the Be l l ' s Adjustment Inventory (student form), i s 
cal led the Aligarh Personali ty Inventory. This inventory has 
been adapted by Educational and Vocational Guidance Centre, 
Deptt, of Psychology, Muslim Univers i ty , Aligarh. I t was 
considered to be sui table for the purpose of the present 
invest igat ion mainly because i t i s comprehensive and i t has 
been adapted to Indian conditions and has a lso frequently 
been used in Aligarh City. This inventory i s avai lable in 
both Hindi and Urdu languages. This inventory cons is t s of 
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f ive a reas , namely, soc ia l , emotional, hea l th , family and 
f inanc ia l having 90 items in t o t a l inventory, each area 
consist ing of 20 items except the f inancia l which had only 
10 items. 
2. Standardisation Of The Inventory 
The standardisat ion of a t e s t cons is t s 
of the establishment of uniform conditions for administering 
the t e s t to a l l individuals as well as uniform method of 
evaluating responses. A standardised t e s t i s standardised 
in the form of construction, in the way i t i s administered 
and evaluated and i t s norms. The fundamental purpose of 
standardising a psychological t e s t i s to e s t ab l i sh i t s 
r e l i a b i l i t y and i t s va l id i ty at as high a leve l as poss ib le . 
The inventory used in the present study was standard-
-ised on 1,086 male and 216 female students randomly selected 
from the various r e s iden t i a l un i t s and non«resident ial cent res . 
The age range of subjects was from 15 to 28 years . The sample 
consisted of Hindu, Muslim, and Sikh students of the un ivers i ty . 
The students enrolled in different facu l t ies were included in 
the sample which covered a l l c lasses from the pre-univers i ty 
to the post-graduate l eve l . Nearly 700 students who had f i l l e d 
in the inventory were c l in i ca l ly interviewed. In order to 
supplement the findings of c l i n i c a l in terviews, TAT p ic tu res 
were also used on cer ta in indiv iduals . On the basis of c l i n i c a l 
interviews and analysis of TAT theme, the interviewer assigned 
the ra t ings A, -A, B, C, -G. A represented fHighly Adjusted' , 
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-A 'Adjusted ' , B 'Average Adjusted' , G 'Maladjusted' and 
-0 'Eighly Maladjusted'. 
3. Re l iab i l i ty 
A good t e s t measures what I t claims t o , 
cons i s ten t ly , object ively, discriminately with a minimum 
expenditure of time, energy and money. Thus, two e s sen t i a l 
qua l i t i e s of 'sound t e s t ' are i t s va l id i ty and r e l i a b i l i t y . 
R f l i ab i l i t y i s used to mean dependabili ty. In educational 
measurement r e l i a b i l i t y i s used for two specific concepts, 
the r e l i a b i l i t y of s t a t i s t i c s and r e l i a b i l i t y of measurement. 
Here the inves t igator is concerned.with the r e l i a b i l i t y of 
measurement. A t e s t which i s r e l i ab l e w i l l y ie ld approximately 
the same r e su l t upon repeated administration or when two 
closely comparable forms of the t e s t s are administered. The 
author of the t e s t reported the following r e l i a b i l i t y indices 
by s p l i t - h a l f method corrected by Spearman Brown Formula: 
TABIfi - 4 
Re l i ab i l i ty Coefficient Of The Different 
Areas Of The personali ty Adjustment Inventory 
S.lfo. Area Value of sp l i t -ha l f Re l i ab i l i t y Coefficient 
1. Social .77 
2. Emotional .87 
3. Health . 85 
4. Home .39 
5. Financial .87 
131 
The values of the in te r -a rea cor re la t ions vary from 
.23 to ,98. The invest igator tes ted the r e l i a b i l i t y coeff icient 
of personal i ty t e s t by t e s t - r e t e s t method. I t came out to be 
.81 (Nos .42) at an in te rva l of one month. 
4 . Validity 
The va l id i ty of a t e s t depends upon the 
f i d e l i t y with which i t measures whatever i t claims t o measure. 
Validity i s the extent to which a t e s t does tte job for which 
i t i s used. Therefore, va l id i ty depends upon purpose fulness 
of a t e s t . Validity i s always for measurement of a p a r t i c u l a r 
var iab le . That i s why there i s nothing l ike general va l id i ty 
or absolute va l id i ty . 
The va l id i ty of the Pers . Adj. Inv. was calculated 
both by the in te rna l consistency method and by taking the 
r a t ing of the c l i n i c a l interview as an External c r i t e r i o n 
on 220 cases randomly selected out of nearly 700 cases. Thus, 
the calculated va l id i ty of the t e s t with the ra t ings of the 
c l i n i c a l interview as reported in the manual came to be »59 
and the adjusted value of contingency coeff icient was found 
to be equal to . 7 1 . The high re la t ionship between interview 
ra t ing and inventory score suggests that those/were c lass i f i ed 
maladjusted or adjusted by interview were a l so found to be 
maladjusted, or adjusted by the adjustment inventory. Thus, 
we may say that the adjustment inventory is a val id measure 
of adjustment and maladjustment. The author reported the 
following i n t e rna l consistency ( in te r area corre la t ion) of 
the inventory: 
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TABES - 5 
The Inter-Area Correlation Of 
The Personality Adjustment Inventory 
S.No. Social Emotional Home Health Financial Total 
1. Social .86 .23 .57 .24 ,93 
2. Emotional .84 »91 .76 .98 
3. Home • .63 .66 .87 
4. Health .53 .94 
5. Financial .84 
These analyses have shown that the inventory i s a 
r e l i a b l e and valid measure of the extent of adjustment. 
5 . Norms 
The raw scores obtained by an individual 
on a t e s t does n o t , in i t s e l f , have much s ignif icance. Thus, 
raw scores must be t rans la ted into norms, which show how a 
s tudent ' s performance on the t e s t compares with that of others 
of h is age or grade. Norms are the levels of performance on 
a t e s t obtained by a defined group of pup i l s . They di f fer 
from standards in that they describe what i s ra ther than 
what should be. Raw scores are converted in to norms for 
uniform meaning for t e s t to t e s t , that i s for the purpose of 
comparison. A score i s not high or low, good or bad in absolute 
sense; i t i s higher or lower, be t ter or worse than other scores . 
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The norms calculated for the male and female 
s tudents , reported In the manual are given in Table 6 and 7 
respect ively . Individuals scoring below 20th percent i le were 
c l a s s i f i ed as 'Highly Adjusted' , those between the 20th and 
40th percent i le were considered as 'Adjusted ' , 40th to 60th 
pe rcen t i l e represented 'Moderately Adjusted' , 60th to 80th 
suggested 'Maladjusted' , and those who scored the 80th 
percent i le were t reated as 'Highly Maladjusted'. 
TABIE - 6 
Norms Of Personality Adjustment For Male Students 
S.Ko, Extent of -Social-Emotional-Kealth-Home-Finaneial-Total 
Adjustment 
1. Highly 0-4 0-1 
Adjusted 
2. Adjusted 5-7 2-4 
3 . Moderately 
Adjusted 8-9 5-7 
4. Maladjusted 10-12 8-10 
5 . Highly 
Maladjusted 13-20 11-20 
0-1 0-1 0-1 0-12 
2-3 2 2 13-18 
4-5 3 3 19-26 
6-7 4-5 4-5 27-35 
8-20 6-10 6-10 36-90 
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TABLE - 7 
Norms Of Personality Adjustment For Female Students 
S.No. Exten t of . 
Adjustment 
1 . Highly 
Adjusted 
2 . Adjusted 
3 . Moderately 
Adjusted 
4 . Maladjusted 
•Soeial-Emoti onal-
0 . 6 
7-9 
10-12 
13-15 
0 - 5 
6-7 
8-10 
11-13 
•Health-Eome« 
0 - 2 
3-4 
5-7 
8-10 
0 - 2 
3 
4 
5-7 
-Pinanci) 
0 - 1 
2 
3 
4 
a l - T o t a l 
0-20 
21-87 
28-34 
35-44 
5 . Highly 
Maladjusted 16-20 14-20 11-20 8-20 5-10 45-90 
( i i ) TIE SELF ACCEPTANCE SCALE 
!• S e l e c t i o n And D e s c r i p t i o n Of The Scale 
The Sel f Concept has been a concern of 
p s y c h o l o g i s t s for a number of y e a r s . Despite t h i s , the sub jec t 
remains e lu s ive and confusing, probably because of the lack 
of p r e c i s i o n i n de f in ing t h i s concept . There i s r e a l l y a 
d e a r t h of an e f f ec t ive measurement technique i n the absence 
of a r e a l l y acceptable d e f i n i t i o n . No area of p s y c h o l o g i c a l 
r e s e a r c h i s c u r r e n t l y more popular or more confused than t h a t 
of having t o do wi th the measurement of s e l f concept . Moreover, 
i t i s not open t o d i r e c t obse rva t ion because i t i s an organisa-
t i o n wi th in one ! s p e r c e p t u a l or phenomenal f i e l d . 
Many p s y c h o l o g i s t s c la im t h a t behaviour i s bes t 
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understood as growing out of subjec t ' s frame of reference. 
According to them, behaviour should be in te rpre ted according 
to the phenomenal f i e ld of the subject than be seen in terms 
of the ana ly t i ca l categories of the observation. In the l a t t e r 
technique the services of a t ra ined observer are u t i l i s e d , 
who makes a careful observation of a subject under a variety 
of circumstances and then infers the nature of the i n d i v i d u a l s 
way of perceiving himself and his world. But t h i s technique 
i s found to be dependent upon the sens i t i v i ty and s k i l l of 
the observer. Thus, phenomenal approach to measure self 
concept i s considered to be be t t e r than measuring i t through 
•observation technique' because behaviour can more accurately 
be inferred through t h i s technique than the other. Thus, a 
self report ing technique was preferred over the other technique, 
in t h i s study, in order to measure self concept (se l f acceptance) 
of the subjects . 
For measuring self concept Indian t e s t s such as 
Bhatnagar's Self Concept Inventory and Bastogi ' s Self Concept 
Inventory were examined. These inventories were avai lable only 
in Hindi language. As most of the sample was drawn from A.M.U. 
where the number of Hindi knowing students i s quite small, the 
t e s t s avai lable only in Hindi were not se lected. Rating scale 
was preferred over inventory type of t e s t s because i t i s l e ss 
time consuming and a t the same time in t e re s t ing . Moreover, 
two inventories - Probs. Ghee, and Pers. Adj. Inv . - were 
already included in the t e s t ing programme of the study. 
Hence in the present study self concept i s measured 
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through S.A. Sea. constructed by Ansari, Department of Educa-
t i o n , A.M.U. This scale was constructed on the basis of Q-Sort 
technique developed by Stephenson (1955). This technique was 
developed as a way of get t ing at various aspects of the self . 
Rather than constructing statements describing personal qua l i -
- t i e s or qua l i t i e s cherished as an idea l , i t contains a l i s t 
of adject ives describing qua l i t i e s of a person. In t h i s scale 
the discrepancy between self and ideal self i s used as a measure 
of se l f acceptance. Prom the def ini t ion of a se l f concept cons-
- t r u c t the concept of self acceptance i s derived, r e f e r r i ng , 
a t l eas t operat ional ly , to the extent to which r e a l se l f i s 
congruent with the ind iv idua l ' s description of his i dea l self . 
In order to determine the degree of self acceptance of an 
individual taken as subject for inves t iga t ion , a measure of 
discrepancy between perceived self and idea l self was used. 
This scale consists of Form I S.R. and Form I I I .S.R. both 
containing a l i s t of twenty s imilar adject ives describing 
the qua l i t i e s of a person. In th i s sca le , subjects were f i r s t 
exposed to Form I and were required to assign ranks 1 to 20 
according to the qua l i t i e s they find in themselves to the l i s t 
of 20 adject ives . Again after an in te rva l of suff ic ient time 
given to them to forget the order, they were again exposed to 
Form I I and were required to rank the same q u a l i t i e s now as 
they would l ike most to be present in themselves. 
2. Re l iab i l i ty 
As reported, the r e l i a b i l i t y of the S.A. 
Scale was determined by means of sp l i t -ha l f method. The 
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discrepancies between the ra t ings of self and Idea l self 
on the l i s t of 20 adjectives were separated in to two se ts 
of discrepancies on odd and even items and the two sets were 
correlated together , the coefficient of cor re la t ion being 
.77 when corrected by the Spearman Brown Formula, the r e l i a -
- b i l i t y for the whole t e s t was found to be .87. The r e l i a b i l i t y 
tes ted by the inves t iga tor of the present study by t e s t - r e t e s t 
method was .71 (N=54) at an in te rva l of one month. 
3. Validity 
The author says that i t seems near impo-
- s s i b l e to validate th i s measure of S.A. against an external 
c r i t e r i on as may be done with e i the r type of t e s t s . Insofar 
as the ranking of one's self perception and idea l self on 
these easy and comprehensible objectives or personal i ty t r a i t s 
i s concerned, if the individuals concerned understand c lear ly 
what they have to do, and do i t ser iously , the p o s s i b i l i t y i s 
tha t the ranking would be true and val id . The author further 
elaborates that the va l id i ty of such measure would be ensured 
i f they bear cer ta in hypothesised re la t ionships with other 
measures of personal i ty . The va l id i ty of the scale has been 
demonstrated by the l a t t e r way by previous inves t iga t ions 
(Qaisar Bano, 1956; Hameeda Hasan, 1967; Kaleem, 1970) in 
which S.A. scores obtained had shown considerably high 
re la t ionships with Adjustment, securi ty and in secu r i t y , se l f 
d isc losure , parenta l acceptance and peer acceptance. 
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( i i i ) THE L.A. CODING TEST 
1. Selection And Description Of The Test 
Level of aspira t ion has been referred to 
as a concept, as an a t t r i b u t e of a person and as a kind of 
response to various experiments. I t i s the standard a person 
hopes to reach in a given performance. I t i s the discrepancy 
between his achieved and his s ta ted goals . 
The early inves t iga tors studied the phenomenon under 
control led conditions so as to understand i t s nature and s i tu -
- a t i ona l determinants. Later L.A. was used as a technique to 
measure cer ta in personal i ty c h a r a c t e r i s t i c s . In order to measure 
L.A. different tasks have been used. In any given task i f the 
aspired level of performance i s lower than the level of pas t 
performance, the goal discrepancy score wi l l be negat ive , ind i -
^* j.-. j_ , o r v i c e versa 
-eating that asp i ra t ion i s lower than past performance/ Though 
t h i s procedure has been widely used i n a number of experimental 
s tud ies , only a few psychologists have developed i t as a stand-
a r d i s e d tool for measuring individual differences in L.A. 
behaviour. Gassel (1950) and Rotter (1954) have devised and 
developed t e s t s of L.A. Rotter developed L.A. Board. I t i s a 
performance t e s t developed special ly for c l i n i c a l purposes. 
But most of the studies made with Ro t t e r ' s Board have shown 
low re la t ionship between L.A. and personal i ty c h a r a c t e r i s t i c s . 
This may well be in terpre ted as indicat ive of the f ac t that 
the Rotter Board involves a task which i s , in some way, so 
specific that cannot provide a generalised measure of L.A. 
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Moreover, being a performance t e s t , i t cannot be administered 
to a group of subjects at one time. Gassel devised a Paper 
and Pencil Group L.A. t e s t which, l ike Hotter Board, follows 
the same procedure. But the task given in th i s t e s t i s u t t e r l y 
mechanical and i s , therefore , un in te res t ing . Moreover, i t i s 
suspected that subjects are not suff ic ient ly ego involved 
while taking the t e s t and, as a r e s u l t , they f a i l to reveal 
the aspects of the i r personali ty which are meaningfully asso-
c i a t e d with goal se t t ing behaviour. 
In view of the l imi ta t ions inherent in Ro t t e r ' s 
L.A. Board and Gassel1s Paper-Pencil Group L.A. techniques, 
L.A. Coding Method for measuring L.A. was preferred. But L.A. 
God. Tes. constructed by Ansari and Ansari (1975) was selected 
for the present study because i t i s a standardised t e s t which 
was evolved through actual l i f e experiences and, as such, 
manifests i t s e l f as dimension of personal i ty in relevance to 
l i f e s i t ua t i ons . Moreover, the ins t ruc t ions in the t e s t are 
given in a l l the three major languages - Hindi, Urdu and 
English - of Northern India . This t e s t i s comprised of eleven 
p a r t s , one on each page. The subject taking the t e s t has to 
write l e t t e r s for symbols according to the key which i s 
provided a t the top of the page. There i s a time l imi t of 
1 minuteA©ach part of the t e s t . The subject i s required to 
indicate number of codes he expects to complete within the 
prescribed time in the space marked on the top of the page 
for t h i s purpose and, at the s ignal of the t e s t e r , the subjects 
s t a r t subs t i tu t ing l e t t e r s for symbols. After the time i s over 
the subject i s asked to stop his work and to write down the 
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the number of codes he has actual ly completed in the space 
provided for t h i s purpose a t the l e f t bottom of the page. 
In t h i s manner a l l the pa r t s of the t e s t are to be completed. 
The ins t ruc t ions were framed in simple words in three langu-
a g e s , namely, Hindi, English and Urdu. The time l imi t of 1 
minute for each pa r t was fixed. 
2. Re l i ab i l i ty 
The r e l i a b i l i t y of the goal discrepancy 
scores was determined by both the s p l i t - h a l f and t e s t - r e t e s t 
method u t i l i s i n g the data obtained from different samples of 
subjects . The r e l i a b i l i t y coeff ic ients were found to range 
from .74 to .93 by the s p l i t - h a l f and from .72 to .80 by the 
t e s t - r e t e s t method. The inves t iga tor of the present study also 
computed r e l i a b i l i t y by t e s t - r e t e s t method. I t was found to be 
.76 (Ns50) a t an in t e rva l of one month. I t seems to be quite 
close to t e s t - r e t e s t r e l i a b i l i t y computed by the authors of 
the t e s t . Therefore, i t s r e l i a b i l i t y has fur ther been ver i f ied . 
3. Validity 
The L.A. God. Tes. is logically valid 
because it is strictly consistent with the expected definition 
of the concept of L.A. The authors justify that the subject 
becomes familiar with the task by solving the example and 
completing the first part of the test, from the second part 
onwards, every time knowing his past performance in that task, 
explicitly sets a new goal to be achieved. Thus, the face 
validity of the discrepancy between the number of codes the 
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subject completes in the previous trial and the number of codes 
he expects to complete in the succeeding trials is beyond 
question. The test fulfils a number of external validation 
criteria as well. The test has not only successfully discrimi-
-nated between academically successful and unsuccessful subjects, 
but has also proved to be good substitute, for a measure of L.A. 
in real life, showing that the test measures the phenomenon as 
a generalised and enduring dimension of personality (validity 
in terms of generality). Besides, it has successfully identified 
neurotics and psychotics (Kabir, 1964) and mentally ill (Ansari, 
Ansari and Rafiqunnisa, 1966) from normal subjects (status 
validity) and has shown relationship with such personality 
dimensions as are theoretically considered to be related to 
L.A. (construct validity), namely, security-insecurity (Ansari, 
1966, Ansari and Zuberi, 1972), ego strength, rigidity (Ali,!^) 
and self acceptance (Ansari and Zuberi, 1972). 
(iv) IDEATIONAL TENDENCY SCALE 
1. Selection And Description Of The Scale 
In any activity, however big or small, 
humble or grand, creativity expresses itself. It has been seen 
that the mind in its finer state of development and intuition 
creates new things, thinks up new ideas that never existed 
before. A few creative minds can make an enormous difference 
to civilisation. Thus, creativity is considered to be a valued 
potentiality of all men and women. Torrance (1969) has rightly 
said that to prevent waste of human talent and to save gifted 
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students from becoming delinquents or leading a life of 
mediocrity, measurement and assessment of Gre. Pot. should 
be the first step towards the process of its actualisation 
and cultivation. Similarly, Toynbee (1964) viewed that if 
creativity is the type of talent which can make history 
through reshaping man's world, or if it is a matter of 
survival of a nation,it needs to be assessed. 
Thus, measurement of creativity will be a positive 
move towards better and greater understanding of an individual 
and would also provide an adequate basis for accurately 
predicting something about his future. 
Drevdahal (1956) enumbered three general approaches 
to the study of creativity, the historical anecdoted approach, 
the introspective personal report approach and the test appro-
-ach. Efforts to prepare tools for assessing 'Creative Thinking' 
abilities continued in one form or the other since Dearborn 
first attempted in 1898 to study the imaginative responses 
of Harvard students to a series of ink blots. A number of 
different tests were developed between 1898 and the efforts 
of Guilford in fifties to develop instruments for the measure-
-ment of divergent thinking abilities. The sporadic efforts 
were continued till thirties and forties when Guilford carried 
this work on a systematic and large scale in his factor 
analytic studies of various thinking abilities including 
creativity. 
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Guilford and h is associa tes who worked on the 
s t ruc ture of i n t e l l e c t (1950) and have been doing basic 
research work in c rea t iv i ty for nearly three decades have 
brought to the fore the existence of two d i s t i n c t types of 
thinking a b i l i t i e s , namely, convergent and divergent thinking 
a b i l i t i e s . In convergent thinking, according to them, ideas 
and fac ts generate from known information whereas divergent 
thinking per ta ins to new ideas and data which depend l i t t l e 
on known data. According to Guilford creat ive thinking i s 
e s sen t i a l ly an expression of divergent thinking a b i l i t i e s , 
and most relevant divergent thinking a b i l i t i e s are fluency, 
f l e x i b i l i t y , o r i g i n a l i t y , e laborat ion, s ens i t iv i ty to problem, 
and the a b i l i t y to analyse, synthesize and redefine mater ia l . 
Originally Guilford included only divergent thinking a b i l i t i e s 
i . e . , fluency, f l e x i b i l i t y , o r ig ina l i ty and elaborat ion. But 
he, in h is l a t e r wr i t ings , redesignated the components of 
creat ive thinking and incorporated within i t s f i e l d not only 
divergent production a b i l i t i e s , but also redef in i t ion a b i l i t i e s 
of the convergent production category and sens i t i v i t y to a 
problem. 
The formation of the t e s t s , which are used for the 
present study, i s based on the following dimensions of c r e a t i -
v i t y ; (1) Imagination (2) Sens i t iv i ty (3) Original i ty and 
(4) Spontaneity. However, the t e s t battery i s constructed 
in such a way that by s l igh t ly modifying the seoring system 
the divergent thinking a b i l i t i e s , as defined by Guilford, can 
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also be measured with equal ease and appropriateness. For 
the present study It is the modified system of scoring that 
have been used and scored the responses of the subjects for 
fluency, flexibility, originality and elaboration as the 
basic divergent thinking abilities according to Guilford's 
formulation. Therefore, through measuring these divergent 
thinking abilities a basic idea of various dimensions of 
creativity can be formed because these divergent abilities 
also have predictive value. Thus, it serves as an indicator 
of creative potentiality. This line of approach to predict 
creativity through measuring divergent thinking abilities 
has also been endorsed by Getzels who contended that students 
with superior divergent intellectual ability may, in the long 
run, prove to be more creative. 
Thus, the batterymeasuring divergent thinking 
abilities, namely, fluency, flexibility, originality and 
elaboration is considered to be validated test for discrimi-
nating Ore. Pot. in individuals. Even Torrance Battery of 
creative thinking measures only these four abilities. These 
four dimensions of divergent thinking abilities may be 
described as follows: 
(1) Fluency 
It represents the subjects1, ability 
to generate ideas and concepts on the basis of a single 
stimulus. It refers to the quantity produced in a specified 
time. 
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(2) F l ex ib i l i t y 
I t denotes a measure of the d ivers i ty 
that pervades the subjec ts ' ideas . I t i s the capacity to 
adjust readily to new s i t ua t i ons . F l e x i b i l i t y in thinking 
means a change of some kind, a change in meaning, in t e rp re -
t a t i o n , or use of some thing, a change in strategy of doing 
the task or a change in di rect ion of thinking which may be 
summed up as new in te rpre ta t ion of goal. 
(3) Original i ty 
I t i s the capacity to produce unusual 
or uncommon ideas , solve problems in an unusual way and use 
s i tua t ions or things in an unusual manner. I t means the 
production of unusual, far fetched and clever response. One 
nnst get away from the obvious, the ordinary or the conventional. 
Original i ty i s specified s t a t i s t i c a l l y in terms of incidence 
of occurrence. I t character ises the t ruly divergent behaviour 
of an individual with Gre. Pot. Hence o r ig ina l i t y measures 
indicate the s trength of the mental leaps and the r a r i t y of 
departure from common place . 
(4) Elaboration 
I t i s the a b i l i t y to complete a plan 
or making meaningful objects out of meaningless ob jec ts . I t 
i s an a b i l i t y to elaborate a problem or f i l l in d e t a i l s . 
The c rea t iv i ty t e s t s have been c r i t i c i s e d from 
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time to time. They have been observed to suffer from some 
shortcomings from theoretical as well as methodical point 
of view. Barron (1969) objects to their use. He contends 
that subjects are superficially engaged in artificial creative 
task. The short and time tests strike at the essence of creat-
-ive process which goes at its own pace. It gets easily aborted 
if some one is blowing a whistle. Moreover, they measure creat-
-ive ability in fragments which provide no opportunity for 
integral quality of.intellect to manifest itself. Although 
the situation is not as grave as Barron put but this much is 
true that in actual creativity, the task is spontaneous and 
essentially coherent and unified whereas in creativity tests 
it has to be of necessity a task broken into small measurable 
units and it cannot be spontaneous because the responses are 
given on predefined stimuli. All the same if we want to predict 
creativity it is inevitable to use creativity tests. Only 
caution is to be taken to select those tests which are least 
abstract, most comprehensive and present situations that are 
as close to real creativity as possible. Contrary to the views 
held by Barron and others who criticised creativity tests, 
Guilford assumed that studying creativity without preparation, 
incubation, insight or motivation amounts to studying creativity 
with some elements present. In short time when a subject produces 
responses at high rate, he comes in touch with his subconscious-
ness where creative action occurs. Once a subject starts with 
a test, he hardly gets any time to think over his responses. 
Thus, he produces responses without evaluation. Therefore, all 
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types of ideas get an opportunity to have their way to the 
conscious region. Moreover, the utility of these tests as a 
tool to identify Gre. Pot. cannot be doubted. Even Taylor and 
Holland (1964) accept their value to the extent of using them 
as preliminary and investigatory type tests to identify poten-
tially creatives. Thus, the predictive value of these tests 
is accepted because through test scores creative potentiality 
of people is estimated and predictions about future performance 
are made based upon creative potential. Hence these tests are 
considered to be useful in identifying talents which may 
otherwise go waste. 
In the present study the creativity battery prepared 
by Zaidi, Deptt. of Education, A.M.U., has been used. This 
battery is constructed in Urdu, Hindi and English languages 
and is suitable to Indian conditions because the stimulus 
words and names of the things included in this battery are 
commonly used in day to day life in India. Moreover, this is 
the only battery which has been constructed in all the three 
main languages of Northern India. Therefore, the investigator 
selected this battery so that each subject could express 
himself/herself in the language on which he/she had a good 
command because in a creative test it is essential that 
subjects should think as well as express in the same language. 
This battery was preferred over creative thinking tests prepared 
by Baquer Mehadi, and Pass! Test of Creativity because these 
tests are neither constructed in all the three languages as 
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mentioned above nor are they as comprehensive as t h i s bat tery 
i s . Moreover, t h i s battery of t e s t s i s not t r ans la t ions of 
the t e s t s on which they are based but adaptations wherein ethos 
and temperament of each language are taken in to account while 
t ranscr ib ing the t e s t s into three languages. Most of these 
t e s t s are prototype of Guilford 's t e s t s but they are o r ig ina l 
in content and
 Nf orm. 
Ide . Ten. Sea. used in the present study measures 
a l l the four dimensions of divergent thinking i . e . , fluency, 
f l e x i b i l i t y , o r ig ina l i ty and elaborat ion. I t consis ts of six 
t e s t s , namely, S imi la r i t i e s Test, Uses Test , Word Association 
Test , Word Fluency Test , Number Association Test and Circle 
Elaboration Test, Bach t e s t contains 4 to 6 items but the l a s t 
t e s t contains 12 c i r c l e s of different s i zes . 
(a) Similarities Test 
This t e s t i s developed on the pa t te rn 
of S imi l a r i t i e s Test used by Wallach and Kogan (1965) in 
studying modes of thinking in young chi ldren. But S imi l a r i t i e s 
Test used in t h i s study differs • from the t e s t developed by 
Wallach and Kogan in many ways. F i r s t , the items given in the 
t e s t s are d i f ferent ; Secondly, Wallach and Kogan*s t e s t i s 
specif ical ly designed for administering on each child i nd iv i -
d u a l l y and oral ly whereas the items of t h i s t e s t are sui table 
for both adolescents and adul t s . Moreover, i t can be adminis-
- t e red individually or in a group wherein the tes tees are 
required t o write down as many s i m i l a r i t i e s between a pa i r 
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of objects as they can. 
This test purports to cognise various similarities 
between two specified objects which require cognition of 
multiple analogy between two objects. It is hypothesised 
that the production of numerous and unique class character-
-istics is the function of ideational fluency and originality. 
This test consists of four pairs of objects which have common 
characteristics in them. The instructions given in the test 
are to write down as many eommon characteristics as the subject 
can think of. In order to clarify the directions an illustration 
demonstrates the common characteristics of 'apple and orange1. 
Bight similarities between the two objects are given in the 
example such as both are round, are fruits, have seeds, have 
beautiful colours, are nourishing etc. 
(b) Uses Test 
This t e s t i s developed on the pa t te rn 
of Guilford's U t i l i t y Test used in h is bat tery of t e s t s of 
creat ive thinking. But the Uses Test d i f fe rs from the U t i l i t y 
Test designed by Guilford. The item 'br ick 1 i s only borrowed 
from Guilford's U t i l i t y Test. Moreover, Guilford 's t e s t has 
fixed time l imit whereas in Uses Test the time l imi t given 
i s not to be followed s t r i c t l y . The t e s t ees are required to 
complete the t e s t as early as poss ib le . 
This t e s t aims at measuring idea t iona l fluency, 
spontaneous f l e x i b i l i t y and o r ig ina l i ty and measures the 
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a b i l i t y to use physical environment in a var iety of ways. I t 
i s represented by common objects of daily use which can be 
used in di f ferent ways i f the subjects apply t h e i r power of 
imagination in thinking out various uses of the objects . The 
subjects were asked to write as many uses of each of the six 
objects separately as they can. They were fur ther asked to 
wri te t he i r uses , however, strange they may be. Thirteen 
i l l u s t r a t i o n s of the uses of 'Penc i l ' such as ' t o ske tch ' , 
•to mark*, ' t o measure shadow*, ' a s book mark*, *as p e g ' , ' t o 
save insect from drowning1, ' t o produce sound' e t c . make the 
d i rec t ions c lear . 
(c) Word Association Test 
This t e s t i s developed on the pa t te rn 
of 'Word Associa t ion Test ' used by Getzels. and Jackson (1962) 
in t h e i r study of Creat ivi ty and Inte l l igences Explorations 
with gif ted s tudents . In the 'Word Association Test* constructed 
by Getzels and Jaekson, twenty five words such as Arm, Cap, 
Duck, P a i r , P i tch , Sack, Tender, Pink, Leaf e t c . were included 
which are e i the r nouns or adject ives . Whereas the 'Word Asso-
c i a t i o n Test* used in the present study consis ts of only four 
words which are e i t h e r nouns or verbs. In addition to t h a t , 
t h i s t e s t i s shorter in comparison to the other. Moreover, the 
words included in t h i s t e s t are to t a l ly di f ferent from the 
words included in the other t e s t and meanings are to be given 
in phrases and not in words. 
This t e s t aims at measuring fluency and f l e x i b i l i t y 
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through symbolic content by producing various shades of frame 
of reference and to shift the frames within organised structure. 
The subjects were asked to write down as many meanings of each 
word as they can. They were further asked to write meanings in 
phrases. Ten meanings of the word 'cut' such as to make pieces, 
to separate, to divide, to pass time, to cancel and to check 
etc. were given in the instructions to clarify the directions. 
(d) Number Association Test 
This t e s t was designed on the pa t te rn 
of 'Word Association Test ' used by Guilford but the numbers 
chosen for t h i s t e s t are different from the numbers given in 
Guilford 's t e s t . This t e s t aimed at measuring fluency and 
f l e x i b i l i t y through numerical words. The subjects were ins t ruc ted 
o to make as many compund words or idioms re la ted to the given 
number as they can. Ten i l l u s t r a t i o n s of number Five such as 
Five Year Plan, Basant Panchami, Five Times, Five Colours e t c . 
were given to clar i fy the di rect ion. 
(e) Word Fluency Test 
The Word fluency t e s t i s developed on 
the pat tern of Guilford's word fluency t e s t constructed for 
t h i s battery of t e s t s on creat ive thinking. This t e s t aims at 
measuring the ab i l i t y of subjects to produce as many words as 
they can think of by motivating them to generate words, as 
l e t t e r pa t t e rn , from memory storage. This t e s t i s divided into 
two par t s A and B consist ing of two l e t t e r s in each p a r t . The 
subjects were asked to generate words s t a r t ing with the l e t t e r s 
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given in part A whereas they were asked to make words ending 
with the given l e t t e r s in Part B. Three i l l u s t r a t i o n s of 
l e t t e r P were given in Part A and similarly three i l l u s t r a t i o n s 
of l e t t e r M were given in Part B. 
(£) Cirele Elaboration Test 
This t e s t measures f igura l Imagination -
the a b i l i t y to perceive c i r c l e in a variety of s i tua t ions as 
a par t of bigger ent i ty or an outl ine of the whole u n i t . This 
t e s t i s developed on the pat tern of Torrance Circle Elaboration 
Test constructed for his Battery of Creative Thinking (1966). 
But i t i s a revised and improved version of Torrance's Circle 
Elaboration Test which consis ts of 42 small c i r c l e s of equal 
s ize and the time l imit given i s 10 minutes only. Moreover, 
in Torrance's t e s t verbal h in ts such as Wheel, Tyre e t c . are 
given in the t e s t and in addition to that the t e s t e r i s required 
to draw examples on black-board showing how these objects could 
be sketched by adding l ines inside or outside or both inside 
and outside the c i r c l e . In con t ras t , the t e s t used in t h i s 
study consis ts of 12 c i r c l e s of two dif ferent s izes which are 
randomly placed in different c e l l s . The c i r c l e s of two different 
s izes were selected to provide be t t e r stimulus for placing more 
premium on the f igura l spontaneous f l e x i b i l i t y than on idea t iona l 
fluency but in the c i rc le of same siz« the t e s t ees manifest the 
ideat ional fluency more than any other a b i l i t y . Therefore, the 
c i r c l e s of different sizes d i rec t examinees* thinking to refer 
to different contexts. The time l imit of eight minutes for 
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drawing 12 c i r c l e s was not s t r i c t l y followed and similar ly 
i l l u s t r a t i o n s e i the r verbally or through sketching were not 
given so as to leave the subjects ' imagination free because 
i t i s a f igura l t e s t and, therefore , i t was not considered 
necessary to provide f igura l i l l u s t r a t i o n s . 
This t e s t consis ts of c i r c l e s of two dif ferent s izes 
with a diameter of 3,5 and 1.8 cms respect ively . The subjects 
were asked to make meaningful objects / f igures out of these 
c i r c l e s . They ware also asked to elaborate upon the f igures 
in any way they l ike . Ins t ruc t ions were provided in the beginn-
i n g of the t e s t so as to give di rec t ions to the thinking of 
the subjects and motivate them to produce meaningful p i c t u r e s . 
This t e s t aims at measuring fluency, f l e x i b i l i t y , o r ig ina l i t y 
and elaborat ion. 
(2) Re l i ab i l i ty 
The r e l i a b i l i t y of the Ide . Ten. Sea. 
was computed by the inves t igator herself on a sample of 800 
students. The r e l i a b i l i t y coeff icient of the t e s t was calculated 
by Sp l i t -ha l f (odd-even) method corrected by Spearman-Brown 
Formula on the basis of random sample of 200 sc r ip t s from a 
group of 800 students . Every fourth sc r ip t was drawn from 
the t o t a l sample arranged ser ia lwise . The r e l i a b i l i t y coeff icient 
works out to be .94. I t corresponds to a standard e r ror of 3.60 
points for an ind iv idua l ' s c r ea t iv i t y score ^ I t i s reasonably 
- ~"~-~~~" ' ' ' """~~"~"" ' ~ ~ — 
S.E.aSD/1-rl l , where SD*15, the SD of the c r ea t iv i t y score 
and r l l« the r e l i a b i l i t y coeff ic ient . 
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high. Moreover, the inves t iga tor computed t e s t - r e t e s t r e l i a b i -
l i t y a t an in t e rva l of one month which came out to be ,66; 
Nz53, which appears to be quite high for a c r ea t iv i t y t e s t . 
(3) Validity 
In dealing with creativity, the most 
reliable criterion would be the creative product itself. Since 
the purpose of the present study is to assess the Cre. Pot. 
of the testees and not their creative performance in any 
specific field, say, as a creative writer of repute or a 
creative artist or a creative scientist etc., the purpose of 
using creativity battery was to find out whether an individual 
has Gre, Pot. or not. The test battery used in this study has 
been validated in the following ways: 
(a) Pace Validity 
A measure is said to have a face validity 
to the extent that the items which it contains are related 
logically or reasonably to the construct which the test is 
supposed to be measuring. 
Ide. Ten. Sea. is found to be logically valid because 
it is consistent with the expected definition of the concept 
of divergent thinking abilities as formulated by Guilford as 
a measure of identifying Gre. Pot. Moreover, all the six tests 
of this battery have been based on the format of the tests of 
creativity constructed and used by Guilford, Kogan and Wallach, 
Getzels and Jackson and Torrance whose validity have already 
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been establ ished. The items of these t e s t s sui ted the c r i t e r i a 
tha t were to be tes ted . Several considerations suited to c r e a t i -
v i t y influenced the kind of t e s t s constructed and the items 
selected in each t e s t and which are given as under: 
(1) All the t e s t s constructed for the purpose 
of the present study are purported to measure the divergent 
thinking a b i l i t i e s , as a l l the s i tua t ions of the t e s t s require 
3-
many possible correct responses which i s^ typ ica l requirement 
of divergent thinking. 
(2) All the items are such in which something 
must be created by the tes taes depending on the stimulus s i t u -
••ations. 
(3) The s i tua t ions and tasks are open ended 
to maximise divergent responses and to give free reign to the 
subjects ' imagination. This device i s expected to help d i s t i n -
-guish between the po ten t i a l ly more or less creat ive subjects . 
(4) All the t e s t s present simplified tasks 
to be performed. Simplification of tasks i s e s sen t i a l to achieve 
maximum possible object ivi ty in scoring and judgement. 
(5) Simple tasks and s i tua t ions are used to 
maximise variance due to difference in personal experiences. 
(6) More than one score from each t e s t i s 
derived in order to assure that they have suff ic ient ly unique 
variance to jus t i fy t h e i r use . For th i s purpose more than one 
c r i t e r i a of judgement are employed for scoring responses on 
each t e s t so that f iner shades of difference in qual i ty of 
response could be obtained. The items selected are r e l a t ed t o 
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day to day experience and not to any pa r t i cu l a r f i e ld so 
tha t the responses discriminate between po ten t i a l ly creat ive 
persons in different areas - ( a r t , science and l i t e r a t u r e 
e tc . ) - and not in any pa r t i cu l a r f i e ld only. 
(b) Construct Validity 
In order to find out the extent to which 
the c rea t iv i ty ba t te ry , as a whole s t ruc tu re , stands consistent 
within i t s e l f , i n t e r -co r re la t ions among di f ferent a b i l i t i e s 
of divergent thinking such as fluency, f l e x i b i l i t y , o r ig ina l i ty 
and elaboration were determined. 
The construct va l id i ty of th i s bat tery was determined 
by Zaidi and Mazhar (1976-77). They calculated the i n t e r -
eorre la t ions between different divergent thinking a b i l i t i e s 
i . e . , fluency, f l e x i b i l i t y , o r ig ina l i ty and elaborat ion of 
a l l the items included in t h i s battery which are given as under: 
TABIfi - 8 
In te r -co r re l a t ions Matrix Of Different 
Divergent Thinking Ab i l i t i e s 
Variables Flu. Flex. Pr ig . Elab. 
Flu. - 0.57 0.76 0.69 
Flex. 0.57 - 0.59 0.60 
Orig. 0.76 0.59 - 0.29 
Elab. 0.69 0.60 0.29 
Out of a t o t a l of 12 in t e r - co r re l a t ions obtained 
r values range between .29 to .76. All cor re la t ions are pos i t ive 
and s igni f icant . 
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(c) Concurrent Validity 
One of the methods of f inding concurrent 
va l id i ty of a t e s t i s to validate i t against an external c r i t e r ion . 
The concurrent va l id i ty of the battery used has been 
es tabl ished by val idat ing i t against some external c r i t e r i a . 
Zaidi and Shama (1976-77) found signif icant and pos i t ive 
corre la t ion between the scores of se l f awareness t e s t and 
t h i s bat tery . The calculated value came to be .22 which i s 
low but s ignif icant at ,01 l eve l . Though the corre la t ion i s 
low because c rea t iv i ty and sel f awareness are the var iables 
of two different areas yet i t i s psychologically s igni f icant . 
Similar ly , the inves t iga tor herself found a pos i t ive and s igni-
- f i can t corre la t ion of .39 between the scores on self acceptance 
t e s t and th i s bat tery of c rea t iv i ty which i s pos i t ive and sig-
n i f i c a n t at .01 leve l . 
(d) Concept Validity 
The purpose of the t e s t bat tery used in 
th i s study i s to assess divergent a b i l i t y (general creative 
a b i l i t y ) . The fourth and the most important form of finding 
va l id i ty of the bat tery would be an attempt to judge i t s 
concept va l i d i t y . 
I t i s an objective t ru th and common observation that 
most of the gif ted students are drawn towards Medical and Engi-
n e e r i n g professional courses. Therefore, Medical and Engineering 
students are expected to have more creat ive p o t e n t i a l than the 
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students of Law and Teaching. Assuming that students are 
drawn,as well as selected,towards professional courses accor-
d i n g to t h e i r na tu ra l t a len t and given p o t e n t i a l , Medical 
and Engg. students are expected to be more creat ive on t h i s 
t e s t battery than Law and Teaching. Thus, a comparative study 
of the number of creat ive students and amount of the, scores 
obtained by the students of these professions would be suff ic ient 
for t h i s purpose. Therefore, comparison would be made by means 
of examining c rea t iv i ty scores as well as the number of H.Cre. 
and L# Ore. in each profession on th i s t e s t bat tery on the 
following po in t s : 
(1) The higher the creat ive scores of Medical 
and Engg. s tudents , the more conceptually val id the t e s t w i l l be. 
(2) The lower the creat ive scores of Law and 
Teaching s tudents , the more conceptually valid the t e s t w i l l be, 
(3) The greater the number of H. Ore. and lower 
the number of L. Ore. in Medical and Engg. group, the more 
conceptually valid the t e s t w i l l be. 
(4) The lower the number of H. Ore. and the 
higher the number of L. Ore. in Law and Teaching courses, the 
more conceptually valid the t e s t w i l l be. 
Such a comparison i s made on the percentages and 
mean scores given in Tables No.37 and 38 respect ively which 
indicates that the number of H. Ore. i s highest in Medical and 
lowest in Law. Similar ly , highest mean scores on c r ea t iv i t y 
f a l l in Medical group, Engg. students stand second, Teaching 
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t h i r d and Law the f o u r t h . Thus, t h i s r e s u l t i s a s o l i d evidence 
of the concept v a l i d i t y of t h i s t e s t b a t t e r y so fa r as the 
p r e s e n t study i s concerned. 
( i i ) ADMINISTRATION OP THE TOOLS 
After the s e l e c t i o n of the sample and the 
r e q u i r e d t o o l s , the i n v e s t i g a t o r pe r sona l l y went t o the i n s t i -
- t u t i o n s fo r the a d m i n i s t r a t i o n of the t e s t s . The a c t u a l adminis-
- t r a t i o n was preceded by a b r i e f t a l k wi th the P r inc ipa l /Head 
of each of the i n s t i t u t i o n s / D e p t t s . wi th a view t o exp la in the 
purpose of the i n v e s t i g a t i o n and thus t o e n l i s t h i s / h e r 
coopera t ion . 
The Prob. Ghee, and a l l the four p e r s o n a l i t y t e s t s 
were admin i s t e red - in the normal c l a s s p e r i o d s wi th the help 
of the t eacher concerned. These t e s t s were admin i s te red on 
two consecutive days . L.A. Cod. T e s . , S.A. Sea. and S t s . P r o b . 
Chec. were adminis tered on the f i r s t day and I d e . Ten. Sea. 
and P e r s . Adj. I nv . on the second day. 
Test admin i s t r a t i on i s one of the most important 
s t e p s in the p rocess of any psycho log ica l r e s e a r c h . In the 
absence of c o r r e c t a d m i n i s t r a t i o n of the t e s t s one cannot 
hope t o get v a l i d r e s u l t s . In order t o e l i c i t r i g h t response 
and seek w i l l i n g cooperat ion of the t e s t e e s , the purpose of 
the study and the u t i l i t y f o r the sub j ec t s t o p a r t i c i p a t e in 
the t e s t i n g programme should be expla ined to them. Cr on bach 
(I960) s t r e s s e s , 
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"Unless the subjects are given a personal reason 
for taking the t e s t , research employing t e s t s 
have l i t t l e meaning for t e s t ees . "^ 
Thus, an t ic ipa t ing the inquis i t iveness of the t e s t e e s , 
a brief preliminary t a lk was given t o them to kindle t h e i r 
i n t e r e s t and to motivate them. The t a lk was focussed on the 
following po in t s : 
(a) The main purpose of the t e s t work was 
research but the r e s u l t s of a l l the inventories and psycholo-
- g i c a l t e s t s would be sent to the Principals/Heads of the 
i n s t i t u t i o n s to communicate the r e su l t s to the t e s t e e s . 
(b) These inventories and psychological t e s t s 
would give the tes tees some prac t ice which might be useful 
for appearing in any entrance t e s t or se lect ion t e s t wherein 
they may have to undergo tes t ing procedure. 
(c) The tes tees were asked to do these t e s t s 
in the s p i r i t of play and fun. I t would not only be enjoyable 
doing these t e s t s but would also help them to get a great 
deal of self ins ight . 
The inves t iga tor was called upon to answer volley 
of questions of different types thrashed out by the t e s t e e s . 
All the queries made were properly answered. The inves t iga tor 
was fully conscious of the fact that f l e x i b i l i t y in approach 
i s required in conducting the t e s t s and other programmes even 
though standardised ins t ruc t ions may remain the same, t h e i r 
stimulus value may not be the same for each individual . After 
the t e s t s were over some of the t es tees expressed t he i r desire 
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to discuss their personal Probs, with the investigator and 
se-ek her advice. They were asked to contact her later to 
discuss. Some of them did turn up later and discussed their 
Proba. and it was subsequently found that they had marked 
large number of Probs. in the Checklist and their personality 
make up was also found to be unsatisfactory. This shows that 
the investigator was successful in establishing rapport with 
the testees by winning over their confidence and sharing 
their Probs. Moreover, their reactions indicated that most 
of the testees furnished honest and correct information 
gathered through different inventories and tests. 
Each test was administered in accordance with the 
instructions laid down in their respective manuals after 
emphasising on the personal value of the tests for the testees. 
The instructions given in each test were explained in a 
simplified manner and directions given were read out carefully 
and slowly. The difficulties felt by the testees were solved 
before they were asked to work on the test. Thus, reading 
of instructions and question period was not hurried. The 
investigator made her best efforts to see that each testee 
had clearly understood what he was to do before starting on 
the test. They were asked to complete carefully the initial 
entries to be filled in each test. Time given in the timed 
test was strictly observed by watch and a stop watch was 
used in conducting L.A. Cod. Tes. wherein only one minute 
was allotted for completing one part of the test. In Ide.Ten.Sca, 
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time l imit of eight minutes was a l l o t t e d to complete each 
t e s t and the t es tees were asked to t ry to complete a l l the 
s ix t e s t s of the battery in 50 minutes. As from the wordings 
of the ins t ruc t ions i t appears that the author does not intend 
tha t the time l imit given be s t r i c t l y followed, therefore , 
time l imit given in completing c rea t iv i ty bat tery Ide . Ten. 
Sea. was not s t r i c t l y followed. In c rea t iv i ty t e s t s an appro-
p r i a t e assessment context wi l l require freedom from any 
temporal pressure . Moreover, i t has been found (Vernon, 1971) 
that performance on divergent thinking t e s t i s affected by 
the conditions of t e s t i n g , the way the ins t ruc t ions are phrased, 
and the frame of mind of the t e s t ee s . Therefore, the t e s t ees 
were made to fee l that they were doing i t for fun and not as 
a t e s t or an examination. No time l imit was observed in S t s . 
Prob. Ghee. , Pers . Adj. Inv. and S.A. Sea. but the tes tees 
were asked to complete these inventories by furnishing required 
information about themselves f ree ly , frankly without any hes i -
- t a t i o n and as quickly as poss ib le . Precautions were taken so 
tha t the tes tees did not t a lk among themselves or copy from 
each other. They were made to s i t not so close as to have the 
temptation to t a l k or to copy. 
( l i i ) SCORING OP THB TESTS 
(a) Scoring Of The S t s . Prob. Ghee. 
The scoring of the checkl is t i s very 
very simple. There are no r ight or wrong answers to the statements 
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because the s tuden t s have t o i d e n t i f y t h e i r problems they 
face and to t i c k them. An i n d i v i d u a l ' s score i s the number 
of s ta tements or Probs . he has marked. The i n v e s t i g a t o r has 
q u a n t i f i e d the Probs . by g iv ing one score to each Prob. 
marked simply ( \ / ) by the s tuden t s in each a rea and by g iv ing 
two scores t o each Prob. doubly t i cked { ^ ) . While scor ing 
the c h e c k l i s t frequency of Probs . in each area, as we l l a s 
in t o t a l , w a s worked out for each i n d i v i d u a l . 
(b) Scor ing Of P e r s . Adj. I n v . 
The bookle ts of t h i s inven tory were 
scored with the help of a s e t of punched keys , p repared fo r 
both Hindi and Urdu forms. Scoring wi th the help of keys was 
s imple . On every key fo r an a r e a , h o l e s were punched f o r ' y e s ' 
or ' no 1 responses a t the top and a t the bottom. The page number 
of the forms was i n s c r i b e d above those h o l e s . The score r had 
t o ad jus t on each page the key for a p a r t i c u l a r a r e a , count 
the t i c k marks through the ho le s and a s s ign 1 mark t o each 
t i c k ( v ' ) v i s i b l e through the h o l e . 
AHSAS 
A. S o c i a l - 1 , 9 , 1 1 , 16 , 22, 25 , 29, 3 5 , 4 1 , 44 , 
4 8 , 54, 57 , 60 , 64 , 6 8 , 7 3 , 7 8 , 85 , 89. 
B. Emotional- 2, 7 , 12, 17, 26, 30, 34 , 3 8 , 4 5 , 47 , 
50, 56 , 6 1 , 67 , 6 9 , 7 5 , 8 1 , 82 , 86. 
C. Heal th - 1 , 8 , 13 , 15 , 20, 24, 3 1 , 3 3 , 37 , 42 , 
49 , 5 3 , 55 , 59 , 66 , 7 0 , 7 4 , 80 , 88 , 90. 
D. Home - 4 , 6 , 10, 14 , 19, 27, 32 , 4®, 4 3 , 46 , 
52 , 58 , 62 , 6 5 , 12, 76 , 7 9 , 8 3 , 87. 
I . F i n a n c i a l - 5 , 18 , 2 3 , 28 , 39 , 5 1 , 6 3 , 7 1 , 7 7 , 84. 
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The higher the score, the more maladjusted i s 
the individual . Thus, a student get t ing 59 scores i s more 
maladjusted than the one who gets 45 scores on t h i s inventory 
hat the thi rd who gets 6 scores i s well adjusted. 
(c) Scoring Of The S.A. Sea. 
The ranks given in each form from 1 to 
20 were converted in to ra t ings on a five point scale using 
the forced Q-sort technique. The adjective rank 1 was given 
to a ra t ing of 1, the next two ranks 2, 3 were assigned a 
r a t ing of 2, ranks 4, 5, 6 and 7 were assigned a r a t ing of 3 , 
ranks 8, 9, 10, 1 1 , 12 and 13 were given a ra t ing of 4 , ranks 
14, 15, 16 and 17 a ra t ing of 5, ranks 18, 19 a r a t ing of 6 
and ranks 20 was assigned a ra t ing of 7. 
The se l f - idea l self discrepancy was computed by 
finding the difference of the ra t ing of each of the twenty 
i tems, thus , obtained in re la t ion to self and idea l self . On 
the twenty adjectives the to ta l ' discrepancy score of the 
individual was obtained. I t served as the measure of S.A. 
Thus, higher discrepancy between the ranking of self and 
idea l self was represented by a high score andlow discrepancy 
by a low score and, therefore , higher score meant low degree 
of S.A. and low score, a high degree of S.A. 
(d) Scoring Of The L.A. Tes. 
The scores of the subjects were obtained 
by substraet ing the number of codes the subjects had completed 
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in the previous par t from the number of codes he expected 
to complete in the subsequent p a r t . The number of codes 
expected in the very f i r s t par t and the number of codes 
completed in the l a s t , tha t i s , eleventh pa r t being ignored 
as there was no previous performance on the task in the case 
of the former and no future goal se t t ing in the case of the 
l a t t e r . 
The subjects , thus , obtained ten discrepancy scores 
and the average of these scores was known as goal discrepancy 
(G.D.) score as the main index of the subjects level of 
asp i ra t ion . Thus, a student who gets 35 scores on t o t a l of 
ten discrepancy scores wi l l get 3.5 goal discrepancy score 
(G.D.) by averaging these scores. 
Goal discrepancy scores may be scored e i t h e r with 
oi» without an algebric sign. A high discrepancy score without 
an algebric sign indicates the difference between the leve l 
of performance actual ly a t ta ined regardless of whether the 
leve l aspired exceeds the level a t ta ined or vice versa. 
Thus, i t i s a measure of r e a l i t y i r r e a l i t y dimension of L.A. 
Therefore, 3.5 G.D. score i s a measure of r e a l i t y i r r e a l i t y 
dimension of L.A. of that pa r t i cu l a r student. A goal discrepancy 
score with an algebric sign, on the other hand, indicates the 
d i rec t ion as well as the degree of the deviation of the level 
aspired from the level a t t a ined , that i s , ' the extent to which 
aspi ra t ion in each successive par t i s raised or lowered in 
comparison with the performance in the previous p a r t . 
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Therefore, when a person lowers his estimation in future 
performance than his past performance, he gets negative 
score i.e., when he has completed 41 codes in the first part 
but estimates 30 codes in the second part, his G.D. score 
without algebric sign will be 11 but with an algebric sign 
it will be -11. Thus, a student who gets 3.5 G.D. score 
ignoring algebric signs may get -.4 G.D. score (negative 
score) or «*-.4 G.D. seore (positive score) when algebric 
signs (~ +) are considered by substracting all negative and 
adding all positive scores on all the ten parts (excluding 
the number of codes expected in the first part and the number 
of codes completed in the eleventh part). Thus, system of 
seoring with an algebric sign results in different degrees 
of positive and negative goal discrepancy scores. 
(e) Scoring Of Ide. Ten. Sea. 
In the p r e s e n t study 4 t e s t s out of 6 
s u b t e s t s of the b a t t e r y had been used for the r e s e a r c h purpose . 
'Word Assoc ia t ion T e s t ' and 'Word Fluency T e s t ' have no t been 
used because other four t e s t s were considered t o be s u f f i c i e n t 
t o give the i n v e s t i g a t o r a f a i r idea of the s u b j e c t s ' Cre . P o t . 
through measuring f luency , f l e x i b i l i t y , o r i g i n a l i t y and 
e l a b o r a t i o n . Since c r e a t i v i t y was one of the f ive v a r i a b l e s 
of the p re sen t s tudy , g e t t i n g only the ba s i c idea of the 
Ore . Po t . was considered s u f f i c i e n t . 
U) CRITERIA OF JUDGEMENT AND SCORING SYSTEM 
Al l the items of the t e s t s provide open 
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ended answers. It means that the subjects can give as many 
responses as they can think of. In Similarities Test all the 
four items were scored for fluency and originality, in Uses 
Test items were scored for fluency, flexibility and origina-
-lity. All the four numbers in Number Association Test were 
scored for fluency and flexibility but in Circle Elaboration 
Test figures or diagrams drawn in each circle were scored 
for fluency, flexibility and originality. 
(a) CRITERIA OF JUDGEMENT 
The following criteria of judgement was 
taken into consideration: 
(1) Fluency in responses was determined 
by counting the number of appropriate and related responses 
given by the subjects. The criterion of appropriateness 
demands that the subjects write the same type of responses 
which are expected from them on the basis of the instructions 
given in the test. For instance in the Uses Test they are 
expected to give the uses of a particular test item instead 
of giving its description or importance etc. The criterion of 
relatedness means that the responses should be related to 
the stimulus item. For example, in the Uses."Test if subjects 
have given the uses of •brick' they should appear to be related 
to brick and not to any other object. Any response credited 
for fluency should fulfil these two criteria. If a response 
is related but not appropriate or vice versa it should not 
be given any credit. 
(2) Flexibility in responses was determined 
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by counting the number of categories to which responses belong. 
(3) Originality in responses was deter-
-mined on a continuum of appropriateness, cleverness and 
uncommonness - a statistical infrequency of responses. 
(4) Elaboration in responses was deter-
-mined by counting the number of details added to a figure, 
a diagram or a picture. 
(b) SCORING SYSTEM 
( i ) C r i t e r i a 
1. One f luency score was ass igned t o an 
appropr i a t e and r e l a t e d response . The t o t a l number of appro-
p r i a t e as we l l as r e l a t e d responses of the whole t e s t d e t e r -
-mined the t o t a l f luency s c o r e s . 
2. For f l e x i b i l i t y the number of d i f f e r e n t 
c a t e g o r i e s of responses or s h i f t s in c a t e g o r i e s of responses 
were counted and one score was ass igned t o each category o r s h i f t . 
3 . O r i g i n a l i t y scores were given on the 
b a s i s of a p p r o p r i a t e , c lever and uncommon r e sponses . The h ighes t 
scores were given t o the l e a s t common responses . The t a l l i e s 
were marked to f i n d out r e l a t i v e infrequency of d i f f e r e n t 
c a t e g o r i e s of r e s p o n s e s . The uncommon and c l eve r answers were 
t a l l i e d and o r i g i n a l i t y scores were given on the b a s i s of 
s t a t i s t i c a l uncommonness. 
4 . E l abo ra t i on scores were ass igned for 
fu rn i sh ing d e t a i l s or d i s t i n c t n e s s t o a p i c t u r e , diagram e t c . 
One score t o a maximum of 3 scores were ass igned for g iv ing 
169 
to each f igu re or diagram. E l a b o r a t i o n was a l s o judged on 
the b a s i s of a e s t h e t i c sense of the s t u d e n t s . 
( i i ) SCORING OF THB TESTS 
!• Scor ing For Fluency 
I n order t o measure f luency eaeh 
app rop r i a t e and r e l a t e d response was ass igned the c r e d i t of 
one score in each s t imulus e . g . i n the S i m i l a r i t i e s Test 
responses for 'Man and Plant* such as both need food, wa t e r , 
a i r , both have reproduc t ive system, both decay, l i a b l e t o 
d i s ease e t c . were scored because these responses were appro-
- p r i a t e and r e l a t e d . A l l of these responses were ass igned 
scores for f luency . 
2 . Scor ing For F l e x i b i l i t y 
F l e x i b i l i t y scores were determined by 
a p e r s o n ' s a b i l i t y to produce ideas which d i f f e r e d i n approach 
or thought t r e n d . For measuring f l e x i b i l i t y eaeh s h i f t i n g of 
c a t e g o r i e s of the ideas was ass igned 1 score f o r f l e x i b i l i t y . 
I n the Uses Test the d i f f e r e n t c a t e g o r i e s of the uses given 
for newspaper were for making bags , for f i r e , for r e a d i n g , 
f o r wrapping t h i n g s , used as weapon e t c . Thus each category 
was s e p a r a t e l y scored. On the other hand^ the responses t h a t 
newspaper i s used f o r making bags , t o y s , enve lopes , p i c t u r e s 
were not scored s epa ra t e ly as they belonged t o the same 
category,of making t h i n g s . 
3
« Scoring For O r i g i n a l i t y 
S t a t i s t i c a l uncommonness was the f i n a l 
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criterion for scoring for originality. Hence 'Statistical 
uncommonness' was considered in measuring originality. The 
responses of each subject were examined in the context of 
the whole group and graded scores were allotted. The novel 
and infrequent responses which occured between l«-5 were 
given 5 credits, responses which frequented between 6-10 
were assigned 4 credits, between 11-15, 3 credits, between 
16-20, 2 scores and between 21*25 were assigned 1 score only. 
Even for clever answers if they frequented more than 25 
responses no credit was given for originality. 
4. Scoring For Elaboration 
The scoring system for elaboration 
is different from the scoring for other dimensions. In 
scoring for elaboration credit was given for each relevant 
detail for a figure or a diagram or a picture upto a maximum 
of 3 scores in each case. However, the basic response itself 
must be meaningful. For example, if a sketch of human face 
was drawn and many other things like spectacles, ear rings, 
hat etc, were added to it, then for each elaboration a credit 
of 1 score was given upto the maximum of 3 scores in each ease. 
G. DATA PROCESSING 
For the purpose of statistical analysis of the data 
the following procedures were adopted: 
(1) The raw scores of the students of Medical, 
Law, Engineering and Education on Prob. Chec, Pers. Adj. Inv., 
S.A. Sea. and L.A. Cod. Tes. with or without signs were 
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tabulated separately professionwise^as well as of the total 
sample, Into frequency distributions and means and standard 
deviations were calculated. 
(2) The total scores for fluency, flexibility, 
originality and elaboration were converted into standard 
scores. Then a composite creativity score was obtained for 
each student by adding their standard scores. A total 
creativity score of each student was obtained by converting 
the composite standard scores on a scale of mean 100 and 
SD 10. Then means and SD's of the total creativity standard 
scores were computed separately professionwise as well as 
of the total sample. 
(3) In order to make comparative study of 
the Probs., Pers. Adj., S.A., L.A. and Cre. Pot. of the 
students of different professions, the mean value of each 
variable was compared among different professions. In order 
to establish further whether obtained mean differences were 
statistically significant or not their !t' values were 
calculated. To test the significance of 't1 value the 
following levels of confidence were established; 
(a) Not significant at the .05 level if 
the !t» value was 1.95 or less. 
(b) Significant at .05 level «? if the 
' t1 value was between 1.96 and 2.57. 
(c) Significant at the .01 level or highly 
significant when the 't' value was 2.58 or large. 
(4) In order to form High and Low groups on 
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all the five variables in each profession, all cases 
obtaining scores one standard deviation above the mean 
were included in the high groups and conversely all the 
cases scoring one standard deviation below the mean comprised 
low groups. Thus, High and Low groups on all the variables 
were identified by using cut off points at one standard 
deviation of the total scores on each variable in each 
profession. 
(5) The High and Low groups on Sts. Probs., 
Pers. Adj., S.A., L.A. (with and without signs) and Ore. Pot. 
were compared separately among different professions and 
their significance was tested by 't1 teat so as to make 
micro analysis of the differences obtained in different 
variables among different professional groups. The High 
and Low groups of different variables in each profession 
were compared in the following ways: 
(a) Differences in the mean scores on 
Pers. Adj., S.A., L.A. (with and without signs) and Ore. 
Pot. between H.P. and L.P. groups were calculated and their 
significance of differences was tested with the help of 
' t» test professionwise and of the total. The purpose of 
the comparison was to know how far the students having 
H.P. differ in each of the personality variables included 
in this study from the students having L.P. 
(b) In order to determine how far H.A. 
and L.A. students in each profession and in the total sample 
differ in the Probs. they face, the mean Probs. of High and 
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Low groups on Peps. Adj. were compared and their differences 
were statistically tested. 
(c) Similarly, differences in the mean 
scores on the Probs. between H.As. and L.As. groups in 
each profession and of the total sample were tested by the 
•t1 test in order to find out whether high and low groups 
on L.A. significantly differ in their Probs. or not. 
(d) Differences in the mean scores on 
Probs. between H.Cre, and L.Cre. students of all the four 
professions and of the total sample were judged and the 
significance of their differences was tested in order to 
find out which of the two groups of H. and.L. Cre. had 
significantly more Probs. 
(6) Differences in the mean scores of Probs. 
on ten problem areas were tested between different profe-
-ssions and of the total sample by applying 't' test so as 
to determine the significance of difference among different 
areas of problems in each of the four professions and the 
whole sample. 
(7) Chi-aquare as a test of significance was 
applied to differentiate distributions of Probs. in different 
professional groups. This test was applied to find out 
whether Probs. were equally distributed among different 
professions or not. 
(8) In order to determine whether different 
types of Probs. are independent of different professional 
groups, Chi-square test was applied to analyse the Probs. 
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so as to test their independence with regard to different 
professional groups. 
(9) In order to find out the degree of 
relationship between Probs. and each of the four personality 
variables, correlations between Probs. and each of the 
four personality variables were computed by Pearson's 
Product movement formula. 
(10) Inter-correlations among different 
personality variables were calculated so as to determine 
whether different personality variables were significantly 
related to one another or not. 
(11) In order to compare the Personality 
profiles of the highest and the lowest achievers on the 
Probs. variable in each of the four professions their 
raw scores on each personality test were converted into 
Z-scores and comparisons were made. 
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CHAPTER - IV 
ANALYSIS AND INTERPRETATION 
Description of Different Distributions of 
Various Variables of the Study 
PART-1 
(a) Significance of Difference among Means of Different 
Variables of Different Professional Groups 
(b) Significance of Professionwise Difference between 
High Problem and Low Problem Groups on Different 
Personality Variables 
(c) Significance of Professionwise Difference between 
High and Low Groups of Different Personality 
Variables on Problems 
PART-2 
(a) Mean Difference of Areawise Problems among Different 
Professions 
(b) Relationship of Problems with Different Professions 
PART-3 
Relationship among Different Variables 
PART-4 
Personality Prof i les of the Highest and the Lowest 
Problem-Achievers of Different Professional Groups 
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In the present chapter the analysis and inter-
pretation of the obtained data with reference to the 
objectives of the study are presented. In fact, analytical 
process, because of its being an inseperable part of the 
whole research procedure, was employed from the very beginning. 
When the problem was selected it was analysed and defined. 
Certain tentative conclusions were drawn subject to their 
standing the test of time and then these were tested in the 
process of research and were either rejected or accepted. 
The obtained data has been analysed and interpreted, keeping 
in view the objectives of the study, on the following lines; 
(1) The nature of distributions under study 
was tested in order to judge whether they fulfil the require-
-ments or assumptions for using parametric tests. Mean, Median, 
SD, SKU and KU of the scores of the total sample on various 
tests used in the present study were computed in order to 
test whether the scores on each test are normally distributed 
or not. , 
(2) The significance of difference between 
the means of different professional groups and of the total 
on the variables of students' Probs., Pers. Adj., S.A., L.A. 
and Ore. Pot. were tested by 't1 test in order to judge 
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whether different professional groups differ significantly 
on Problems and other Personality variables. 
(3) The significance of difference on 
Probs., Pers. Adj., S.A., L.A, and Gre. Pot. between High 
and Low Problem groups was tested with the help of ' t' 
test in order to. judge whether High and Low Problem groups 
of different professions and of the total differ significantly 
with regard to Problems and other Personality variables. 
(4) Difference between the Problems of 
High and Low groups on each Personality variable was tested 
for significance with the help of 't1 test so as to find 
out whether High and Low groups in each professionjand of the 
total on each of the four personality tests differ signi-
ficantly with regard to their Problems. 
(5) Difference in the Problems on ten 
areas was tested between different professional groups and 
of the total by »t» test with a view to judge whether the 
students in different professions significantly differ in 
the Problems in each area. The homogeneity of variance 
between different professional groups was tested by computing 
P.-ratio in order to test whether different professional 
groups were homogeneous or hetrogeneous with regard to each 
type of Problem. 
(6) Analysis of Problems was made to test 
independence of problems with regard to different professional 
groups by applying Chi-square test in order to test whether 
the Problems were independent of different professions. 
178 
(7) Correlation between Problems and other 
personality variables and intercorrelations among different 
personality variables were computed in order to find out 
the significance of relatedness between Problems and other 
Personality variables and among - different personality 
factors respectively. 
(8) Psychological Profiles of the highest 
and the lowest achievers on Problems in each professional 
group were compared to find out how far the highest and 
the lowest achievers on Problems in each professional 
group differed on Personality variables. 
DESCRIPTIONS OP THE DIFFERENT DISTRIBUTIONS 
OF THE VARIOUS VARIABLES OF THE STUDY 
All the distributions were analysed to judge 
whether they fulfil the requirements or assumptions for 
making use of parametric tests which were to be used for 
1 
inferring the results. One of the most important assumptions 
for using these tests was that the population was normally 
distributed. The other two assumptions were: (i) Two samples 
of treatments compared had homogeneous (equal) variances, 
(ii) Samples were randomly drawn and observations were 
independent. Therefore, it was considered appropriate to 
test the nature of the different distributions under study 
before applying the inferential statistics. 
(A) DATA RELATED TO PROBLEMS (STS. PROBS. CHEC.) 
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TABLE - 9 
Summary Statistics Of The Scores On The 
Students' Problem Checklist Of The Whole Sample 
Group N M Md SD SKU KU 
Whole Sample 800 46.65 41.01 28.59 0.59 0.268 
DISCUSSION 
This table indicates that the mean and SD 
of the Probs. scores for the whole sample of 800 (Engg. 195, 
Law 140, Medical 175 and Teaching 290) students were 46.65 
and 28.59 respectively. The distribution was slightly 
positively skewed. More cases were heaped towards the lower 
end of the distribution. It means that larger number of 
students scored more than the mean. This is also clear 
from Graph No.l. But the value ofcSkewness (0.59) is much 
different from Zero (0), its normal value. Hence the distri-
-buti6n is almost symmetrical. The distribution was slightly 
flattened (slightly Platykurtic) than the normal as the 
obtained value of Kurtosis (0.268) was slightly greater 
than its normal value (0.263). The slightly flattened 
(Platykurtic) distribution shows that the scores were 
spread over a slightly greater range. Thus, the obtained 
distribution of the normal scores was found to be almost 
normal.with regard to Skewness and Kurtosis. 
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(B) DATA RELATED TO PERSONALITY ADJUSTMENT 
(PERS. ADJ. INV.) 
TABLE - 10 
Summary S t a t i s t i c s Of The P e r s o n a l i t y Adjustment 
Scores Of The Whole Sample 
Group N M Md SD SKU KU 
Whole Sample 800 22.25 21.22 10.93 0,28 0.273 
DISCUSSION 
The d i s t r i b u t i o n of P e r s . Adj. scores was found 
very s l i g h t l y s h i f t e d t o the r i g h t having value of Skewness 
equal t o 0.28 which was c lo se to i t s normal value Zero (Q). 
I t was s l i g h t l y f l a t t e n e d than the normal as the ob ta ined 
value of Kur tos i s (0.273) was s l i g h t l y g r e a t e r than i t s 
normal value (0 .263 ) . The f a c t of normalcy of the d i s t r i b u t i o n 
i s obvious from the adjo in ing smooth frequency Curve (No,2) . 
(C) DATA RELATED TO SELF ACCEPTANCE (S.A. SCA.) 
TABLE - 11 
Summary S t a t i s t i c s Of Self Acceptance Scores 
Of The Whole Sample 
Group N M Md SD SKU KU 
Whole Sample 800 21.67 21.40 7.88 0.10 0.254 
- 6 - 1 4 9 14 19 24 29 34 38 44 49 54 59 
SCORES 
FIG.N2 3 . SMOOTHED FREQUENCY CURVE OF THE SCORES 
OF THE PROFESSIONAL STUDENTS ON 
SELF-ACCEPTANCE 
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DISCUSSION 
The S.A. Scores of the whole sample had mean of 
21.67 and SD of 7.88. The distribution was very slightly 
positively skewed (Sku 0.10) and very slightly Leptokurtic 
(Ku 0.254) as it was slightly smaller than normal value (0.263). 
This is also clear from Graph No.3. Thus the distribution was 
almost symmetrical and mesokurtic which shows that closeness 
and spreadness of cases are of standard form required for 
normal distribution. 
(D) DATA RELATED TO LEVEL OF ASPIRATION (L.A.OOD.TES.) 
(a) Goal Discrepancy Scores Without Signs 
TABLE - 12 
Summary Statistics Of Goal Discrepancy Scores 
Without Signs Of The Whole Sample 
Group 
Whole Sample 
N 
800 
M 
6.89 
Md 
5.12 
SD 
4.92 
SKU 
1.0 
KU 
0.248 
DISCUSSION 
A glance at the above table clearly indicates that 
the distribution of the Goal Discrepancy Scores (without signs) 
was found asymmetric shifted to the right having value of 
Skewness equal to 1.0,that is, most of the students scored 
less than the mean (6.89). It was slightly more peaked than 
SCALE 
1 CM • 10 FREQUENCIES 
t CM - 5 SCORES 
-re i M i * i w i 1 1 1 1 T—-—i r-^—i 1 1 ^ i * i * i— 
•36-31 -26 -21 -16-11 - 6 - 1 4 9 14 19 24 29 34- 39 44 49 
SCORES 
FIG. m. 5 _ SMOOTHED FREQUENCY CURVE OF THE SCORES OF 
PROFESSIONAL STUDENTS ON LEVEL OF ASPIRATION (WITH SIGNS)i 
SCALE 
1CM = 10 FREQUENCIES 
1CM - 5 SCORES 
T 1 1 1 
•1 2 5 8 « 14 17 20 23 26 29 32 35 38 41 44 
SCORES 
FIG.NC.4_ SMOOTHED FREQUENCY CURVE OF THE SCORES 
OF PROFESSIONAL STUDENTS ON LEVEL OF 
ASPIRATION (WITHOUT SIGNS) 
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the normal distribution having value of Kurtosis (0.248) 
as against its normal value (0.263) which means that more 
than two thirds (2/3) of the cases lie in the middle. It 
is clear from the frequency Polygon (No.4). Thus, variation 
may be found due to ignoring the signs. Therefore, the 
distribution was positively skewed but almost Mesokurtic. 
(b) Goal Discrepancy Scores With Signs 
TABLE - 15 
Summary S t a t i s t i c s Of Goal Discrepancy Scores 
With Signs Of The Whole Sample 
Group N M Md SD SKU KU 
Whole Sample 800 4.18 3.71 6.15 0 .23 0.254 
DISCUSSION 
The Goal Discrepancy Scores (wi th s igns) of the 
whole sample (Graph No.5) was almost symmetrical and mesokurt ic 
(SKUsO.23, KUsO.254). Thus, the d i s t r i b u t i o n i s not much 
d i f f e r e n t from the normal. 
(S) DATA RELATED TO CREATIVITY (IDE. TEN. SCA.) 
TABLE - 14 
Summary Statistics Of Creative Potential Scores 
Of The Whole Sample 
Group N M Md SD SKU KU 
Whole Sample 800 99.69 95.38 31.66 0.41 0.260 
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DISCUSSION 
For a normal distribution the value of Skewness 
and Kurtosis must be £ero (0) and 0.263 respectively. The 
statistics of the present distribution given in the above 
table indicated that the distribution was slightly positively 
skewed and very slightly Leptokurtic (Peak rising above the 
narrmal curve). Thus, it was almost normal and did not deviate 
significantly from the hypothesised normal distribution and 
was, therefore, representative sample of the normal population. 
The discussion of the above tables 9 to 14 indicates 
that the distributions of different variables were almost 
symmetrical and Mesokurtic and thus representative of the 
normal population. Hence the nature of the distributions 
satisfied the required condition for using parametric tests 
for analysing the whole data. 
FART - 1 
(a) SIGNIFICANCE OF DIFFERENCE AMONG MEANS OF 
DIFFERENT VARIABLES OF DIFFERENT PROFESSIONAL 
GROUPS 
For analysing the data of the different groups 
with respect to various variables it was essential to test 
the significance of the difference between their means. 
1. TESTING THE SIGNIFICANCE OF DIFFERENCE 
AMONG MEANS OF PROBLEMS OF DIFFERENT GROUPS 
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TABLE 15 
Significance Of Difference Between Means 
Of Problem Scores Of Different Groups 
S.No 
1. 
2. 
5. 
4. 
. Groups 
Engineering 
Law 
Medical 
Teaching 
Total 
N 
195 
140 
175 
290 
800 
M 
48. 
56. 
34. 
48. 
46, 
,09 
,86 
,10 
.33 
,65 
SD 
24. 
30, 
22. 
30. 
28, 
,96 
,58 
,18 
,64 
,59 
C R . Values 
GR 
CR 
CR 
CR 
CR 
CR 
12 
13 
14 
23 
24 
34 
= 
s 
B 
2. 
5. 
0. 
7. 
2. 
5. 
.79* 
. 66* 
.09 
. 39* 
.70* 
.79* 
-^-Significant at ,01 level 
DISCUSSION 
The above table clearly indicates that the order 
of the means of the Probs. from the highest to the lowest 
was Law (56.86), Teaching (48.33), Engg. (48.09) and Medical 
(34.10). It means that Law students had the highest number 
of Probs. while Medical students had the lowest. The critical 
values CR 12(2.79), CR 23(7.39) and CR 24(2.70) were signi-
-ficant at .01 level of confidence. Thus, Law students had 
significantly more Probs. than the students of other three 
professions. The critical values CR 13 (5.66) and CR 34(5.79) 
were also significant at .01 level. Hence the students of 
both Engg. and Teaching had significantly more Probs. than 
the Medical students. The CR 14 was not significant at 
.05 level. Therefore, the difference between the means of 
Probs. of Engg. and Teaching students was notreal. They 
did not differ with respect to the number of Probs. 
On the whole, Law group had significantly more 
Probs. than other three groups. Engg. and Teaching groups 
had significantly more Probs. than Medical group while 
Engg. and Teaching did not differ with regard to Probs. 
Eron and Redmount (1957) also found that Law group scored 
significantly .higher on anxiety and cynicism than Medical 
students. Similarly, Eron found that Medical group Freshmen 
scored lower on anxiety than Law Freshmen and Pal (1968) 
reported that Law and Teaching groups showed higher tension, 
frustration and conflict than Medical and Engg. groups. It 
is psychological truism that anxiety and tension may give 
rise to many Problems. Thus, Law students who were found to 
be more anxious and tense in earlier studies may have more 
Problems. Thus, the results of the earlier studies, in a 
way, support the result of the present study with regard 
to difference in the amount of Probs. faced by the/students 
of both Medical and Law professions. The reason for the 
Medical students having the least and Law the greatest 
number of Probs. may be that Medical students get admission 
stricly after a highly competitive examination and, there-
-fore, are more emotionally satisfied having achieved what 
they aspired for. Hence many of their Probs. are resolved 
whereas the students of Law seek admission in their 
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professional course as a last resort when they fail to 
get selected in any other suitable profession of their 
choice. It leads to disappointment and frustration with 
the result their Probs. and difficulties increase and 
multiply. 
On the other hand,the students of both Engg. and 
Teaching occupied the middle position with regard to their 
Probs. The students in these professional courses generally 
get admission through competitive examination but not as 
strict as in the case of Medical group. Thus, they occupy 
middle position having lower Probs. than Law but higher 
Probs. than the Medical group as against what Pal found in 
his study. Pal reported to have found that Law and Teaching 
students were in higher tension, frustration and conflict 
than both Medical and Engg. students. As against this, the 
students of Teaching were found to be at par with Engg. 
students in this study. The main reason for the change in 
the trend of the results may be that now, with the improved 
conditions of service and better pay scales, the students 
of Teaching feel more emotional satisfaction than previously. 
Hence they are found to be at par with Engg. students with 
regard to this variable. 
2. TESTING THE SIGNIFICANCE OF DIFFERENCE AMONG 
MEANS OF PERSONALITY ADJUSTMENT OF DIFFERENT 
GROUPS 
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TABLE - 16 
Significance Of Difference Between Means Of 
Personality Adjustment Scores Of Different Groups 
S.No. 
1. 
2. 
3. 
4. 
Groups 
Engg. 
Law 
Medical 
Teaching 
Total 
N 
195 
140 
175 
290 
800 
M 
22. 
23. 
19. 
22, 
22, 
,74 
,50 
,86 
,79 
,61 
SD 
11. 
10. 
9. 
11, 
10, 
,32 
,58 
,75 
,30 
,93 
CR. Values 
GR 
GR 
CR 
GR 
GR 
GR 
12 
13 
14 
23 
24 
34 
s 
s 
_ 
0. 
2. 
0. 
3. 
0. 
2, 
,62 
, 63* 
.04 
,14* 
.64 
,95* 
•^ Significant at .01 level 
DISCUSSION 
The mean of Pers. Adj. Scores of Engg., Law, 
Medical and Teaching students were 22.74, 23.50, 19.86 and 
22.79 respectively. The Pers. Adj. Inv. indicates that the 
lesser the score better the adjustment. Hence Medical 
students were the best adjusted and the Law the least. The 
mean differences between Pers. Adj. of Engg. and Law(CR 12 s 0.62 
Engg. and Teaching (CR 14 r 0.04), Law and Teaching (GR 24 = 0.64 
were not found significant at .05 level. But Medical students 
were found to be significantly better adjusted than Engg. 
(CR = 2.63), Law (GR = 3.14) and Teaching (CR = 2.95) students. 
On the basis of the above results it has been found 
that the Medical students were significantly better adjusted 
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than all the remaining three groups which did not differ 
significantly among themselves with respect to Pers. Adj. 
Shrimali (1951) reported that there was a considerable 
maladjustment among teacher-trainees. Burgess (1953) found 
over achievers in Engg. to be more intellectually adaptive. 
But pal (1968) found Engg. group to be by far the best 
adjusted out of the four professional groups of Engg., Law, 
Medical and Teaching. As against this, in the present study, 
the Medical students were found to be best adjusted as against 
the other three professions of Engg., Teaching and Law which, 
in turn, did not differ among themselves as the difference 
among them was not statistically significant. On comparison, 
Medical students were found to be highly superior and Law 
the least. Both Engg. and Teaching students were again found 
* 
to occupy middle position with the same level of adjustment. 
The reason of Medical group being highly superior in adjustment 
may be that they are expected to be gifted students who are 
intellectually adaptive, emotionally satisfied having achieved 
the greatest ambition of their lives. Moreover, only those 
students who are serious to pursue their profession compete 
for selection in medicine. Hence they easily get adjusted 
to their professional training. On the other hand,generally 
in Law and some times in Teaching, many of the students are 
not serious to pursue their professions in which they are 
being trained and are , therefore, not emotionally satisfied 
and properly adjusted with the training. This has already been 
pointed out that even in Engg. course the students donot enter 
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through, as strict a competition as in the case of Medical 
group and, therefore, highly gifted students are mostly 
drawn towards Medical in comparison to Engg. profession. 
3. TESTING THE SIGNIFICANCE OF DIFFERENCE AMONG 
MEANS OF SELF ACCEPTANCE OF DIFFERENT GROUPS 
TABLE - 17 
Significance Of Difference Between Means Of 
Self Acceptance Scores Of Different Groups 
S.No. 
1. 
2. 
3. 
4. 
Groups 
Engg. 
Law 
Medical 
Teaching 
Total 
N 
195 
140 
175 
290 
800 
M 
20, 
20, 
22. 
22, 
21, 
,28 
,43 
.27 
,8 
,67 
SD 
7.83 
8.37 
7.86 
7.46 
7.88 
c. 
CR 
CR 
CR 
CR 
CR 
CR 
R. 
12 
13 
14 
23 
24 
34 
Values 
MM 
M 
-
0.16 
3.04** 
,3.16** 
2.53* 
2.52* 
0.33 
** Significant at .01 level 
* Significant at .05 level 
DISCUSSION 
On S.A. Sea. higher score means lower degree of 
S.A. The Mean scores of the S.A. scores of Medical (22.27) 
and Teaching (22.8) were higher than the mean scores of S.A. 
of Law (20.43) and Engg. (20.28) students. The CR. Values 
calculated for Engg. and Law students and Medical and Teaching 
students were found to be 0.16 and 0.33 and these values are 
less than the theoretical value (1.96) at 0.05 level of two 
tailed test of significance. Therefore, the differences were 
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not significant. Hence the obtained differences were due to 
fluctuations of sampling. Therefore, the null hypothesis 
of no difference was accepted. On the other hand, the G.R. 
values calculated for Engg. and Medical (3.04), Engg. and 
Teaching (5.16), Law and Medical (2.53), Law and Teaching 
(2.52) were found to be highly significant at .01 and .05 
levels respectively. These values are definitely larger than 
the theoretical value (2.58 and 1.96) at .01 and .05 levels 
of two tailed test of significance. 
Therefore, both Medical and Teaching groups were 
significantly lesser self accepting than the Engg. and Law 
groups. But neither Medical and Teaching nor Engg. and Law 
groups differed significantly. Thus, so far as the variable 
of S.A. was concerned,Engg. and Law were sailing in the same 
boat and Medical and Teaching in another. 
Thus, the results on this variable have changed 
the trend of the results of the two previously discussed 
tests where, on the whole, the Medical students were best 
adjusted with the lowest number of Probs. as against Law 
students who were least adjusted with the highest number 
of Probs. Both Engg. and Teaching occupied middle position 
on the variables of both Probs. and Pers. Adj. But on the 
variable of S.A. Medical and Teaching groups were L.S.A. 
than Engg. and Law. The test used for measuring S.A. of the 
students in this study is a single dimension test which 
measures their S.A. in relation to their achievement -aed-
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and thus measuring discrepancy between what they are and 
what they want to be. Hence, it measures S.A. more in 
relation to their achievement than personality. Therefore, 
had there been any other multidimensional test or inventory 
like Sts. Probs. Ghee, and Pers. Adj. Inv. the results might 
have supported the previous two results. 
The results indicate that both Medical and Teaching 
students are not satisfied with what they have achieved and, 
therefore, desire to improve upon what they actually are at 
present. This desire may be due to the fact that the professions 
of Teaching and Medical are put on high Pedestals and society 
expects more from the doctors and teachers. So they are aware 
of the fact that their task ahead is more challenging and 
demands continuous improvement so that they may live upto 
the expectations of others. Moreover, in medicine most of 
the students desire to do postgraduation and similarly in 
teaching the students keep on improving their academic 
qualifications by studying further and a teacher is considered 
to be always a learner. Hence they are never satisfied with 
what they have achieved. As against this in both Engg. and 
Law professions, a very small number continues postgraduate 
studies and rest go directly for jobs. Hence they feel more 
satisfied with what they have achieved. Therefore, Medical 
and Teaching, Engg. and Law students are rightly bracketed 
with one another on the variable of S.A. because their 
respective professions have similar requirements and 
characteristics in this respect. 
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4. TESTING THE SIGNIFICANCE OF DIFFERENCE AMONG 
MEANS OF LEVEL OF ASPIRATION OF DIFFERENT GROUPS 
(i) Goal Discrepancy Scores Without Signs 
TABLB - 18 
Significance Of Difference Between Means Of 
Goal Discrepancy (Without Signs) Scores Of 
Different Groups 
S.No. Groups N M SD C.R. Values 
1. Engg. 195 7.23 4.91 CR 12 = 0.89 
CR 13 Z 3.12#* 
2. Law 140 7.75 5.47 CR 14 = 0.65 
CR 23 = 3.57** 
3. Medical 175 5.77 4.07 CR 24 = 1.49 
CR 34 = 2.73** 
4. Teaching 290 6.93 5.00 
Tota l 800 6.89 4.92 
**Significant at .01 level 
DISCUSSION 
On L.A. Cod. Tes. high score indicates high goal 
discrepancy between present achievement and future goal. The 
mean of goal discrepancy score was definitely lowest in 
Medical (5.77), Teaching (6.93) came next and then Engg. (7.23) 
and Law (7.75) groups. The obtained critical values CR 13=3.12, 
CR 34=2.73 and CR 23=3.57 were significant values at .01 level. 
There was, therefore, less than one chance in 100 that the 
obtained difference could be due to chance. Hence the Medical 
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students had significantly smaller goal discrepancy scores 
than the Engg., Law and Teaching students. But the critical 
values CR 12=0.89, CR 14=0.65 and CR 24=1.49 were not 
significant at .05 level. Therefore, students of Engg., Law 
and Teaching did not significantly differ among themselves. 
As Medical group commanded significantly smaller 
goal discrepancy than all the other three groups, they were 
more realistic and cautious in setting their goal for future 
achievement than the other three groups. Engg., La?/ and 
Teaching appeared to be less realistic and cautious in 
setting goal for future achievement though Teaching group 
was comparatively more realistic than both Engg. and Law 
but the difference was not statistically significant. But 
Blum (1947), contrary to the above findings, found Engg. 
students to have good contact with reality in his comparative 
study of five selected professions, namely, Mechanical Engg., 
Education, Medicine, Law and Journalism. Similarly, Burgess 
(1953) found over achievers in Engg. to be realistic and 
adaptative. As against the results of the previous studies, 
wherein Engg. topped the other professions having good 
contact with reality, in this study both Engg. and Law 
students appear to be least realistic out of the four 
groups, with Medical being highly realistic and Teaching 
in the middle. 
The contradiction in the results on this variable 
with regard to Engg. students may be due to the fact that 
194 
in India in many of the Engg. colleges -except in I.I.T., 
competition is not very strict and thorough. Therefore, 
many of the students selected may not be of high calibre 
and talent as they should be. Having achieved which they 
do not really deserve, they have become over ambitious and 
imprecise in estimation of their capability and hence they 
either over estimate or under estimate their capability. 
(ii) Goal Discrepancy Scores With Signs 
TABLE - 19 
Significance Of Difference Between Means Of 
Goal Discrepancy (With Signs) Scores of 
Different-Groups 
S.Mb. Groups N M SD C.R. Values 
1. Engg. 195 5.28 6.01 CR 12 = 1.07 
CR 13 Z 3.15** 
2. Law 140 4.54 6.45 CR 14 ? 2.72** 
CR 23 = 1.69 
3. Medical 175 3.37 5.64 GR 24 r 1,22 
CR 34 = 0.67 
4. Teaching 290 3.74 6.27 
Total 800 4.18 6.15 
**Significant at ,01 level 
DISCUSSION 
Engg. group (5.28) was again found to be signifi-
-cantly more aspiring, unrealistic and less cautious in • 
setting goal for future achievement than Medical (3.37) and 
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Teaching (3.74) groups as their C.R. value z 3.15 and 2.72 
respectively were significant at .01 level. Bngg. group was 
also more aspiring and unrealistic than Law group (4.54) but 
C.R. Value of 1.07 was not significant at .05 level. Hence 
Engg. and Law groups did not differ so far as L.A. was 
concerned. Law and Medical (2,3), Law and Teaching (2,4), 
and Medical and Teaching (3,4) did not differ significantly. 
With signs their means came down. Here Engg. students were 
again found to be the highest on unreality when algebric 
signs were considered. Though on the whole their L.A. came 
down with signs but still their L.A. was the highest out of 
the four groups and hence they were found to be more unrealistic 
and imprecise in estimation and judgement, whereas Medical 
and Teaching students were found to be most realistic, cautious 
and precise in their estimation of future achievement than 
both Law and Engg. groups. Here Law group occupied middle 
position. It appears that mostly realistic and cautious 
students were drawn towards Medical and Teaching professions 
and hence they set level of their future goal near to their 
capacity of attainment. On the other hand, Bngg. students 
were over ambitious, imprecise and less cautious in setting 
future goal of achievement. It has already been pointed out 
that main reason for this is lenient and defective selection 
procedure. Therefore, the students of even less capability 
and precision get admission in Bngg. 
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5. TESTING THE SIGNIFICANCE OF DIFFERENCE AMONG 
MEANS OF CREATIVE POTENTIALITY OF DIFFERENT 
GROUPS 
TABLE - 20 
Significance Of Difference Between Means Of 
Creative Potentiality Scores Of Different 
Groups 
S.No. Groups N M SD C.R. Value 
1. Engg. 195 95.99 24.27 CR 12 = 7.42* 
CR 13 = 12.05* 
2 . Law 140 77 .79 20 .47 CR 14 = 1 .23 
CR 23 = 1 8 . 1 6 * 
3 . Medica l 175 132.10 32.30 CR 24 = 6 . 7 9 * 
CR 34 = 1 3 . 6 7 * 
4. Teaching 290 93.19 24.91 
Total 800 99.69 31.66 
*Significant beyond .01 level 
DISCUSSION 
The above table clearly indicates that Medical 
group (132.10) excels all the other three groups of Engg. 
(95.99), Law (77.79) and Teaching (93.19) on Ore. Pot. The 
critical values CR 13 = 12.05, CR 23 r 18.16 and CR 34 = 13.67 
were significant beyond .01 level of confidence. Thus the 
superiority of Medical group over other three groups could 
not be explained by chance error. Therefore, the students 
studying in Medical Colleges were significantly more superior 
in Cre. Pot. than the students of other three professions. 
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The CR 12 = 7.42 and GR 24 = 6.79 were also significant 
beyond the level of confidence but CR 14 r 1.23 was not 
significant at .05 level. Thus, both Engg. and Teaching 
groups were significantly more creative than the Law group 
but Engg. and Teaching did not differ significantly on Cre. 
Pot. from one another. Therefore, Medical trainees signifi-
-cantly surpassed all the trainees of the three groups and 
Law group lagged behind the three groups significantly with 
regard to Cre. Pot. However, Engg. and Teaching did not 
differ significantly on Cre. Pot. It shows that like Engg. 
the students who were tolerably good in Cre. Pot. were drawn 
towards teaching profession also. The reason for which has 
already been explained that the salary scales and other 
service conditions in Teaching profession have improved. 
Moreover, admission procedure has also improved though it 
is not as strict as that of Medical group. Therefore, 
creative students feel inclined towards seeking admission 
in this profession. 
On one hand due to strictness in selection procedure 
in medicine, mostly talented students get admitted, on the 
other, in Law most of the students who could not get admission 
in any other suitable profession seek admission in this 
profession. Hence most of the Medical students have high 
Cre. Pot. whereas in Law they have least and both Engg. and 
Teaching students are mediocre on this variable. Similarly, 
Pal (1968) reported that Medical students scored the highest 
on creativity than any of other three groups. Thus, it supports 
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the results of the present study on this variable. 
The analysis of the above tables from 15 to 20 
manifests that the Law students had significantly more Probs. 
than any of the other groups whereas Medical students had 
the least Probs. 
Medical students were found to be significantly 
better adjusted than all the other remaining groups which 
indicated that those who had less number of Probs. were 
better in their Pers. Adj. Baker (1963) found that academic 
stress adversely affects psychological adjustment. Thus, it 
indicates that the students under stress experience more 
Probs. and persisting Probs. may adversely affect their 
Pers. Adj. 
Both Medical and Teaching groups were significantly 
less self accepting than Engg. and Law groups. Thus, so far 
as the variable of S.A. was concerned, Medical and Teaching 
groups were less self accepting and Engg. and Law groups 
were more accepting themselves. It showed that those having 
less Probs. were best adjusted but least self accepting. It 
indicates that the students of both Medical and Teaching 
are not satisfied with what they have achieved and, therefore, 
desire to improve further. Thus, high expectations of their 
respective professions make them less self accepting. But 
contrary to these results Fred and James (1967) found in 
Low self accepting ego weakness, shyness, and high ergic 
199 
tension. It has already been pointed out that the results 
may vary with the nature of the construct.used in a study. 
On the other hand, Ross Stagner (1948) reported that moderate 
self esteem is correlated with better adjustment than either 
extremes. It means that very high and very low S.A. is not 
as related with adjustment as moderate self esteem is. 
When the signs were ignored, Medical group commanded 
significantly smaller goal discrepancy than all the three 
groups. But with signs the respective means came down in the 
case of Medical, Teaching and Law groups. It shows that Engg. 
group was found to be significantly more aspiring for future 
achievement than Medical and Teaching groups. It showed that 
Engg. group was more self accepting as well as more aspiring 
than the other three groups, hence they over estimated their 
capability and were less realistic but more satisfied with 
what they have achieved regarding self. On the other hand 
Medical group was found to be less self accepting and less 
aspiring which means they were more realistic in setting 
their goals for future achievement than Engg. but unlike 
Engg. students they were not satisfied with what they have 
achieved regarding self. It indicates that because Medical 
was comprised of mostly gifted students, they were, on the 
whole, realistic and cautious by nature in setting goal 
for future achievement but with regard to self they were 
less satisfied because their profession demands and expects 
more from them. Hence they desire to improve further so as 
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to live up to the expectations of their profession. On 
the other hand,Engg. students being over ambitious., less 
cautious and less realistic in setting their goals for 
future achievement, over estimate their abilities but at 
the same time they are more satisfied with regard to self 
because they have achieved what they desired and hence sit 
on their laurels. Morepver, their profession does not demand 
more from them as their profession is not as challenging as 
Medical profession is. Therefore, they are not put at very 
high pedestal as the students of Medical and Teaching 
groups generally are. 
In Ore. Pot. Medical students topped the list 
whereas Law students were at the bottom. However, Engg. and 
Teaching did not differ significantly between themselves 
on Gre. Pot. Thus, almost all these professional groups 
were found to differ significantly in their personality 
attributes. This has been supported by some studies. Blum 
(1947) found that these professional groups differed signi-
ficantly on personality attributes and showed different 
interest patterns. Pal (1968) reported that Engg. and 
Medical students differed in their personality patterns 
but found more similarities than differences between Law 
and Teacher Training students. On the other hand, in the 
present study more similarities than differences have been 
found in Engg. and Teaching groups. The reason for this 
may be ascribed to time lapse of over a decade between 
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the two studies. The conditions of service and pay scales 
have improved the prospects of Teaching profession. Now 
Teaching profession is considered to be a better profession 
in the sense of security of jobs than the Law profession. 
Therefore, better students are drawn towards this professional 
course and at the same time admission procedure has also been 
improved in Teaching. Thus, mostly capable students get 
admission in this professional course. 
In nutshell, those having least Probs. are best 
adjusted, least self accepting (least satisfied with regard 
to their self achievement), least aspiring (most cautious -
and realistic in setting future goal of achievement) but 
have most Cre. Pot. This trend was fully applicable to 
Medical and reverse was applicable in the case of Law group. 
But Engg. and Teaching occupied the middle position and did 
not differ significantly on all the variables except in 
goal discrepancy score in which Engg. students were signifi-
-cantly more aspiring and ambitious and hence less realistic 
in goal setting behaviour than that of Teaching. 
(b) SIGNIFICANCE OF PROFESSIONWISE DIFFERENCE 
BETWEEN HIGH AND LOW PROBLEM GROUPS ON 
DIFFERENT PERSONALITY VARIABLES 
For further analysis High Prob. and Low Prob. 
groups were located and compared on different Pers. variables. 
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1. HIGH PROBLEMS (H.P.) AND LOW PROBLEMS (L.P.) 
GROUPS ON PROBLEMS 
TABLE - 21 
(i) Significance Of Difference Between Means Of 
H.P. and L.P. Groups (Validation Of The 
Definition Of H.P. And L.P.) 
S.No. Groups N M SD C.R. Value 
1. High Problems 121 97.56 17.34 
53.41* 
2. Low Problems 115 11.09 3.96 
-^ Highly significant at .01 level 
DISCUSSION 
The mean (97.56) of the H.P. group was significantly 
more than the mean (11.09) of the L.P, group and the difference 
found was highly significant beyond .01 level with C.R. value 
of 53.41. It clearly indicated that H.P. group had definitely 
more problems than L.P. group. It was one of the assumptions 
of the investigation that these two groups located should 
differ significantly in their Pros. It, thus, proved the 
validity of the definitions of those terms. 
TABLE - 22 
(ii) Significance Of Difference Between The 
Percentage Of H.P. and L.P. Of Different 
Groups 
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S.No. 
1 . 
2 . 
3 . 
4 . 
Groups 
Engg . 
Law 
M e d i c a l 
T e a c h i n g 
T o t a l 
N 
195 
140 
175 
290 
800 
High Problems 
22 
36 
10 
53 
121 
11* 28 
2 5 . 7 1 
5 . 7 1 
1 8 . 2 8 
1 5 . 1 2 
G.R. Value 
CR12=3.44** 
CR13=1.90 
CR14=2.09* 
CR23r4.99-;H* 
GR24=1.78 
CR34=3.84#* 
• 
Low 
N 
17 
9 
42 
47 
115 
Problems ^ R V f l 1 „ A 
% 
8 . 7 2 
6 . 4 2 
2 4 . 0 0 
1 6 . 2 1 
1 4 . 3 8 
GR12s0.78 
CR13=4.G1-** 
CR14 S 2 .13* 
CR23=4.21*& 
GR24a2.83*-;;-
CR34s2.09* 
•^ -Significant at .05 level 
ttttSignifleant at .01 level 
DISCUSSION 
Prom the above table it appears that the percentages 
of H.P. cases (calculated on the basis of one SD and above 
the mean) in the descending order from the highest to the 
lowest was Law (25.71), Teaching (18.28), Engg. (11.28) and 
Medical (5.71). The percentage of L.P. in the ascending order 
from the lowest to the highest was Law (6.42), Engg. (8.72), 
Teaching (16.21) and Medical (24.00). Thus, the percentages 
of H.P. cases increased from Medical group through Engg., 
Teaching to Law while percentages of L.P. cases decreased 
from Medical through Teaching, Engg. and Law which means 
that Medical group had the lowest percentage of H.P. cases 
while the Law the highest. On the other hand, Medical group 
had the highest percentage of L.P. cases and Law the lowest 
percentage of L.P. cases. The probable reasons for this were 
given while comparing the Probs. of different professional 
groups. 
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2. H.P. AND L.P. GROUPS ON PERSONALITY ADJUSTMENT 
fABLE - 25 
Significance Of Difference Between Means Of 
H.P./L.P. Groups On Personality Adjustment 
1 . 
2. 
3. 
Engg. 
Law 
Medical 
22 
36 
10 
37 
43 
50 
98 
5.81* 
y .si* 
8.62* 
12.75* 
High Problems Low Problems 
S.No. Groups _ df 'f 
N M SD N M SD 
33.36 10.89 17 11.59 5.65 
30.61 9.83 9 9.33 3.94 
33.00 6.63 42 12.07 6.79 
4. Teaching 53 34.64 8.83 47 13.77 6.96 
Total 121 33.07 9.54 115 12.48 6.65 234 19.38* 
*Significant beyond .01 level 
DISCUSSION (On Pers. Adj. Inv. lesser the score better 
the adjustment) 
The mean (33.36) of Pers. Adj. of H.P. group was 
more than the mean (11.59) of L.P. group in Engg. The obtained 
't» value (5.81) with degrees of freedom (37) was found highly 
significant at .01 level of confidence. Therefore, the obtained 
difference indicated clear difference between the two groups. 
The mean of Pers. Adj. in H.P. cases of Law (30.61), Medical 
(33.00), Teaching (34.64), Total (33.07) and in L.P. of Law 
(9.33), Medical (12.07), Teaching (13.77) and Total (12.48) 
with C.R. values (9.81, 8.62, 12.75 and 19.38 respectively) 
with degrees of freedom (43, 50, 98 and 234 respectively) also 
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differed very significantly beyond .01 level. Therefore, 
the obtained differences could not be explained by chance 
error only. Thus, on the basis of obtained significant 
values, L.P. groups of all the professions and of the total, 
were significantly more adjusted than their corresponding 
L.P. groups. To be precise, students, in whatever professional 
course they may be, with less probs. were better in adjustment 
than the students with H.P. though they did not differ signi-
-ficantlyiprofessionwise on Pers. Adj. variable but it indicates 
that adjustment deteriorates when problems are higher. Although 
on the basis of the results it is difficult to say that low 
adjustment is due to L.P. or vice versa, yet this much is 
apparent that low adjustment and H.P. go hand in hand. 
Peldhusen and Thurstone (1964) reported that low anxious 
children were higher on adjustment than high anxious children. 
Assuming that the low anxious children have less Problems 
and, therefore, are better adjusted and high anxious have 
more problems and, therefore, are less adjusted, the findings 
of the previous study support the results of the present 
study which shows that lower the Probs. higher the adjustment 
and vice versa. Thus, large number of Problems adversely 
affects adjustment. 
3. H.P./L.P. GROUPS-ON SELF ACCEPTANCE 
TABLE - 24 
Significance Of Difference Between Means Of 
Self Acceptance Of H.P./L.P. Groups 
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High Problems Low Problems 
S.No. Groups df »t« 
N M SD N M SD 
37 
43 
50 
98 
0 . 8 3 
1 .01 
0 . 6 4 
0 . 6 3 
1 . Engg . 22 20 .64 6 .77 17 18 .76 7 . 2 6 
2 . Law 36 2 1 . 7 2 8 .07 9 18 .67 8 .16 
3 . Medica l 10 25.50 12 .05 42 2 2 . 8 3 6 . 7 2 
4 . Teach ing 53 23 .70 8 .35 47 22 .74 5 .46 
T o t a l 121 22 .70 8 . 5 1 115 21 .87 6 .67 234 0 . 8 4 
DISCUSSION 
On S.A. Scale higher score means lower degree of 
S.A. A perusal of the above table indicates that the means 
(20.64, 21.72, 25.50 and 23.70 resp.) of H.P. groups of the 
students of the four professional courses are greater than 
the means (18.76, 18.67, 22.83 and 22.74 resp.) of L.P. groups 
of students of the four professional courses respectively. 
Thus, the H.P. students of all the four professions possessed 
lower degree of S.A. than their counterparts of L.P. But 
their respective values were not significant at .05 level 
of confidence. Hence the obtained differences were found 
due to sampling error. In other words it means H.P. and 
L.P. groups of all the four professions did not accept 
themselves differently. Contrary to this result Shand and 
Gran (1977) found that women with a high degree of anxiety 
had significantly greater discrepancies between the perceived 
self and ideal self concepts i.e., low self accepting than 
those who had less degree of anxiety. Contrary to the findings 
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of Shand and Gran the High and Low Problem students in the 
present study were almost equally self accepting which 
means that insofar as this study was concerned, the existence 
of Probs. had little effect on S.A. and vice versa. The 
dissimilarities found in both the studies may be due to the 
difference in the nature of the construct used in the respectiv 
studies. The scale used in the present study measures discre-
pancy between real-self and ideal-self on the basis of twenty 
adjectives describing qualities of an individual rather than 
on statements describing qialities of an individual in certain 
situations. Moreover, Shand and Gran conducted study on women 
population only whereas the present study is conducted on both 
male and female population where number of male students 
outnumbers the female students. Another reason may be that 
the format of S.A. Scale used in the present study does not 
appear to be very/sensitive in finding out the degree of self 
acceptance among adults. But the observed difference was 
found between H.P. and L.P. groups of all the professions. 
It shows that H.P. groups possessed lower degree of S.A. 
than L.P. groups of all the professions. Thus, observed 
differences, to some extent, confirm the results of the 
previous study and at the same time are in line with the 
conceptual thinking in this direction. 
4. H.P./L.P. GROUPS ON LBVEL OF ASPIRATION 
(i) Goal Discrepancy Scores Without Signs 
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TABLE - 25 
Significance Of Difference Between Means Of 
H.P./L.P. Groups On Goal Discrepancy Scores 
Without Signs 
S.No 
1 . 
2 . 
3 . 
4 . 
Groups 
Engg . 
Law 
M e d i c a l 
T e a c h i n g 
T o t a l 
Hi 
N 
22 
36 
10 
53 
121 
DISCUSSION 
gh P r o b l 
M 
6 . 7 3 
7 .25 
7 .60 
7 .62 
7 . 3 5 
eras 
SD 
7 .56 
4 . 4 4 
6 . 4 1 
5 . 9 2 
5 . 9 3 
Low 
N 
17 
9 
42 
47 
115 
Problems 
M SD 
5 .94 3 .08 
8 .00 4 . 0 0 
4 . 6 4 2 . 6 6 
7 . 6 4 6 .69 
6 . 3 2 5 . 0 5 
df 
37 
43 
50 
98 
234 
i f 
0 . 4 3 
0 . 4 6 
1.36 
0 . 7 4 
1.44 
Prom the above table it is clear that the mean 
L.A. scores of all the professional groups did not differ 
significantly between H.P. and L.P. groups because all the 'f 
values were not significant at .05 level. In other words 
L.A. is not affected when Probs. are high or low. The reason 
of finding no significant difference between L.A. of H.P. and 
L.P. groups may be that the differences might have been offset 
by ignoring positive and negative signs. Though statistically 
significant differences were not found but quite substantial 
observed differences were found between H.P. and L«P. groups 
of both Engg. and Medical students. H.P. groups were found 
to have higher L.A. than L.P. groups. Thus, the trends of 
the results in both the professions were found to be within 
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the direction of conceptual thinking that higher the Probs., 
higher the L.A. and vice versa meaning thereby that as the 
Probs. increase a person becomes over ambitious, unrealistic 
and sets his goal of achievement higher than his capability. 
(ii) Goal Discrepancy Scores With Signs 
TABLE - 26 
Significance Of Difference Between Means Of 
H.P. and L.P. Groups On Goal Discrepancy 
Scores With Signs 
S.No, 
1. 
2. 
3. 
4. 
Groups 
Engg. 
Law 
Medical 
Teaching 
Total 
High Probl 
N M 
22 
36 
10 
53 
121 
5.18 
5.75 
1.50 
5.11 
5.01 
ems 
SD 
8.73 
5.19 
9.86 
7.15 
7.31 
Low 
N 
17 
9 
42 
47 
115 
Probl 
M 
3.47 
6.44 
3.07 
2.96 
3.35 
ems 
SD 
4.12 
4.97 
4.30 
6.66 
5.49 
df 
37 
43 
50 
98 
234 
't' 
0.79 
0.36 
0.47 
1.55 
1.97-::-
•^-Significant at 0.05 level 
DISCUSSION 
The above table clearly indicates that all the 
four professional groups did not differ significantly in 
their goal discrepancy scores even when signs were considered 
with regard to H.P. and L.P. groups in ea;ch professional group, 
But in both Engg. and Teaching groups H.P. groups had set 
higher L.A. than L.P. groups. Hence H.P. students of Engg. 
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and Teaching were found to be less realistic and more 
ambitious than L.P. groups and, therefore, had set their 
goals of achievement higher than their capability. Contrary 
to this, in both Law and Medical groups H.P. students had 
lower L.A. which means that with higher degree of Probs. 
they had set their goals of achievement below their actual 
performances, thus, showing the tendency of underestimation, 
under-ambitiousness and unreality but the differences were 
not found statistically significant in both the cases. Hence 
the differences obtained may be attributed to sampling error 
only. Only on total 't1 value(1.97) was found significant 
at .05 level. It means that, on the whole, L.P. students 
were more realistic than H.P. students. Thus, H.P. and 
resulting ergic tension lead to coloured perception of 
reality and over ambitiousness which may in turn give ri se 
to more Probs. Thus, H.P. and L.A. may have a cause and 
effect relationship. Maguire also found low anxious children 
to be more realistic in their L.A. than high anxious children. 
No significant difference was found between H.P. and L.P. 
groups of the whole group when signs were ignored. The possible 
reason for finding no difference has already been given in 
discussing the preceding table. 
5. H.P. AND L.P. GROUPS OH CREATIVE POTENTIAL 
TABLE-27 
Significance Of Difference Between H.P. And L.P. 
Groups on Creative Potentiality 
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S.No. Groups High Problems Low Problems
 d f ,t, 
N M SD N M SD 
1 . Engg. 22 9 8 . 5 3 30 .25 17 8 8 . 6 2 2 4 . 0 2 37 1 .13 
2 . Law 36 7 7 . 8 3 2 0 . 4 1 9 7 6 . 7 2 26 .57 43 0 . 1 3 
3 . Medica l 10 128 .50 29 .05 42 131 .40 3 0 . 8 2 50 0 . 2 8 
4 . Teach ing 53 8 9 . 4 1 24 .62 47 94 .50 2 3 . 6 1 98 1.05 
T o t a l 121 9 0 . 8 6 28 .37 115 105 .72 3 3 . 4 2 234 5 . 6 8 * 
^ - S i g n i f i c a n t a t . 0 1 l e v e l 
DISCUSSION ' 
t 
The difference between the means of Ore. Pot. 
scores of H.P. (98.58) and L.P. (88.62) groups in Engg. .was 
not significant at ' t' value (1.13) with degree of freedom 
(37) which was below the theoretical value (2*03) to be 
significant at .05 level. But the mean of Gre. Pot. scores 
of H.P. group was more than that of L.P. group which indicates 
that H.P. students in Engg. had more Cre. Pot. than L.P. student; 
But the difference was not significant statistically. Similar 
tendency was also found in Law group though the difference was 
very small. Hence the trend could not be attributed to these 
groups. In the case of Medical, Teaching and the whole sample 
the opposite tendency was found. The means of Cre. Pot. of 
H.P. groups of Medical (128.50), Teaching (89.41) and Total 
(90.86) were lower than their counterparts of L.P. groups 
131.40, 94.50 and 105.72 respectively. The differences were 
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not significant in the case of Medical and Teaching groups 
but on Total ' t' value being 5.68 with degree of freedom 
of 234, the two groups differed significantly at .01 level. 
This indicates thatyas the Probs. decreased the Cre. Pot. 
increased or vice versa. In the case of Law group no signifi-
-cant difference worth mentioning was found. But on the whole 
L.P. group was found having significantly more Cre. Pot. than 
H.P, group. But within the professions they did not differ 
significantly. Reidking and Wickwire (1959) found that 
creative children, as compared to non-creative ones, scored 
lower on anxiety scale. Thus, creative persons appear to 
have the potentiality to solve their Probs. creatively and 
imaginatively. Moreover, creative persons find an outlet 
to their tension, created by the presence of Probs., through 
creative expression and thereby the pressure and tension are 
reduced which in the case of less creative persons lead to 
neurotic tendencies. 
Moreover, as Probs. are not directly related to 
creativity, therefore, individual differences may be found 
in the reactions of creatively potential persons towards 
Probs. In the case of some, higher number of Probs. may hinder 
their creative expressions so, in their case, higher the 
Probs, lower the Cre. Pot. Therefore, in the case of Engg. 
students H.P. group had more Cre. Pot. than L.P. group and, 
on the other hand,in Medical, Teaching and Total,L.P. groups 
had more Probs. than H.P. groups. The contradiction in the 
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results may be ascribed to the fact that in Engg. profession 
Cre. Pot. is used in specific creative tasks but in other 
professions it is used in general. Thus, in Engg. greater 
number of Probs. present stimulates higher degree of expression 
of creativity but in the case of others where Cre. Pot. is 
applied in general, greater number of Problems present hinder 
the expression of Cre. Pot. Hence, in general, higher the 
Problems lower the Cre. Pot. and vice versa. 
Therefore, the percentages of H.P. cases increased 
from Medical group through Engg., Teaching to Law while the 
percentages of L.P. cases decreased from Medical through 
Teaching, Engg. to Law. The Pers. Adj. of the H.P. groups 
was significantly lower than that of L.P. groups. It means 
that lower the Probs. better the Pers. Adj. The H.P. and 
L.P. groups could not be significantly differentiated on 
S.A. Thus, the H.P. and L.P. groups of all the professions 
did not accept themselves differently which means S.A. may 
not be influenced by Probs. Similarly, on L.A. and Cre. Pot. 
the professional groups did not differ significantly. But on 
the whole group, when signs are considered, H.P. group exhibited 
higher L.A. than L.P. group. It means higher the Probs. greater 
is the aspiration for future achievement. Similarly, on the 
whole group, L.P. group was found having significantly more 
Cre. Pot. than H.P. group. It means lesser the Probs. higher 
the expression of Cre. Pot. or as the Problems increase 
expressions of Cre. Pot. decrease and vice versa. But within 
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the professions no significant difference was found between 
H.P. groups and L.P. groups. <>v"cU- S^ft.l+° *<>)• 
(c) SIGNIFICANCE OF PROFESSION/VISE DIFFERENCE 
BETWEEN HIGH AND LOW GROUPS OF DIFFERENT 
PERSONALITY VARIABLES ON PROBLEMS (DEPENDENT 
VARIABLES) 
For further analysis High and Low groups of 
different personality variables were compared on Problems. 
A. HIGHLY ADJUSTED AND HIGHLY MALADJUSTED GROUPS 
1. Testing The Differences In Percentages of 
H.A. and H.M.A. Groups 
TABLE - 28 
The Percentages Of Professionwise Difference 
Between H.A. and H.M.A. Groups 
S.No. Groups N 
Highly Adjusted 
nT~ C.R. Value n 
Highly Maladjusted 
2 T~ C.R. Value 
1. Engg. 195 31 15.90 
2 . Law 140 14 10.00 
3. Medical 175 40 22.86 
4. Teaching 290 55 19.00 
CR12=1.56 
CR13=1.70 
CR14=0.87 
CR2 3=3.01*-: 
CR24=2.39* 
CR34=0.99 
Total 800 140 17.50 
36 
24 
14 
49 
18.46 
17.14 
8.00 
16.90 
123 15.38 
CR12=0.31 
CR13=2.94*» 
CR14=0.44 
CR23=2.47* 
CR24=0,24 
CR34=2.72*» 
-^ -Significant at .05 level 
-^ -Significant at .01 level 
215 
DISCUSSION 
The above table indicates that percentages of 
H.A. and H.M.A. cases were 15.90 and 18.46 in Engg., 10.00 
and 17.14 in Law, 22.86 and 8.00 in Medical, 19.00 and 
16.90 in Teaching respectively. It shows that the highest 
percentage of H.A. (22.86) and the lowest percentage of 
H.M.A. (8.00) was in Medical group. The highest percentage 
of H.M.A. (18.46) was in Engg. and the lowest percentage 
H.A. (10.00) was in Law. It means that the Medical group 
was comprised of most of the H.A. and the least of the 
H.M.A. students whereas Engg. group comprised of the highest 
percentage of H.M.A. students and Law the lowest percentage 
of H.A. students. The difference in the percentage of H.A. 
and H.M.A. in these professions may be attributed to the 
mode of screening of students for selection which has 
already been discussed. 
As regards the significant difference in percentages 
of H.A. and H.M.A. between the professional groups, both 
Medical (22.86) and Teaching (19.00) groups commanded 
significantly greater percentage of H.A. students than that 
of Law (10.00) as GR 23 r 3.01 and CR 24 r 2.39 were signi-
ficant at .01 and .05 levels respectively. Though Medical 
(22.86) group kaae . greater percentage of H.A. students 
than that of Teaching (19.00) but CR 34 r 0.99 was not 
significant at .05 level. Hence the difference may be due 
to sampling error. Thus, Medical and Teaching groups did not 
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differ significantly as far as the percentages of H.A. 
students were concerned. Similarly, CR 12 Z 1.56, CR 13 Z 1.70 
and GR 14 = 0.87 were not significant at .05 level. Therefore, 
the percentage of H.A. Engg. students did not differ signi-
ficantly from that of- any other group. The percentage of 
H.M.A. students of Medical group (8.00) was significantly 
lower than each of the Engg. (18.46), Law (17.14) and 
Teaching (16.90) groups as their G.R. values (2,94, 2.47 
and 2.72) were significant beyond .05 level. But Engg., Law 
and Teaching groups did not differ among themselves signi-
-ficantly due to their non-significant critical values. 
Thus, Medical group commanded the highest percentage 
of H.A. students and Law the least. Both Medical and Teaching 
had significantly larger percentages of H.A. students than 
Law group. The lowest percentage of H.M.A. students was in 
Medical group and significantly lower than all the other 
three professions. 
2. H.A. And H.M.A. Groups On Adjustment Inventory 
TABLE - 29 
Summary Statistics Of H.A. And H.M.A. Groups Of 
Different Professions 
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Highly Adjusted Highly Maladjusted 
S.No. Groups 
N M SD 't' Value N M SD ft f Value 
1. Engg. 31 6.24 2.82 tl2=1.16 36 39.83 3.87 tl2=0.65 
dfr43 df=58 
113= 3.27-;:--::- tl3=0.55 
2. Law 14 7.79 2.89 df=69 24 40.50 3.96 dfr48 
tl4=2.56-::- tl4=0.98 
df=84 df=83 
3. Medical 40 8.25 2.35 t23=0.59 14 39.21 2.71 t23=1.08 
df=52 df=36 
t24=0.03 t24=0.24 
4. Teaching 55 7.77 2.57 df=67 49 40.77 4.69 df=71 
t34r0.93 t34rl.l8 
df=93 df=61 
Total 140 7.57 2.70 123 40.26 4.16 
-:;-Significant at .05 level 
-^Significant at .01 level 
DISCUSSION 
The above table indicates that there was no signi-
ficant difference among the means of H.M.A. students of 
Engg. (39.83), Law (40.50), Medical (39.21) and Teaching 
(40.77). Their respective »t» values (tl2 = 0.65, tl3 = 0.55, 
tl4 s 0.98, t23 = 1.08, t24 = 0.24 and t34 = 1.18) with their 
respective degrees of freedom (58, 48, 83, 36, 71, 61) were 
not significant at .05 level. But the H.A. Engg. group was 
found significantly more adjusted than the H.A. students of 
Medical (Mean 6.24 and 8.25, tl3 Z 3.27 with df 69) and 
Teaching (M = 6.24 and 7.77, tl4 = 2.56 with df 84). These 
values were significant at .01 and .05 levels respectively. 
Thus, the H.M.A. students of all the professions did not 
significantly differ among themselves but the H.A. Engg. 
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group was found to be more adjusted than Medical and 
Teaching groups. The students of H.A. group of Engg. were 
most adjusted whereas Medical was least adjusted. 
3. H.A. And H.M.A. Groups on Problems 
TABLE »• 50 
Summary Of Statistics Of H.A. And H.M.A. 
Groups On Problems 
S.No. Groups Highly Adjusted Highly Mai adjusted 
N M SD »t' Value N M SD »t» Value 
1. Engg. 31 33.53 19.24 tl2*1.29 36 69.78 25.98 tl2«1.90 
df=43 df*58 
t13=4.60** t13=1.76 
2. Law 14 25.21 21.54 df*69 24 83.67 29.99 dfs48 
tl4al.04 tl4al,45 
dfr84 df=83 
3. Medical 40 15.75 10.05 t23=1.53 14 55.93 22.31 t23=3.00*-« 
dfs52 dfs36 
t24=0.60 t24=0.66 
4. Teaching 55 28.86 20.07 df=67 49 78.79 29.76 df=71 
t34=4.14** t54=3.13** 
dfs93 dfa61 
Total 140 25.79 19.01 123 74.5 29.19 
**Significant at .01 level 
DISCUSSION 
Table 30 indicates that Medical students of H.A. 
group commanded the least Probs. (M Z 15.75) and significantly 
lesser than Engg. (M = 33.53) and Teaching (M = 28.86) groups. 
Again Medical students of H.M.A. group had the least Probs. 
(M Z 55.93) and significantly lesser than Law (M = 83.67) and 
Teaching (M z 78.79) groups at .01 level. 
219 
It is evidently clear that H.M.A. students had 
significantly more Probs. than the H.A. students in all the 
groups as well as in the whole sample. The least difference 
between the Means of Probs. of H.A. and H.M.A. was in the 
case of Engg. group. But the difference as such was not 
very low though lower in comparison with the differences 
in other groups and both the groups in Engg. differed signi-
ficantly. Roth (1963) also reported that freshmen who had 
poorer adjustment scores on California Test of Personality 
obtained higher scores on the Manifest Anxiety Scale. 
B. HIGH SELF ACCEPTING AND LOW SELF ACCEPTING 
GROUPS 
1. Testing The Differences In Percentages 
of H.S.A. And L.S.A. Groups 
TABLE - 31 
Professionwise Percentage Of H.S.A. And L.S.A. Groups 
S.No. Groups N H i g h S e l f Accepting Low Self Accepting 
N % C.R. Values N % C.R. Values 
1. Engg. 195 31 18.97 CR12=1.12 23 11.79 CR12r0.85 
CR13a2.34* CR13r2.70** 
2. Law 140 20 14.29 CR14=3.35«* 22 15.71 CR14Z1.36 
CR23=1.08 CR23*1.47 
3 . Medical 175 18 10.29 CR24=1.S0 39 22.29 CR24=0.13 
CR34=0.60 CR34=1.64 
4. Teaching 290 25 8.62 47 16.21 
To ta l 800 100 12.50 131 16.38 
-^Significant at «05 level 
**Signifleant at .01 level 
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DISCUSSION 
Prom the above table it can be seen that Medical 
group commanded the highest (22.29) percentage and Engg. 
the lowest percentage (11.79) of the Low S.A. Group. Their 
differences were significant at .01 level. The percentage 
of Law (15.71) and Teaching (16.21) did not differ signifi-
-cantly. In H.S.A. group Engg. (18.97) topped the list and 
Teaching was at the bottom (8.62). Both Law and Medical 
had 14.29 and 10.29 percentages respectively of High group. 
Engg. had significantly high percentage than Medical and 
Teaching students on H.S.A. groups. 
Thus, Medical group had the highest percentage 
of L.S.A. students and Engg. the lowest. On the other hand, 
the number of H.S.A. students was the highest in Engg. but 
the lowest in Teaching. The possible reason for Engg. group 
to consist of the highest percentage of H.S.A. and Medical 
of L.S.A. students had already been given while discussing 
the reason for Engg. students to be more self accepting 
than Medical students. 
2. High Self Accepting And Low Self Accepting 
Groups On S.A. Scale 
TABLE - 32 
Summary Of Statistics Of H.S.A. And L.S.A. 
Groups Of Different Professions 
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S.No. 
1 . 
2 . 
3 . 
4 . 
Groups 
Engg . 
Law 
Medica l 
T e a c h i n g 
Total 
N 
37 
20 
18 
25 
100 
High 
M 
9 .36 
8 .30 
1 0 . 2 8 
10 .10 
9 ,50 
S e l f A c c e p t i n g 
SD »t« Value 
3 . 7 1 
4 . 0 4 
3 .26 
3 .35 
3 .68 
t 2 3 = 1 . 6 5 
df=36 
Low Self A c c e p t i n g 
* N M SD »t» Value 
23 
22 
39 
47 
131 
3 3 . 9 8 
3 4 . 4 1 
33 .37 
3 4 . 6 3 
34 .10 
3 .70 
4 . 0 2 
O . Ow 
3.70 
3 . 7 4 
t 3 4 = 1 . 6 1 
df=84 
*Testing the difference between the greatest and the 
smallest values of Means of the two groups 
DISCUSSION 
Table 32 indicates that the means of L.S.A. groups 
of Ingg. (33.98), Law (34.41), Medical (33.37), Teaching (34.63) 
and of the whole sample (34.10) did not significantly differ 
from one another. Similarly, the means of High S.A. of Engg. 
(y.36), Law (8.50), Medical (10.28), Teaching (10.10) and of 
the whole sample (y.50) did not differ significantly. Though 
Astistieally significant difference was not found but in H.S.A. 
groups Law students were found to be most self-accepting and 
both Hedical and Teaching to be the lefst self accepting of 
all the four professions. In L.S.A. group the trend of the 
result did not indicate much because there was very slight 
difference in the means of the four professional groups. 
Thus, H.S.A. students of different professions did 
not differ significantly among themselves. Similarly, no 
profession differentiated the L.S.A. students. Hence the 
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H.S.A. groups of all the four professions, under study, are 
of the same level and the same fact Is applicable to L.S.A. 
groups, 
3. High Self Accepting And Low Self Accepting 
On Problems 
TABLE - 33 
Summary Of Statistics Of Probs. Of H.S.A. And 
L.S.A. Groups Of Different Professions 
S.Ko. Groups High S e l f A c c e p t i n g Low S e l f A c c e p t i n g 
N M SD i +-.» t» Value N M SD ' t ' Value 
1 . Engg, 
2 . Law 
37 4 5 . 5 8 20 .24 t l 2 = 1 . 5 5 
d f r 5 5 
113=0.33 
20 56 .00 30 .38 df=53 
t l 4 = 1 . 7 1 
df=60 
3. Medical 18 43.39 33.31 t23=1.38 
dfr36 
t24=0.01 
4. Teaching 25 56.10 28.38 df=43 
t34rl.35 
df=41 
23 51.46 23.11 tl2=1.35 
dfS43 
tl3=2.37# 
22 63.14 34.02 d f =60 
tl4=0.63 
df=68 
39 36.81 23.80 t23:3.57*J 
df=59 
t24=0.76 
47 56.41 34.25 df=67 
134= 3.02** 
df=84 
Total 100 49.90 27.73 131 50.84 31.19 
-^ Significant at .05 level 
^Significant at .01 level 
DISCUSSION 
On perusal of the Table 33 it was revealed that 
L.S.A. Medical students had the lowest mean Probs. (36.81) 
and Law the highest (63.14). The Probs. of L.S.A. of Medical 
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group were significantly leaser than the Probs. of L.S.A. 
of Engg., Law and Teaching students. L.S.A. groups of Engg,, 
Law and Teaching did not differ significantly on the basis 
of means of number of Probs. among themselves. On the other 
hand, H.S.A. Medical students had the lowest mean Probs. (43.39) 
and Law and Teaching (56.00 and 56.10) the highest. But their 
differences among themselves were not statistically significant. 
On comparing H.S.A. and L.S.A. groups of all the 
professions it had further been revealed that the H.S.A. groups 
had consistently lesser number of Probs. than L.S.A. groups 
except Medical group. In Medical L.S.A. students had lesser 
number of Probs. than H.S.A. students. But their difference 
was not significant as the calculated ' t' value for the 
Medical group of H.S.A. and L.S.A. eame out to be 0.85 with 
df s 55 and Law group with maximum difference had 't' = 0.71, 
df = 40 which was not significant at .05 level. Hence H.S.A. 
and L.S.A. groups did not differ on Probs. in any of the 
professional groups. But Pred and James (1967) found in low 
self acceptants ego weakness, shyness, guilt proneness and 
high ergic tension. The reason for no significant difference 
in the Probs. of H.S.A. and L.S.A. may be attributed to the 
difference in the construct used in each study to measure self 
acceptance and also to the maturity of the population. The 
present study comprises of matured adults whose Probs. did not 
seem to be affected so much by the level of self-acceptance 
and self-rejection as in the case of younger population. 
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G. HIGH ASPIRING AND LOW ASPIRING GROUPS ON PROBLEMS 
(Goal Discrepancy Scores With Signs) 
1. Testing The Difference In Percentages of 
H.As. and L.As. Groups 
TABLE - 34 
Summary Of Professionwise Percentages Of 
H.As. And L.As. Groups 
S.No. Groups N High A s p i r i n g Low A s p i r i n g 
H % C.R. Values n % O.K. Values 
1 . Engg. 195 
2 . Law 140 
3 . M e d i c a l 175 
23 
17 
9 
11 .79 CR12=0.10 
CR13=2.28# 
CR14 : 1 .71 
12.14 CR23=2.24* 
CR24=1.68 
CR34=0.89 
5.14 
13 6.67 
14 10.00 
CR12=1.10 
CR13=1.25 
CR14=1.60 
Others were 
also not 
18 10.29 significant 
4. Teaching 290 21 7.24 32 10.96 
Total 800 70 8.75 77 9.63 
{•Significant at .05 level 
DISCUSSION 
It is obvious from the above table that percentages 
of H.As. groups in Engg. (11.79) and Law (12.14) were signifi-
-cantly higher than Medical (5.14) group. The percentage of 
H.As. in Teaching group was little higher than Medical and 
lower than Engg. and Law but their differences were not 
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significant. The percentages of L.As. did not significantly 
differ professionwise. Though Engg. had the lowest percentage 
of L.As., there were larger percentages of H.As. students 
in both Engg. and Law groups who were over-ambitious and 
unrealistic and had set their future goal of performance 
higher than their present achievement and hence over estimated 
their capabilities. On the other hand, Engg. group was also 
composed of lower percentage of L.As. who were under-ambitious 
and thus setting their goal lower than their past achievement 
and hence underestimated their capability. All the other 
groups had comparatively higher percentages of L.As. than 
Engg. group but their differences were not significant. The 
percentage of H.As. was slightly less than the percentage 
of L.As. in total but the difference was not significant. 
2. High Aspiring And Low Aspiring on L.A. 
Coding Test 
TABLE - 35 
Summary Of Professionwise Mean Difference In 
Goal Discrepancy With Signs Of H.As. And L.As. Groups 
S.No. Groups High Asp i r ing
1 Low A s p i r i n g 2 
N M SD »t» Value N M SD • t ' Value 
1. 
2. 
3. 
4. 
Engg. 
Law 
Medical 
Teaching 
23 16.35 6.96 G r e a t e s t 13 
difference 
17 16.41 6.83 t34=1.45 14 
df=28 
9 14.22 2.48 18 
- 4 . 1 5 2.11 Grea t e s t 
difference 
-5,50 3.66 tl3=1.67 
df=29 
-7.44 6.85 
21 18.43 8.47 32 -4.41 3.1.2 
Total 70 16.71 7.17 77 -5.27 4.45 
1. High Positive Discrepancy Group 
2. Low Negative Discrepancy Group 
226 
DISCUSSION 
Table 35 indicates that though H.As. Medical 
group had the lowest mean (14.22) and Teaching the Mghest 
(18.43) but they did not differ significantly from one 
another. Both Engg. and Law occupied middle position. In 
the L.As. group Medical had the lowest (-7.44) and Engg. 
the highest (-4.15) mean but they also did not differ 
significantly. Thus professions did not differentiate among 
H.As. and L.As. 
3. High Aspirings And Low Aspirings On Problems 
TABLE - 36 
Summary Statistics Related To The Problems 
Of H.As. And L.As. 
S.So. Groups 
N M 
High Aspir ings 
"SD" ' t ' Value 
Low Aspi r ings 
N M SD •t« Value 
1- Engg. 
2 . Law 
3 . Medical 
4 . Teaching 
23 51.89 24.36 t l 2=1 .31 13 
df=38 
t l 3=2 .29* 
17 63.32 30.85 df=30 14 
t l4=0 .35 
df=42 
9 34.50 15.63 t23=2.61* 18 
df=24 
t24 :0 .78 
21 54.98 34.57 df=36 32 
t34=2.15* 
df=28 
46.04 24.13 t l2=0 .29 
df=25 
t l 3 : 0 . 7 0 
53.07 27.22 dfs29 
t l4=0 .98 
df=43 
38.94 30.04 t23=1.37 
df=30 
t24=1.79 
37.63 26.74 df=44 
t34=0.16 
df=48 
To ta l 70 53.36 29.79 
»t» t o t a l s 
77 42.16 27.86 2.36* 
H.As. andLj 
dfr 145 
•^-Significant a t .05 l e v e l 
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DISCUSSION 
On an examination of the above table it was revealed 
that H.As. had consistently more Problems than L.As. in all 
the professions (except Medical) and in the whole sample. In 
the whole sample H.As. (53.36) had significantly more mean 
Problems than the L.As. (42.16) as their »t' Value = 2.36 
with degrees of freedom (145) was significant at ,05 level. 
Thus, Probs. increased with higher L.A. and decreased with 
lower L.A. The trend of the results was different in the 
case of Medical group where L.As. had more Problems than 
H.As. The reason can be traced by a close examination of 
Table 35. It shows that H.As. of Medical group had the 
lowest mean goal discrepancy and L.As. had the lowest 
negative goal discrepancy out of all the four groups. Thus, 
H.As. were not very high aspirants and so had less Problems. 
L.As. were also on the extreme low side, hence, had more 
Problems. They.had set their L.A. very low due to more Probs. 
In H.As. group Medical (34.50) students had the 
least Probs. and Law students (63.32) the highest. It has 
already been explained that H.As. of Medical group had the 
least L.A. than H.As. of the three remaining groups whereas 
H.As. of Law had comparatively higher L.A. thus the number 
of their Problems was affected by the height of their L.A. 
H.As. of Engg. (51.89), Law (63.32) and Teaching (543B) 
professions separately had significantly more Probs. than 
the H.As. of Medical group (34.50) at .05 level but H.As. 
of Engg., Law and Teaching did not differ among themselves 
on Probs. On the contrary, L.As. of all the professions did 
228 
not differ among themselves onfcrobs. Thus, professions 
had no significant bearing on the Probs. of L.As. though 
L.As. in Teaching had the least Probs.(37.63) and Law the 
highest (53.07) but their »t» value did not significantly 
differ. 
D. HIGHER CREATIVE AND LOW QBEATIVE GROUPS 
1. Testing The Difference In Percentages 
Of H. Ore. And L. Ore. Groups 
TABLE - 37 
Summary Of The Professionwise Percentages Of 
H. Gre. And L. Ore. 
S.No 
1. 
2. 
3. 
4. 
Groups 
Engg. 
Law 
Medical 
Teaching 
Total 
N 
195 
140 
175 
290 
800 
n 
14 
2 
83 
20 
119 
High Creatives 
* 
7.18 
1.43 
47.43 
6.90 
14.87 
C.R. Value 
GR12=2.43# 
CR13s8.79#* 
CR14=0.12 
CR23=9.14** 
CR24=2.41* 
CR34=10.20'iHS' 
n 
20 
51 
1 
45 
117 
Low Gre 
i 
10.26 
36.43 
0.57 
15.52 
14.62 
atives 
C.R. Value 
CR12=5.78-*tf 
CR13=4.13** 
CR14I1.67 
CR23=8.52'«-» 
CR24=4,38tf* 
CR34s5.23*#' 
-^ Significant at .05 level 
-^ -Significant at .01 level 
DISCUSSION 
Table 37 reveals that the Medical profession 
commanded the highest percentage (47.43) of H.Cre. and the 
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lowest percentage (0.57) of L. Ore. of its students. Pal 
(1968) in his study also found that Medical group scored 
the highest on Cre. Pot. In the above table, the second 
place was for Engg. (7.18), third for Teaching (6.90) and 
the lowest place was for Law (1.43) groups. Thus, Medical 
group had the highest number of H.Cre. among the four 
professions. Engg. and Teaching had significantly more 
H. Cre. than Law group but Engg. and Teaching did not 
differ significantly between themselves. 
L. Cre. were found in the highest percentage in 
Law (36.43) and significantly higher than any other profe-
ssional group and in Engg. (10.26) and Teaching (15,52) 
they were significantly higher in percentage than Medical 
(0.57) but they did not differ significantly between them-
-selves. Only one student out of 175 was L. Cre. in Medical 
group. A further analysis of the above table presents very 
interesting results. There were 119 H« Cre. in the whole 
sample out of whom 36 (4.50 percent) belonged to Engg., 
Law and Teaching groups while 83 (10.375 percent) belonged 
to Medical group alone. Medical profession attracted signi-
-fieantly more H. Cre. (CR = 4,48) than all the three profe-
ssions put together. In the total of H 9 , 69.75 percent 
H. Cre. belonged to Medical group while 30,25 percent to 
all the remaining three professions. The difference was 
evidently significant (CR = 6.09) in favour of Medical 
profession i.e., more than two third of our creative crop 
is reaped by Medical profession alone. Only one L.Cre. 
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(0.125 percent) student belonged to Medical group while 
116 (14.50 percent) comprised, significantly more (CR = 11.04) 
in number, of the other three professions in the whole sample. 
There were 117 L. Ore. in the whole sample out of whom 116 
(99.15 percent) belonged to Law, Engg. and Teaching and only 
one (0.85 percent) to Medical group. Thus, it shows that 
most of the gifted students were drawn towards this profession 
than any other profession. Even Engg. students who had been 
found to be highly creative in the previous studies were not 
found as high in Gre. Pot. in this study as they were consi-
-dered to be. It means creative talent now mostly opts for 
Medical profession. 
2. High Creatives And Low Creatives On 
Creativity Test 
TABLE - 38 
Summary Of Professionwise Statistics Of Creative 
Potentiality Of H. Cre. And L. Cre. 
S.No. Groups 
1 . Engg. 
2 . Law 
3 . Medical 
4 . Teaching 
N 
14 
2 
83 
20 
High Crea t ives 
M 
147.36 
144.00 
159.68 
145.50 
3D 
14.85 
5.00 
21.92 
14.11 
N 
20 
51 
1 
45 
Low Cre 
M 
59.75 
58.27 
61.00 
58.78 
ta t ives 
SD 
7.50 
7.79 
0.00 
7.24 
Total 119 155.51 20.86 117 58.75 7.52 
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DISCUSSION 
On perusal of Table 38 it was found that H. Ore. 
of Medical group not only commanded the highest number (83) 
but the highest level of Cre. Pot. (Mean s 159.68) also 
while there was only one low creative that too had the 
highest level of Cre. Pot. ( Mr61.00) among the L. Cre. of 
all the four professions. Next in the level of creativity 
were Engg. (M = 147.36), Teaching (M = 145,50) and Law (M = 144^ 
in H. Cre. groups. In L. Cre. groups,L. Cre. in Medical group 
commanded the highest Cre. Pot., Engg. was second in line 
and both Law and Teaching occupied the third position. Testing 
the maximum difference between the Means in H. Cre. groups 
(Law and Medical 2, 3) ' t1 value came out to be 1.01 with 
degrees of freedom = 81. It was not significant at ,05 level. 
Therefore, both H. Cre. and L. Cre. did not differ 
significantly in different professions. Thus, the H. Cre. of 
different professions had the same level of creativity and, 
similarly, L. Ore. of all the four professions had the same 
level of creativity. The difference found may be attributed 
to sampling error. 
3. High Creatives And Low Creatives On 
The Problem Test 
TABLE - 39 
Summary Statistics Of Scores Of H. Cre. And 
L. Cre. On Problems 
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S.No. Groups 
1. Engg. 
2. Law 
3. Medical 
4. Teaching 
High Cfceatives Low Crea t ives 
N M SD ' t ' Value N M SD ' t ' Value 
14 50,93 23.79 t l 2 1.37 
df 14 
t l 3 1.68 
2 27.00 12.00 df 95 
t l 4 0.45 
df 32 
83 38.36 26.29 t23 0.60 
df 83 
t24 0.86 
20 46.50 31.24 df 20 
t34 1.20 
df 101 
20 52.50 35.01 tl2 0.52 
df 69 
tl3 0.24 
51 56.66 28.65 df 19 
tl4 0.21 
df 63 
1 44.00 0.00 t23 0.44 
df 50 
t24 0.99 
45 50.72 30.13 df 94 
t34 0.22 
df 44 
Tota l 119 40.90 27.23 117 53.56 30.41 
t H.C. and 
L .C . = 3 .37* 
df-234 
•^ Significant at .01 level 
DISCUSSION 
On perusal it appears from the above table that 
H.Cre. in each profession had consistently less Probs. than 
their respective L.Cre. but the difference was not significant 
due to their non-significant • t' values. But the total High 
Creatives (M ; 40.90) of the whole sample differed significantly 
from Low Creatives (M = 30.41) on Probs. Their »t» value of 
3.37 with a degree of freedom (234) was significant at .01 level, 
On further examination it revealed that H.Cre. of 
Engg. (50.93) had more Probs. than Law (27.00), Medical (38.36) 
and Teaching (46.50). The reason for the variability in creative 
persons with regard to sensitivity to the Probs. has already 
been discussed. It appears that Probs. in case of Engg. students 
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did not seem to hamper the expression of Ore. Pot. but 
rather appear to stimulate their creative impulse. Teaching 
group commanded the second position, Medical the third and 
Law the fourth. But the differences were not significant 
with their respective low 't1 values. In L. Ore. group Law 
(56.66) had the highest number of Probs., Engg. (52»50) 
occupied the second, Teaching (50.72) the third and Medical 
(44.00) the fourth position. But they did not differ profe-
-ssionwise. Hence professions did not produce difference 
in Probs. among H. Gre. and L. Ore. but L. Gre., on the 
whole, had significantly more Probs. than H. Ore. Pal (1968) 
also reported the same results. Crutehfield (1961), while 
attempting to describe personality attributes of creative 
individuals, reported that in approach to Probs. they are 
intuitive, emphatic, perceptually open and prefer complexity. 
It means that creative individuals feel comfortable in the 
presence of Probs. and try to solve them cool headedly. They 
did not get upset easily and unnecessarily. 
On comparing the Probs. of High and Low groups on 
each variable and Probs. of High and Low groups among different 
professions it had been revealed that with regard to Pers. Adj. 
H.M.A. students had significantly more Probs. than H.A. students 
in all the professional groups, as well as in the whole sample. 
H.A. and H.M.A. students of Medical group commanded the least 
Probs. than most of the other groups. With regard to S.A. the 
H.S.A. groups had consistently lesser number of Probs. than 
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their low groups (except Medical group) in each profession 
and in total. But they did not significantly differ on Probs. 
in any of the groups which indicates that Probs. were not 
found to be influenced by the degree of S.A. in matured 
students and whatever difference was found, and the trends 
of the results showed, may be ascribed to sampling error. 
On comparing the number and percentage of H.Cre. and L.Cre. 
in each profession it was found that more than two thirds 
of H.Cre. (69.75 percent) belonged to Medical group while 
only one out of the total of 116 L.Cre. (.85 percent) was 
found in this group. H.Cre. group had consistently less 
number of Probs. than L.Cre. group but thadifference was 
not statiscally significant except on total where L.Cre. 
had significantly more Probs. than the H.Cre. On the whole 
H.As. had significantly more Probs. than that of L.As. 
L.As. did not differ significantly among different professions 
on Probs. However, H.As. of Engg., Law and Teaching professions 
had significantly more Probs. than the H.As. of Medical group 
but H.As. of Engg., Law and Teaching did not significantly 
differ on Probs. among themselves. The reason for the H.As. 
of Medical group to have lesser number of Probs. in comparison 
to the other three groups may be that the H.As. in Medical 
group had achieved their aspirations of life, hence they were 
satisfied and, moreover, their aspirations were in achievable 
limits and consequently their Probs. were less. 
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PART - 2 
(a) MEAN DIFFERENCE OF AREAWISE PROBLEMS 
AMONG DIFFERENT PROFESSIONS 
1. HEALTH PROBLEMS 
TABLE - 40 
S t a t i s t i c s Of The S c o r e s Of H e a l t h P rob lems 
Of D i f f e r e n t P r o f e s s i o n a l Groups 
S.No. Groups N M SD G.R.Values F - V a l u e s 
1 . Engg. 195 4 . 2 0 3 .29 CR12s0.76 
CR13=1.62 
2 . Law 140 4 . 4 7 3 . 1 3 OR 14=0.68 
CR23s2 .31* 
3 . Med ica l 175 3 .68 2 . 8 8 CR24=1.46 
CR34=1.06 
4 . Teach ing 290 3 .99 3 .32 CRT3=1.55 
CRT2Z1.43 
T o t a l 800 4 . 0 6 3.20 
-^ Significant at .05 level 
DISCUSSION 
The means of Health Probs. of Engg. (4.20) did not 
significantly differ from Law (4.47), Medical (3.68) and 
Teaching (3.99). But Law students had significantly more 
Health Probs. than those of Medieal. But Engg., Medical and 
Teaching groups did not significantly differ among themselves 
with regard to these Probs. Thus, Medical students had the 
F43rl.33tf 
dfr289, 174 
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least Health Probs. and Law students the most. Testing the 
homogeneity of the groups F-ratios were computed between 
the maximum and the minimum SD values. This value was found 
significant at .05 level. Therefore, Teaching group was more 
hetrogeneous than Medical group with regard to Health Probs. 
which means that in Teaching group there was a greater 
variance in the health conditions of the students. Considerably 
large number of students had good health. Similarly, considerably 
large number of students had bad health. 
2.FINANCIAL PROBLEMS 
TABLE 41 
Statistics Of The Scores Of Financial Problems 
Of Different Professional Groups 
S.No. 
1. 
2. 
3. 
4. 
Group 
Engg. 
Law 
Medical 
Teaching 
Tfctal 
N 
195 
140 
175 
290 
800 
1 
3.86 
4.70 
1.93 
4.60 
3.36 
SD 
4.16 
5.06 
2.76 
5.26 
4.64 
CR Values 
GR12=1.61 
GR13=5.30* 
CR14=1.72 
CR23=5.82** 
CR24=0.19 
CR34=7.16#-* 
F-Values 
F2lrl.48-:c-
df=139, 194 
F13s2.27*8C-
df=l94, 174 
F43*3.63## 
df»289, 174 
F41=1.60-* 
df=289, 194 
F42sl.08 
df=.289, 139 
F23=3.36-SB<-
df;139, 174 
-^ -Significant at .05 level 
-^ -Significant at .01 level 
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DISCUSSION 
On an examination of the table 41 it was found 
that Law students (4.70) commanded the largest number of 
financial Probs., Teaching (4.60) was second, Bngg. (5.86) 
held the third position and Medical (1.93) the fourth. On 
comparing the Probs. among different groups, Medical group 
was found to have significantly lesser Probs. than Engg., 
Law and Teaching. Thus, Engg., Law and Teaching professions* 
students had significantly more Probs. than Medical students. 
The Law group had the highest financial Probs. and Medical 
the least which revealed that even now most of the students 
in Medical profession come from economically higher strata 
of society which was clear from P-Values that Medical group 
was significantly more homogeneous than all the three groups 
separately. The findings in the present study were supported 
by the findings of a survey made by Indian Council of Medical 
Research (1972) on Socio-economic status of Medical students. 
It was found that only 36.42 pereent of the total population 
included in the survey experienced financial difficulties 
and only 1.75 percent of them were earning to pay for their 
studies. 
In contrast to Medical and Engg. groups, students 
in Law and Teaching not only had significantly more Probs. 
but it was dear from the P-Values that there was a greater 
variance in financial conditions of these students which 
revealed that the larger number of students in these groups 
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had come from families of both High and Low economic status. 
Engg. and Law, Engg. and Medical, Teaching and 
Medical, Teaching and Engg. and Law and Medical differed 
significantly in the test of homogeneity of groups as 
their respective F-Values were significant. It means that 
both Law and Teaching students had greater variance in the 
financial' condition than that of Medical and Engg. students 
and Engg. group was more hetrogeneous with regard to financial 
Probs. than Medical group. 
3. Social And Psychological Relations 
/ 
TABLE - 42 
Statistics Of The Scores Of Social And 
Psychological Relation Problems Of Different 
Professional Groups 
S.No. Groups N M SD CR Values F-Values 
1 . Engg. 195 5 ,87 3 .65 GR12=1.58 
CR13=2.07* 
CR14=1.57 
2 . Law 140 6 .57 4 . 2 3 CR23r3 .27** P23=1.25 
CR24=2.92** df=139 , 174 
GR34S0.64 
3 . Medica l 175 5 .07 3 .78 GRT3sl .72 
CRT 2= 6 . 4 3 * * 
4. Teaching 290 5.31 4.11 
Total 800 5.62 3.99 
^Significant at .05 level 
^-Significant at .01 level 
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DISCUSSION 
The above table 42 indicates that Law students 
(6.57) under study had the greatest number of socio-psyehological 
Probs. among the four professional groups and had significantly 
more Probs. than Medical (5.07), Teaching (5.31) students 
and the total (5.62). However, they did not differ significantly 
from Engg. students (5.87) who stood second in the list. Medical 
students had the least number of these Probs. and significantly 
lesser than Engg. and Law students but did not differ signifi-
-eantly from Teaching students. Thus, Medical students suffered 
the least whereas Law the most from socio-psychological Probs. 
It indicates that both Medical and Teaching students had more 
smooth and friendly relations with others than Engg. and Law 
students. Thus, they may be considered to be socially more 
matured than the other two. The reason for their being socially 
matured may be ascribed to the fact that in both Medical and 
Teaching professions doctors and teachers get more social and 
human contacts than engineers and lawyers in their respective 
professions. Therefore, the students of Medical and Teachers' 
Training institutions evenduring training get an opportunity 
to come in contact with those who, in the case of Medical 
students, are the sufferers, the patients coming from different 
walks of life and, in the case of student-teachers, are the 
children who look upon them for the alleviation of their 
sufferings in the form of Problems and difficulties. Thus, 
they are expected to be the guide and the helpers to the 
persons with whom they come in contact in their respective 
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professions. Therefore, they try to overcome their personal 
inadequacies and emotional and social immaturities in order 
to maintain good human relationships with others and thereby 
develop the art and skill of maintaining good and healthy 
inter-personal relations. As a result, they experience less 
Probs. regarding Social and Psychological relations. 
On the other hand, the students of both Engg. and 
Law professions are mostly required to concentrate on indivi-
dualistic work only and, therefore, their social and human 
contacts are quite limited and they donot get enough opportunity 
to develop the art of maintaining good inter-personal relations. 
Thus, they were found to suffer more from Social and Psychologi-
cal Probs. than the students of both Medical and Teaching 
professions. 
4. Personal And Psychological Relations 
TABLE - 43 
Statistics Of The Scores Of Personal And Psychological 
Relation Problems Of Different Professional Groups 
S.No 
I. 
2. 
3. 
4. 
. Groups 
Engg. 
Law 
Medical 
Teaching 
Total 
N 
195 
140 
175 
290 
800 
4, 
6, 
4, 
5, 
5, 
M 
.90 
.19 
.35 
.72 
,31 
SD 
3.51 
4.33 
3.95 
4.53 
4.19 
CR Values 
CR12s2, 
CR13*1, 
CR14=2, 
CR23=8, 
CR24S1, 
GR34=3, 
CBT3T2, 
CRT2=2, 
CETlsl. 
,90** 
.41 
.24* 
, 90** 
.04 
, 43** 
• 31# 
,41 
P-Values 
F21: 
dfi 
si.52** 
•139. 194 
P41S1.66** 
df: =289, 194 
*Slgnificant at .05 level 
••Significant at .01 level 
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DISCUSSION 
It is evidently clear from table 43 that Law 
students (6.19) had significantly more personal and Psycholo-
gical relations' Probs. than Engg. (4.90), Medical (4.35) 
students and the total group (5.31) but not significantly 
more than Teaching (5.72) students. Next to Law came Teaching 
group which had significantly more Probs. than the Mean of 
Medical and Engg. students. Medical students had significantly 
lesser Probs. than Law, Teaching and the total. Law and 
Teaching did not differ significantly between themselves. It 
means that students of both Law and Teaching had significantly 
more Probs. regarding Personal and Psychological Relations 
than both Engg. and Medical students which indicates that 
Lav/ and Teaching students may be lesser adjusted with their 
'Self than Medical and Engg. students and, thus, probably 
had more Personal and Psychological Probs. The probable 
reason for this difference may again be ascribed to their 
professions. Both Engg. and Medical professions are more 
prestigious and remunerative and hence are considered as 
top most professions in the society. Thus, most of the youth 
aspire for these professions. On the other hand, both Law and 
Teaching professions are generally not the professions of 
their first choice. Therefore, most of the students get 
admission in these professional courses as a last resort. 
Hence, the students of both Medical and Engg. professions 
were found to be more adjusted with their respective professions 
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and accordingly feel more personal and professional satis-
faction than the students of both Law and Teaching. Therefore, 
they experience lesser intrapersonal Probs. 
Testing the differences in homogeneity of the groups 
F-ratios were computed for the maximum and the minimum variances 
and they were found significant at .01 level. Therefore, the 
students of Law and Teaching were more hetrogeneous than Engg. 
group. It means that Law and Teaching groups consisted of 
large number of students having more Probs. and large number 
having less Probs, regarding Personal and Psychological relation; 
5. SEX AMD MARRIAGE 
TABLE - 44 
Statistics Of The Scores Of Sex And Marriage 
Problems Of Different Professional Groups 
S.Mo. 
1 . 
2 . 
3 . 
4 . 
Groups 
Engg. 
Law 
Med ica l 
Teach ing 
T o t a l 
N 
195 
140 
175 
290 
800 
H 
3 .54 
3 .86 
fc • J G W 
2 .74 
3 .02 
SD 
2 .67 
3 .25 
2 .37 
2 .94 
2 .89 
GR V a l u e s 
GR12=0.95 
0R13S5.00** 
CR14=3.11«« 
CR23=4.95#* 
CR24s3.44#* 
GR34S2.05* 
CRT3s3.83** 
GRT 222.85-**-
-^Significant at .05 level 
-^ -Significant at .01 level 
243 
DIS0USSI01 
Table 44 makes it obvious that the order of the 
highest to the lowest Probs. related to Sex and Marriage was 
from Law (3.86) through Engg. (3.54), Teaching (2.74) to 
Medical (2.23). Law students had significantly more Probs. 
than Medical, Teaching and the total. Bngg. had significantly 
more Probs. than Medical. But Medical had significantly less 
Probs. than the total group and Law had significantly more 
Probs. than the Mean of the total. 
Thus, professions seemed to have effect on Probs. 
related to Sex and Marriage. Medical had the least and Law 
the highest Probs. Even Teaching had lesser Probs. than Engg. 
the reason for which may be attributed to the fact that in 
Medical Colleges boys and girls mix up freely. They have less 
inhibitions and taboos. In Teachers' training again co-eduGational 
institutions generally provide training where mixing up between 
both the sexes, though comparatively less, is quite common. 
In both Law and Engg. institutions the number of girls is 
insignificant. They generally donot mix up with boys. Thus, 
due to absence of communication and mixing up with the opposite 
sex, the students of Law and Engg. may be experiencing more 
Probs. relating to Sex and Marriage than Medical and Teaching. 
At the same time the students of both Medical and Teaching 
professions have more social and human contacts in their 
respective professions than the students of both Engg. and 
Law. Thus, they acquire the skill to develop free and friendly 
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relations with others even with the persons of opposite sex. 
Hence their Frobs. are less with regard to this area. 
6."HOME AND FAMILY 
TABLE - 45 
Statistics Of The Scores Of Home And Family 
Problems Of Different Professions 
S.No. 
1 . 
2 . 
3 . 
4 . 
Groups 
Engg. 
Law 
Med ica l 
Teaching 
T o t a l 
N 
195 
140 
175 
290 
800 
M 
3.69 
4 .60 
2 .44 
3 .74 
3 .60 
SD 
2 .90 
3 .04 
2 . 5 3 
2 . 9 8 
2 .92 
CR Value 
CR12— 2 . 75"«* 
CR1354.60 «• 
CR14S0.18 
CR2336.95* 
CR24=2.73* 
CR34S5.24* 
CRT 3 = 5 . 6 8 * 
CRT253.61* 
F-ratio 
F 2 3 8 1 . 7 0 * 
d f 5 1 3 9 , 174 
-s-Signifleant at .01 level 
DISCUSSION 
The above table shows that the mean Probs. of Bngg. 
were 3.69, Law 4.60, Medical 2.44 and Teaching 3.74. An analysis 
of the C.R. Values between different groups indicated that 
Law had significantly the highest and Medical the lowest Probs. 
among the four professions. Law students had significantly 
more Probs. than the total whereas Medical had lesser Probs. 
than the Total. Law and Medical differed significantly in 
variability also. 
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Thus, Medical students had the least Probs. relating 
to Home and Family, Law the most and both Teaching and Engg. 
had almost .equal number of Probs. in this area. This difference 
may be ascribed to the difference in socio-cultural and 
educational status of the families of these professional 
students. Most of the students in Medical group are generally 
found to have come from comparatively higher strata of society 
where parents, being well educated and enlightened, are more 
understanding and friendly with their children and consequently 
their children get more freedom of movement. Hence incidents 
of conflicts, clashes and disagreements in the family relations 
are generally less. On the other hand, most of the students 
in Law group are generally drawn from rural parts and their 
parents are either uneducated or less educated who cherish 
old values and at the same time have authoritarian attitude 
towards their wards. But their children living in cities 
and getting higher education generally donot accept old values 
and in a way rebel against parental authority with the result 
their Probs. with regard to Home and Family increase. Hence 
Medical students had the lowest Probs. related to Home and 
Family and Law the highest. Both Engg. and Teaching occupied 
the middle position. 
Testing the homogeneity of the groups the computed 
F-ratios between the maximum and the minimum variances were 
found to be significant at .01 level. Therefore, students 
of Medical were more homogeneous than Law students with 
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regard to Home and Family Probs. Thus Law group consisted 
of large number of students having more Probs. and, similarly, 
large number having less Probs. 
7. MORAL AID RELIGIOUS 
TABLE - 46 
Statistics Of The Scores Of Moral And Religious 
Problems Of Different Professional Groups 
S.No. 
1 . 
2 . 
3 . 
4 . 
Groups 
Engg. 
Law 
Medical 
Teaching 
Tota l 
N 
195 
140 
175 
290 
800 
M 
5.50 
8.20 
4 .41 
4.71 
5.12 
SD 
3.74 
3.82 
3.54 
3.62 
3.72 
GR Values 
CR12H.45 
GR13=3.12** 
CR14=2.57* 
CR23=4.27*-* 
CR24=3.85** 
GR34-0.S8 
CRT 2=3.10** 
GRT3S2.38* 
P-Values 
F23=1.16 
df=139, 174 
-^ -Significant at .05 level 
-^ -Significant at .01 level 
DISCUSSION 
Prom Table 46 it is clearly evident that the order 
of the highest to the lowest Probs. related to Moral and 
Religious was Law (8.20), Engg. (5.50), Teaching (4.71) and 
Medical (4.41). Both Law and Engg. had significantly more 
Moral and Religious Probs. than Medical and Teaching. Law 
had significantly more Probs. than the mean of the whole 
group while Medical had significantly less Probs. than the 
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mean of the whole sample. As has already been discussed, the 
students of both Medical and Teaching professions have more 
cooperative, friendly and sympathetic human relations with 
others which the ethics of their respective professions 
demand. Thus, they believe in and at the same time practice 
human ethics and generally cherish human and moral values. 
Therefore, most of their moral and religious Probs. are 
resolved because they get more opportunities for the manifest-
ation of moral and religious values. On the other hand, the 
students of both Engg. and Law generally deal with abstractions 
and have comparatively less human and social contacts where 
moral and religious Probs. donot get resolved because the 
opportunities for manifestation of moral and religious values 
are very few in their respective professions. 
Testing the homogeneity of the groups P-ratio was 
computed between the maximum and the minimum variances which 
was not found significant. Thus, students of all the professions 
were equally homogeneous. 
8. ADJUSTMENT TO COLLEGE WORK 
TABLE - 47 
Statistics Of The Scores Of Adjustment To 
College Work Problems Of Different Professional 
Groups 
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S.ffo 
1 . 
2 . 
3 . 
4 . 
Groups 
Engg. 
Law 
Medica l 
Teach ing 
T o t a l 
N 
195 
140 
175 
290 
800 
M 
5 .55 
6 .94 
5 . 1 1 
6 .06 
5 .88 
SD 
3 .76 
4 . 3 5 
3 .77 
4 . 2 7 
4 .10 
CR V a l u e s 
CR12=3.05** 
CR13=1.12 
CR14=1.39 
CR23s3 .93** 
CR24=1.97* 
CR34=2.50* 
CRT 3= 2 . 4 0 * 
CRT2s2.68** 
F - V a l u e s 
P21=1 .34* 
df=139 , 194 
*Significant at .05 level 
**Significant at .01 level 
DISCUSSION 
It is apparent from Table 47 that Engg. (5.55) 
students had significantly less Probs. than Law (6.94) but 
it did not differ significantly from Medical (5.11) and 
Teaching (6.06) in the area of Adjustment to College work. 
It means that both Medical and Engg. students were better 
adjusted to their college work than Teaching and Law students. 
At the same time Teaching students were again more adjusted 
to college work than Law. Thus, Law students had significantly 
more Probs. related to adjustment to eollege^ rork than the 
other three professional groups and the mean of the total 
sample. Medical students had the least Probs. than all the 
other three professions as well as less than the total mean. 
It has already been pointed out that because Medical and 
Engg. are the prestigious professions, UMM. the students in 
these professional courses have more personal and professional 
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satisfaction and, therefore, easily get adjusted with their 
institutional programmes than the students of Law and Teaching. 
Moreover, the students of these two professions expect to get 
good jobs after completing the training. On the other hand, 
the students of Law and Teaching remain under the fear of 
being unemployed for some time till they get jobs and that 
too may not be to their satisfaction. 
The students of Engg. and Law differed significantly 
on the test of homogeneity because their computed F-value 
was found significant at .05 level. Therefore, the students 
of Law were more hetrogeneous than Engg. students. 
9. CURRICULUM AND TEACHING PROCEDURE 
TABLE - 48 
Statistics Of The Scores Of Curriculum And 
Teaching Procedure Problems Of Different 
Professional Groups 
S.No. 
1. 
2. 
3. 
4. 
Groups 
Engg. 
Law 
Medical 
Teaching 
Total 
N 
195 
X^cU 
175 
290 
800 
M 
5.11 
7.51 
4.00 
5.10 
5.28 
SD 
3.56 
5.45 
3.69 
4.08 
4.31 
CR Values 
CR12=4.56-x~* 
CR13=2.93#* 
CR14=0.03 
CR23=6.52** 
CR24=4.64#* 
CR34=2.99#* 
CRT2=4.60** 
CRT 35 4.03-*-* 
P-values 
P21=2.34« 
df=139, 194 
F41=1.31* 
dfr289, 194 
F23=2.18#* 
dfsl39, 174 
-^Significant at .05 level 
•^Significant at .01 level 
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DISCUSSION 
As given in Table 48 Law (7.51) had significantly 
more Probs. in Curriculum and Teaching Procedure than Bngg. 
(5.11), Medical (4.00) and Teaching (5.10) groups and also 
than the Mean of the whole sample. Engg. had significantly 
more Probs. than the Medical group but lesser than Law. Thus, 
Medical group had least difficulty regarding Curriculum and 
Teaching Procedure but Law the most. Both Engg. and Teaching 
occupied the middle position. In this way, Medical students 
seemed to be most satisfied with their Curriculum and Teaching 
programme, Law the least and both Teaching and Engg. appeared 
to be satisfied to some extent. In Law classes generally 
theoretical aspect of the course is mainly dealt with. Here 
the students are not given opportunity to do practical work. 
Though some practical work has been introduced in the Deptt. 
of Law of A.M.U., this practical training is not adequate to 
provide them sufficient practical experience. However, no 
practical training is given in the local colleges. Moreover, 
specially in the local colleges, teaching work is done on a 
part time job basis by most of the Law teachers (Lawyers) 
who devote most of their time and attention to the court work 
rather than to their teaching and its planning. On the other 
hand, in medicine much emphasis is given, to the practical aspect 
of the training. Therefore, students seem to feel most satisfied 
with the practical experience and opportunity provided to them 
Moreover, they get experience in real work situations and at 
place of work, which is not provided even to Engg. students. 
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Most of the practical work in Engg. is done in the laboratories 
under limited and controlled conditions. Even in Teaching the 
students are not given an opportunity to get practical training 
and experience in the whole school programme which a teacher 
is required to do later. Moreover, courses are old and outmoded 
and have not been tailored according to the present professional 
needs of the students. Hence the students are not much satisfied 
Law and Bngg., Law and Medical, Teaching and Engg. 
differed significantly on the test of homogeneity of the 
groups. It is clear from P-values that both Medical and Engg. 
groups were significantly more homogeneous than Law group at 
.01 level and Teaching was hetrogeneous than Bngg. at .05 level. 
10. VOCATIONAL AND FUTURE PLANS 
TABLE -49 
Statistics Of The Scores Of Vocational And 
Future Plans' Problems Of Different Professional 
Groups 
S.No. 
1 . 
2 . 
3 . 
4 . 
Groups 
Engg. 
Law 
Medica l 
T e a c h i n g 
T o t a l 
N 
195 
140 
175 
290 
800 
M 
5 . 7 3 
7 . 5 1 
2 .10 
6 .62 
5 .57 
SD 
4 . 5 1 
5 . 4 5 
2 . 4 9 
5T34 
5 .06 
OR V a l u e s 
CR12=5.16-x~2C-
CR13=y.71*~* 
CR14=1.98* 
CR23=10.87** 
GR24Z1.60 
CR34=12.36** 
CRT 2= 3 . 9 SH-
ORTS:: 1 3 . 3 6-** 
F - V a l u e s 
F23=4.79-»-* 
d f s 1 3 9 , 174 
F43=4.60v«-* 
d f=289 , 174 
F13=3.28*~* 
d f=194 , 174 
F21=1 .46* 
df=139 , 194 
F41=1 .40** 
d f=289 . 194 
P 2 4 : 1 . 0 4 
dfsitta, '2B9 
-^ -Significant at ,05 level 
-^Significant at ,01 level 
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DISCUSSION 
Table 49 indicated that Medical (2.10) had signifi-
cantly leaser Probs. in Vocational and Future Plans area 
than Engg. (5.75), Law (7.51), Teaching (6.62) and total 
(5.57) groups. On the contrary, Law/Vhad significantly more 
Probs. in this area than Engg. (5.75), hsm ( M £ ) , Medical 
(2.10), Teaching (6.62) and the total (5.57). Similarly, 
Teaching had significantly more Probs. than both Medical 
and Engg. groups. Thus, Medical group was least worried 
and perturbed about their selection of Vocational and Future 
Plans and Law the most and Engg. and Teaching were comparative 
less worried than Law about their future but definitely more 
than Medical. This reflects on the standing and demands of 
these professions in society. It means that Medical students 
may be most confident of getting employed later and Law the 
least because job opportunities are quite less for the Law 
students and competition is very tough. Similarly, due to 
hard competition and greater number of lawyers in the field, 
they may not be sure of getting satisfactorily settled in 
their profession so far private legal practice is concerned. 
Likewise, Engg. students also donot seem to be as sure of 
getting suitable jobs as Medical students because unemployment 
in Engg. profession has also increased these days. Similarly, 
unemployment in Teaching profession has also substantially 
increased now a days. Hence Teaching occupied second place in 
the order of the highest number of Probs. with regard to 
Vocational and Future Plan. 
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The P-values calculated separately between 
professions depicted significant variance in all the groups 
except between Law and Teaching. Thus, the students of 
Medical were more homogeneous than Law, Teaching and Engg. 
which means that they not only had the least number of Probs. 
in this area but there was more homogeneity among these 
students. All P-values relating to Medical group were signi-
ficant at .01 level. As against this, Law and Teaching 
students were significantly more hetrogeneous than Engg. as 
their F-ratios were significant at .05 level. 
Thus, Law group possessed the highest number of 
Probs. in all the ten areas among the four professions. 
Conversely, Medical students possessed the lowest number of 
Probs. in all the Probs. areas except Health wherein Engg., 
Medical and Teaching group did not significantly differ 
among themselves. Moreover, Engg. and Teaching occupied 
middle position in most of the Probs. areas except in Personal 
and Psychological relations wherein Teaching group had signi-
-ficantly more Probs. than Engg., in Moral and Religious Probs. 
Engg. students had significantly more Probs. than Teaching, 
and in Vocational and Future Plan area Teaching students had 
significantly more Probs. than Engg. students. 
As regards variance in different groups, the test 
of homogeneity was applied and Law group was found to be, 
in almost all the ten areas, significantly most hetrogeneous 
of all the other groups. As against this Medical group was 
found to be most homogeneous out of all the professional groups. 
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(b) RELATIONSHIPS OF PROBLEMS WITH DIFFERENT PROFESSIONS 
(Testing the independence of Problems by applying 
the Chi-square test) 
1. TOTAL PROBLEMS 
TABLE - 50 
The Relationship Of Problems With Different 
Professions 
S.No. 
1. 
2. 
3. 
4. 
Groups 
Engg. 
Law 
Medical 
Teaching 
Total 
DISCUSSION 
Chi. 
N 
140 
140 
140 
140 
-square=37 
dfs3 
High Problems 
.86 
22 
36 
10 
53 
121 
Low Problems Total 
17 
9 
42 
47 
115 
39 
45 
52 
100 
236 
The above 4X2 contingency Table shows the number 
of students of H.P. and L.P. Chi-square was applied to test 
the independence of Probs. with respect to different professions 
The tabled value of Chi-square with df » 5 at .01 level was 
11.341, the obtained value of Chi-square being 37.86, df « 3. 
Hence the obtained value was significant beyond .01 level of 
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confidence. Therefore, the hypothesis of independence was 
considered untenable. Hence, there seems to be a relationship 
among the responses on Probs. Ghee, and different professions. 
The actual nature of relationship may be discerned by a visual 
inspection of the contingency table. 
2. PROBEEMWISE ANALYSIS 
Testing the hypothesis of Equal Problems 
(140 cases in each group) 
(i) HEALTH PROBLEMS 
TABLE - 51 
The Expected And Obtained Frequencies Of Health 
Problems Of Different Professions 
fo 
fe 
E 
23 
22.75 
L 
23 
22.75 
M 
17 
22.75 
T 
28 
22.75 
Total 
91 
91 
Chi-square . 2.67 
df = 3 
DISCUSSION 
Table 51 shows the discrepancy between the observed 
and expected frequencies of Health Probs. with respect to 
different professions. The obtained frequencies of Health 
Probs. of 140 students in each profession were Engg. (23), Law 
(23), Medical (l7) and Teaching (28) making a total of 91 
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frequencies. For testing the independence of equal distri-
bution of Health Probs. Chi-square test was applied. The 
obtained Chi-square value was 2.67 with df = 3. The signi-
-ficant tabled value being 7.315 at .05 level, the obtained 
value of 2.67, therefore, was not significant at .05 level. 
Thus, hypothesis of equal distribution was accepted. Hence 
Health Probs. were almost equal in all profession. Almost 
the same fact was found in Table 40 testing the significance 
of differences of Means where only Law group had significantly 
more Probs. than Medical group and all other differences 
were not statistically significant. 
(ii) FINANCIAL PROBLEMS 
TABLE - 52 
The Expected And Obtained Frequencies Of 
Financial Problems Of Different Professions 
E L M T Total 
fo 21 26 7 36 90 
fe 22.5 22.5 22.5 22.5 90 
Chi-square u 19.42 
df ^ 3 
DISCUSSION 
The above table 52 indicates that the obtained 
frequencies of Financial Probs. in each professional group 
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of Sngg. (21), Law (26), Medical (7), Teaching (36) with 
a total of 90 frequencies and a calculated Chi-square value 
(iy.42) with df s 3 was significant at .01 level. Its signi-
ficant tabled value at .01 level is 11.34. Thus, the hypo-
-thesis of equal distribution was rejected. Therefore, Financial 
Probs. differed with respect to different professions. Medical 
had the least and Teaching the highest number of Probs. of 
finance. The results were in a way further confirmed in Table 41 
(iii) SOCIAL AND PSYCHOLOGICAL RELATIONS 
TABLE - 53 
The Expected And Obtained Frequencies Of Social 
And Psychological Relations Problems Of Different 
Professions 
fo 
fe 
E 
24 
26.25 
L 
36 
26.25 
M 
20 
26.25 
T 
25 
26.25 
To t a l 
105 
105 
Chi-square r 5.362 
df a 3 
DISCUSSION 
With regard to Social and Psychological relations 
Engg. students ticked 24, Law 36, Medical 20 and Teaching 25 
Probs. against the expected frequency of 26.25 in each group. 
The calculated Chi-square value r 5.362 with a degree of 
freedom • 3 was not found significant. Therefore, the hypothesis 
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of equal distribution was not rejected. Thus, the Probs. 
related to Social and Psychological Relations were almost 
equal in all the groups. Thus, it could not confirm the 
results of Table 42. 
(iv) PERSONAL AND PSYCHOLOGICAL RELATIONS 
TABLE - 54 
The Expected And Obtained Frequencies Of Personal 
And Psychological Relations' Problems Of Different 
Professional Groups 
fo 
fe 
E 
16 
22. 75 
L 
27 
22. 75 
M 
15 
22. ,75 
T 
33 
22. ,75 
Total 
91 
91 
Chi-square = 10.05 
df = 3 
DISCUSSION 
It is evident from Table 54 that in the area of 
Personal and Psychological Relations the frequencies observed 
in Engg. (16), Law (27), Medical (15) and Teaching (33) as 
against expected frequencies of 22.75 in each group with 
Chi-square value (10.05) and with degree of freedom = 3 
differed significantly in each profession at .05 level. Thus, 
the hypothesis of equal distribution was rejected. Therefore, 
Probs. differed with respect to professions in this area of 
Probs. (the Highest number was in Teaching and the lowest in 
Medical). It, in a way, confirms the results of Table 43. 
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(v) SEX AND MARRIAGE 
TABLE - 55 
The Expected And Obtained Frequencies Of Different 
Professional Groups On Sex And Marriage 
fo 
fe 
E 
25 
22 
L 
31 
22 
M 
11 
22 
T 
21 
22 
Total 
88 
88 
Chi-square : 9.63 
df = 3 
DISCUSSION 
Table 55 shows the discrepancy between the observed 
and expected frequencies of Probs. relating to different 
professional groups of Engg., Law, Medical and Teaching. 
Their obtained frequencies were 25, 31, 11 and 21 respectively, 
thus, making a total of 88. The frequencies expected were 22 
in each professional group. The calculated value of Chi-square 
was 9.63 with df = 3. It was significant at .05 level and, 
therefore, the hypothesis of equal distribution of Probs. was 
rejected. Thus, professional groups differed with regard to 
this area of Probs. (Medical group had the least Probs. and 
Law the highest while both Engg. and Teaching occupied the 
middle position with almost the same number of Probs.). This 
result confirm the results of Table 44. 
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(vi) HOME AMD FAMILY 
TABLE - 56 
The Expected And Obtained Frequencies Of Home 
And Family Problems Of Different Professional 
Groups 
fo 
fe 
E 
24 
21.75 
L 
33 
21.75 
M 
6 
21.75 
T 
24 
21.75 
Total 
87 
87 
Chi-square = 17.68 
df = 3 
DISCUSSION 
The observed frequencies in the order of the 
highest to the lowest were Law (33), both Engg. and Teaching 
24 each and Medical 6. The calculated Chi-square value 17.68 
with df = 3 was significant beyond .01 level. Therefore, it 
rejected the hypothesis of equal distribution. Thus, the 
Probs. regarding Home and Family differed significantly 
with regard to different professions. It further confirms 
the results of Table 45. 
(vii) MORAL AND RELIGIOUS 
TABLE - 57 
The Expected And Obtained Frequencies Of Moral 
And Religious Problems Of Different Professional 
Groups 
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E L M T Total 
fo 28 37 25 23 111 
fe 27.25 27.25 27.25 27.25 111 
Chi-square = 4.71 
df = 3 
DISCUSSION 
Prom Table 57 it is apparent that Engg., Law, 
Medical and Teaching groups obtained frequencies 28, 37, 
23 and 23 respectively in the area of Moral and Religious 
Probs. as against the expected frequency of 27.25 in each 
group. As the obtained value of Ghi-square = 4.71, df = 3 
being smaller than the tabled (7.815) significant value 
at .05 level, hence the hypothesis of equal distribution 
was accepted. Thus the groups did not differ on this Probs. 
Being a smaller sample it could not confirm the results 
of Table 46. 
(viii) ADJUSTMENT TO COLLEGE WORK 
TABLE - 58 
The Expected And Obtained Frequencies Of Adjustment 
To College Work Problems Of Different Professional 
Groups 
E L M T Total 
fo 21 35 21 38 115 
fe 28.75 28.75 28.75 28.75 115 
Chi-square B 8.51 
df « 3 
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DISCUSSION 
The discrepancy between observed and expected 
frequencies of Probs. of Adjustment to College Work of 
Engg. (21), Law (35), Medical (21) and Teaching (38) with 
the calculated Chi-square value of 8.51 with df = 3 was 
found to be significant at .05 level. Thus, different 
professions had unequal Probs. related to adjustment to 
college work. Medical and Engg. had least and Teaching the 
highest but Law had significantly more Probs. than Medical 
and Engg. but less than Teaching. This result, to some extent, 
substantiates the result of'Table 47. 
(ix) CURRICULUM AND TEACHING PROCEDURE 
TABLE - 59 
The Expected And Obtained Frequencies Of The 
Problems Of Curriculum And Teaching Procedure 
Of Di f fe ren t P ro fe s s iona l Groups 
fo 
fe 
E 
21 
21.50 
L 
26 
21.50 
M 
17 
21.50 
T 
22 
21.50 
To ta l 
86 
86 
Chi-square = 2.00 
df a 3 
DISCUSSION 
The discrepancy between observed and obtained 
frequencies of the Probs. of Curriculum and Teaching Procedure 
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in different professions was not found significant at 
.05 level. Therefore, the hypothesis of equal distribution 
was accepted andAwas concluded that the groups of four 
professions did not differ with respect to the Probs. But 
this could not confirm the results of Table 48, this being 
a smaller sample. 
(x) VOCATIONAL AND FUTURE PLAN 
TABLE - 60 
The Expected And Obtained Frequencies Of The 
Problems Of Vocational And Future Plan Of 
Different Professional Groups 
fo 
fe 
E 
26 
25.25 
L 
38 
25.25 
M T 
2 35 
25 
Tota l 
101 
101 
Chi-square = 31.63 
df » 3 
DISCUSSION 
In this area of Probs. of Vocational and Future 
Plan the discrepancy between observed and expected frequencies 
was tested by Chi-square test. The obtained value of Chi-square 
(31.63, df z 3)
 Was very much higher than the significant 
tabled value of Chi-square (11.54) at .01 level. Hence we 
reject the hypothesis of equal distribution with a very 
high degree of confidence. Thus, different professions 
differed greatly with respect to Vocational and Future Plan 
I 
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Problems. Medical had the least and Law the highest Probs. 
regarding Vocational and Future Plan. It further confirms 
the results of Table 49. 
Therefore, on applying the test of Independence 
on H.P. and L.P. of the students of different professions, 
it was found that Probs. were related to professions. 
On the basis of Problemwise analysis of 140 cases 
in each group by testing the hypothesis of equal distribution 
of Probs. among different professions, it was found that in 
the areas of Health, Social and Psychological Relations, 
Moral and Religious, Curriculum and Teaching Procedure, the 
hypothesis of equal distribution wa3 accepted. Thus, these 
Probs. were almost equal in all the four professions. On 
the other hand, in the case of Probs. related to Financial, 
Personal and Psychological relations, Sex and Marriage, 
Home and Family, Adjustment to College Work, Vocational 
and Future Plan, the obtained Chi-square values were signi-
-ficant at ,01 level. Thus, the hypothesis of equal distri-
bution was rejected. Therefore, different groups differed 
with respect to these Probs. Medical had the least Probs. 
and Teaching the highest with one exception where Law had 
the maximum number of Probs. related to Sex and Marriage. 
PART - 3 
RELATIONSHIP AMONG DIFFERENT VARIABLES 
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TABLE - 61 
Correlation Matrix Showing The Product Moment 
Coefficient Of Correlations Among Different 
Variables N a loo 
1 
2 
3 
4 
5 
1.00 
- . 6 5 * * 
. 4 3 * * 
- . 4 9 * * 
- . 4 4 * * 
1.00 
- . 24* 
. 4 6 * * 
— . <5o*"w 
1.00 
- . 1 6 
- . 39** 
1.00 
. 12 1.00 
*Significant at .05 level 
**Significant at .01 level 
l.Probs.(The Criterion) 
2.Pers. Adj. 
3.S.A. 
4.L.A. 
5.Cre.Pot. 
DISCUSSION 
For computing intercorrelations of the different 
variables under study a representative sample of 100 cases 
was selected randomly from 800 cases irrespective of any group. 
(a) PROBLEMS AND PERSONALITY ADJUSTMENT 
The coefficient of correlation between Probs. and 
Pers. Adj., when computed, came to be -.65 which was found 
to be considerably highly significant at .01 level of confidence 
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High negative correlation means that most individuals 
(Pairs) which were above the mean on one of the two i.e., 
Probs. or Pers. Adj. were below the means on the other, or 
that only a relatively few were above the mean on one of 
the two measures and above the mean on the other. Therefore, 
the relatioship is genuine and the element of chance did not 
account for the observed relationship. It indicates that 
poorer the Pers. Adj. more the Probs. In other wards the 
Probs. and Pers. Adj. have negative or inverse relationship. 
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r = .4225, the coefficient of determination indicates that 
more than 42 percent variance in Probs. is predicted by 
variation in Adj. and only 58 percent is due to the other 
causes. Monk and Heath (1954), Kleinmutz (1961), Baker (1963), 
Roth.(1963), and Peldhusen and Thurstone (1964) also found 
that anxiety, stress, depression had hampered students' 
adjustment and low anxious persons were found to have better 
adjustment. Thus, the results of the present study are 
supported by the findings of the previous studies. 
(b) PROBLEMS AMD SELF-ACCEPTANCE (SELF CONCEPT) 
The coefficient of correlation between Probs. and 
S.A. was found to be r : ,43 which was significant at .01 
level of confidence. It showed that Probs. were low but 
positively related to S.A. Low positive correlation means 
most individuals above average in one of the two measures 
i.e., Probs. or S.A. were above average in the other and 
vice versa. There would be a larger number of instances 
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in which individuals above average on one of the two 
measures were below average on the other. It means poorer 
the self image lesser the Probs. or vice versa i.e., lesser 
S.A. goes with lesser Probs. and higher S.A. with higher 
/ 2 Probs. About 19 percent (r = .1849) variability in Probs. 
is attributed to variability in S.A. alone. But Rosenberg 
(1962) reports a definite inverse relationship (-0.68) 
between self esteem and anxiety measures which indicates 
that high level of anxiety was associated with low level of 
self esteem. Pilisuk (1963) also reported -.629 correlation 
between self acceptance and anxiety measured by Taylor Test 
of Anxiety Scale. In his further analysis he found that both 
anxiety and self acceptance showed a strong relationship with 
a measure of self denial. The possible reason may be that 
sometimes highly self accepting persons exaggerate and 
elevate their 'self which is a cover for their defensive 
tendency and thus they try to present a picture similar to 
that of normals. Thus, self acceptance, at times, is reflective 
of a defensive dimension. Block and Thomas (1955) and Zukerman 
and Monashkin (1957) reported that those who scored high on 
a measure of self acceptance also obtained high scores on 
a measure of defensiveness. Even in later studies (Suinu 
and Hill, 1964; Zahran, 1967; Nikore and Desh Pande, 1967; 
Deo and Sharma, 1971) also found negative correlation between 
the two variables. Therefore, these findings indicate that 
anxiety is significantly but negatively correlated with 
concepts like self image, self acceptance and confidence 
in one's worth etc. 
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The results of the present study were in contrast 
with the results of the previous studies. In the present 
studyjiow but positive correlation has been found between 
S.A. and Probs. The reason for finding contradiction in 
the results may be more than one. The Probs. Ghee. U3ed 
in this study includes many dimensions of Probs. and hence 
total concept of Probs. may be, in a way, different from the 
concept of anxiety. Thus, similar trend of correlation may 
not necessarily be the same as indicated in the earlier 
mentioned correlations of anxiety on different dimensions 
of Personality. The Probs. Ghee, used in the present study 
includes many areas of Probs. in perspective of interpersonal 
relations, adjustment to college work, Curriculum and Teaching 
Procedures, Home and Family etc. which may or may not induce 
anxiety. G-eneral anxiety is mostly induced by psychological 
and subjective Problems and not necessarily, to that extent, 
by educational and interpersonal relationship and such like 
Probs. At the same time in all the different types of statis-
tical treatments given to S.A. with regard to Probs. the 
results have been found contradicting the expected ones. 
Thus, it appears that these contradictions may be ascribed 
to less sensitivity of S.A. Scale used in this study in 
determining the degree of S.A. or may be ascribed to the 
reason which Pilisuk found in his later study that self 
acceptance sometimes reflects defensive dimension of self. 
Hence, self acceptance rather than indicating acceptance 
of self in the real sense is a cover for defensive tendency. 
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(c) PROBLEMS AND LEVEL OF ASPIRATION 
The Probs. and L.A. were again found to be 
negatively related to each other. The coefficient of 
correlation between the two came to be -.49 which was 
found to be significant at .01 level of confidence. About 
25 percent (r2 r .2401) of variance is explained by the 
variability in L.A. Thus, both these variables are moderately 
correlated and have substantial inverse relationship between 
them. Hence, lower the L.A. substantially higher the Probs. 
or vice versa. In other words L.A. substantially increases 
as the Probs. decrease. Therefore, it means that cautious 
and underambitious persons tend to have more Probs. than 
persons with realistic goal setting behaviour. Sometimes 
even very high L.A. is reported to be found among worried 
persons. Sears (1941) found that the persons obtaining 
high positive discrepancy score were mostly sensitive, 
insecure and worried. Therefore, on comparing the results 
of the study made by Sears with the present study it may be 
concluded that both very high and very low L.A. go with 
higher Probs. and persons with average L.A. i.e., those who 
are realistic in their goal setting behaviour have less Probs. 
(d) PROBLEMS AND CREATIVITY 
Probs. were again found to be moderately but 
negatively related to creativity. The coefficient of correlation 
when computed came out to be -.44 which was significant at 
.01 level of confidence. About 20 percent (r2 r .1936) of 
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variance in Probs. is explained by the variability in Cr©. 
It'shows that Cre. and Probs. donot go together but show 
inverse direction. The higher the Gre., substantially 
lesser the Probs. or vice versa. In other words persons 
with high Gre. tend to resolve their Probs. substantially 
with imaginative approach to life and Probs. whereas persons 
with low cre. face greater number of Probs. because of their 
inadequacy to resolve their Probs. imaginatively. Reidking 
and Wickwire (1959), Peldhusen and Thurston (1964), Wallach 
and Kogan (1965) reported creatives to be less anxious than 
level the 
non-creatives and anxiety/tend to be the highest for/group 
low in creativity but Windholz (1967) found that subjects, 
who were higher in divergent than convergent ability,have 
tendency to be more worried and hyper sensitive. It has 
already been discussed that high creative persons may react 
differently with regard to Probs. Some find an outlet of 
worry and tension caused by their Probs. through creative 
expression. Thus, they feel less worried in the presence of 
the Probs. To some, on the other hand, however, worry, 
tension and anxiety caused by the Probs. stimulate their 
creative impulse and they remain more worried and tense. 
There is, as such, no rule of the thumb with regard to the 
relationship of Probs. with Gre. 
(e) ADJUSTMENT AMD SELF ACCEPTANCE 
The coefficient of correlation between Pers. Adj. 
and S.A. was -.24 which is low but significant at .05 level. 
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Low negative correlation means that most individuals above 
average in one of the measures i.e., Pers. Adj. or S.A. 
were below average in the other and vice versa. There would 
be a larger number of instances in which individuals above 
average on one of the measures were above average on the 
other. It shows that Pers. Adj. and S.A. donot go together, 
but show little inverse direction. But only 5 percent 
o (r - .0576) variance in one is influenced by the variance 
in the other which is negligible but, on the whole, tendency 
shown in our study is in inverse direction. In other words, 
better the Pers. Adj. lower the S.A. and vice versa. But 
Hanlon, Hofstaetter and O'connar (1954), Chase (1957), Smith 
(1958), Puster (1963) and Welcox and Bruce (1971) found that 
positive self concept was related to adjustment. The more 
the congruence between ratings of the real and ideal self 
the better the adjustment. But Attroech Parson and Dickoff 
(1960) found repressors (those who tended to repress their 
emotional tendencies) to be more self accepting than sensitizers 
(those who were sensitive towards their emotional tendencies). 
They concluded that some of the positive correlation previously 
obtained between S.A. and Pers. Adj. was really reflective of 
a defensive dimension (a defence mechanism). Thus, the reason 
for finding negative correlation between the two^as against 
the positive correlation found in the previous studieSjjnay 
be explained as that among the adjusted students there may 
be a larger number of sensitizers who honestly and frankly 
admitted their inadequacies. In this way better adjusted 
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were found to be low self accepting. Moreover, In the 
dimension of Pers. Adj. self is to be adjusted with the 
external situations i.e,the society and in the case of S.A. 
it is'adjustment of the individual with the self. In a 
conservative society like Indian which still cherishes 
old values, a conformist may be considered to be a well 
adjusted person whose adjustment may not be real but a 
manifestation of his ego defence mechanism tendency. Such 
persons are generally found to be well adjusted with external 
world but they are not properly adjusted with their own self 
and hence are found to be less self accepting. Thus, it 
appears that the sample in the present study includes greater 
number of students who may be more sensitive towards their 
self, hence did notj&lisown their inadequacies and, therefore, 
were found to be less self accepting. Whereas with regard 
to external adjustment they have conformed to the values 
of society and appear to be well adjusted. Thus, in the 
present study Pers. Adj. and S.A. were found to be negatively 
related to one another though correlation was very low but 
it indicated inverse trend. 
(f) ADJUSTMENT AND LEVEL OP ASPIRATION 
Pers. Adj. and L.A. were found to be positively 
and significantly related. The coefficient of correlation 
came out to be .46 which was significant at .01 level. The 
obtained r, therefore, is free from chance error. The coeffi-
cient determination r2 = .2116 indicates that more than 
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21 percent individual differences in Pers. Adj. can be 
explained by variability in L.A. Thus, higher Pers. Adj. 
goes substantially with higher L.A. and vice versa. Sears 
(1940 and 1941), Gruen (1945), Klugman (1948) and Go-hen 
(1954) reported a significant positive relationship between 
goal setting behaviour and maladjustment. They further found 
that both very high or very low goal setting go with maladjust-
ment. Sears found/that groups with low positive discrepancy 
score showed such personality characteristics as confidence, 
good manners and adaptability. Hence,according to him, well 
adjusted persons were practical and realistic in goal setting. 
Conversely,the group obtaining high positive discrepancy 
score was not found to be very well adjusted. Mostly they 
were sensitive, insecure and worried and introverted. 
(g) ADJUSTMENT AND CREATIVITY 
Pers. Adj. and Cre. Pot. were found to be negatively 
(r=-.28) correlated which shows that Pers. Adj. and Cre. Pot. 
have low relationship but the value is significant at .01 
level of confidence. Hence, it is free from chance errors. 
The coefficient of determination (r = .0784) indicates that 
only 8 percent Pers. Adj. variance is accounted for by Cre. 
Pot. Thus,it shows that, to some extent, as Cre. Pot. increases 
Pers'. Adj. tends to decrease or vice versa. Schaefar (1969) 
found that creatives were more open and honest in their 
responses as they checked larger number of unfavourable 
adjectives while they scored low on defensiveness and Personal 
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adjustment. Similarly, in many of the other studies same 
trend of the result has been found and thus the results are 
in keeping with the general observations and findings in 
creativity that creative persons are not well adjusted to 
the surface adjustment. 
(h) SELF ACCEPTANCE AND LEVEL OP ASPIRATION 
S.A. and L.A. were found to be very low in inverse 
relationship which was also not significant. The coefficient 
of correlation came out to be -.16. Thus, they were found to 
be unrelated variable but the direction of negative correlation 
between the two indicates that higher L.A. slightly tends to 
lower S.A. or vice versa. However, contrary to the present 
findings,Cohen (1954) established significant relationship 
between the variables of S.A. and L.A. Contradictions in 
the results may be ascribed to the different constructs used 
in these studies. 
(i) SELF ACCEPTANCE AND CREATIVITY 
The coefficient of correlation between S.A. and 
Ore. Pot. was -.39 which was low but significant at .01 level. 
It shows that Cre. Pot. and S.A. go in the inverse directions 
to the extent of 16 percent (r2 = .1521). It means that 
substantially higher the Cre. Pot. the lower the S.A. or vice 
versa. But Mackinnon (1961) found creatives to be more self 
accepting than non creatives or less ereatives. Fred and 
James (1967) also found high accepting to be some what likely 
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to be high creative. The contradiction found in the results 
may be ascribed to the fact that the negative relationship 
found between the two variables is quite low which indicates 
that some other factors may be influencing more on S.A. of 
the creative persons than their Gre. Pot. and those factors 
may be located by making further study in this direction. 
Moreover, creativity has been found to be highly and signi-
-ficantly correlated with self awareness which indicates 
that creatlves are more aware of their self - its adequacies 
and inadequacies-and at the same time they are more open 
and honest in their responses which has also been supported 
by the study of Schaefar (1969) already mentioned. Thus, 
they admit their inadequacies also. 
(j) CREATIVITY AND LEVEL OF ASPIRATION 
The coefficient of correlation between Gre. Pot. and 
L.A. was found to be .12 which was very low and was not 
significant at .05 level. Thus, Gre. Pot. and L.A. were not 
found to be related to each other. Rawat (1977) also did 
not find any significant difference in High and Low creative 
groups between over and under achievers. 
Therefore, the Probs.•(Dependent Variables) were 
found to be negatively correlated with Adj. (-.65), L.A. 
(-.49) and Gre. Pot. (-.44) but they were found to be posi-
tively correlated with S.A. (.43). These values were found 
to be significant at .01 level. It shows that Personality 
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attributes, namely, Pers. Adj., L.A. and Ore. Pot. go 
inversely with. Probs. but Probs. and S.A. go together. 
It may be interpreted in another way that maladjusted, 
low aspiring (L.As.),less creative individuals experience 
more Probs. than H.A., H.As. and H. Ore. individuals but 
H.S.A. experience more Probs. than L.S.A. individuals and 
vice versa. The present study was not designed to find out 
cause and effect relationship through experimental research. 
It is, therefore, not possible to establish categorically 
whether Probs. affect Personality make up, or are affected 
by it but probably they seem to affect, and be affected by, 
personality make up. Thus, they have circular relationship 
between them. But it may be interpreted that the amount of 
Probs. and their intensity may be affected by the personality 
make up and, therefore, persons with disturbed personality 
and inner conflicts may experience more Probs. than those 
with sound and healthy personality. Though Probs. generally 
are found to emerge from external source, some of them may 
emerge from internal source as well. They also emerge from 
the interaction between Pers. make up and the external 
sources. Moreover, amount and intensity of Probs. may be 
felt more by a person with disturbed and unsound personality. 
As regards intercorrelations among different Pers. 
variables - Pers. Adj. and S.A. (-.24), Pers. Adj. and L.A. 
(.46), Pers. Adj. and Cre. Pot. (-.28) were low but signifi-
cantly correlated. S.A. was found to be low and significantly 
related inversely with Cre. Pot. but its relationship with 
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L.A. was not found to be significant. Similarly, L.A. 
was not found significantly correlated with Ore. Pot. Thus, 
the variable of L.A. did not appear to be related to S.A. 
and Gre.Pot. though it is negatively and significantly 
related to Probs. (-.49). All intercorrelations of the 
remaining three Pers. variables were found to be low though 
significant in comparison to their relationship with Probs. 
Therefore, the investigator did not feel the necessity of 
computing partial correlations as proposed. It appears 
from the above matrix that Probs. have significant and 
moderately high correlations with all the four Pers. variables 
whereas some of the Pers. variables have comparatively low 
but significant relationship with one another but a few 
others are not significantly related. 
PART - 4 
PERSONALITY PROFILES OF THE HIGHEST /LOWEST , 
PROBLEMS ACHIEVERS OF DIFFERENT PROFESSIONAL 
GROUPS 
Four Profiles (one from each Professional group) 
of exceptional H.P. and L.P. students were prepared by 
converting their raw scores on Probs. Ghee, and other four 
personality tests into Z-Scores. The personality profiles of 
the highest and the lowest aehievers of each professional 
group on Probs. were compared. 
HIGH GROUP 
LOW GROUP 
FIG. NQ. H _ PERSONALITY PROFILES OF THE HIGHEST AND THE 
LOWEST PROBLEMS - ACHIEVERS OF ENGG. GROUP. 
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FIG. IMS. 12_ PERSONALITY PROFILES OF THE HIGHEST AND THE LOWEST 
PROBLEMS- ACHIEVERS OF LAW GROUP. 
278 
1. Engineering Group 
On comparing the personality profiles of the 
highest and the lowest achievers of Engg. group on Probs. 
(vide Pig.11) it has been found that with regard to Pers. 
Adj. the gap between the Pers. Adj. of the highest and the 
lowest achievers on Probs. is wide. It indicates that the 
highest achiever was definitely more adjusted (lower the 
score better the adjustment) than the lowest one. But both 
the highest and the lowest achievers scored equally on S.A. 
Hence, they did not differ on this personality dimension. 
On L.A. very slight difference has been found between the 
two. The highest achiever appeared to have slightly less L.A. 
than the lowest one as the gap between the two is very 
slight. Thus, the former is slightly more realistic than 
the latter. As against this the gap between the highest 
and the lowest achievers on Cre. Pot. is quite wide. It 
indicates that the highest achiever possessed more Ore. Pot. 
than the lowest achiever. Thus the highest achiever in Engg. 
group tended to be more adjusted, less aspired and more 
creative than the lowest achiever but both were found to 
be equal on S.A. 
2. Law Group 
In the case of Law Group (vide Fig.12) the gap 
between Pers. Adj. of the highest and the lowest achievers 
is very wide which shows that the highest achiever was 
highly less adjusted and the lowest was comparatively more 
HIGH GROUP 
LOW GROUP 
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FIG.NQ. 1 3 - PERSONALITY PROFILES OF THE HIGHEST AND THE 
LOWEST PROBLEMS - ACHIEVERS OF MEDICAL GROUP. 
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adjusted. As against this with regard to S.A. it appeared 
that the highest achiever was less self accepting (lower 
the score higher the S.A.) than the lowest one because the 
gap between the two on S.A. was found to be quite wide but 
lesser than Pers. Adj. On the other hand, on the dimension 
of L.A. and Gre. Pot. the highest achiever was found to be 
less aspiring with less Cre. Pot. than the lowest achiever 
but the gap between the two appeared to be very slight and 
insignificant with regard to L.A. but it was found to be 
little wider on Gre. Pot. 
Thus, the highest achiever in Law group tended 
to be comparatively very low on Pers. Adj. and moderately 
lower on S.A., slightly and insignificantly lower on L.A. 
and little more low on Gre. Pot. On the other hand, the 
lowest achievers tended to be comparatively very high on 
Pers. Adj., moderately higher on S.A., very slightly and 
insignificantly higher on L.A. but little more high on Ore.Pot. 
3. Medical G-roup 
On comparing the Personality Profiles of the highest 
and the lowest achievers of Medical G-roup on Probs. (vide 
Pig.15) it has been found that on the dimension of Pers. Adj. 
the gap between the highest and the lowest achievers is wide. 
It indicates that the highest achiever was comparatively 
less adjusted than the lowest one. On S.A. the gap between 
the two extreme cases was found to be moderately wide 
but quite less than the gap on Pers. Adj. It shows that the 
2.5-
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FIG. NS. 14_ PERSONALITY PROFILES OF THE HIGHEST AND THE 
LOWEST PROBLEMS - ACHIEVERS OF TEACHING GROUP. 
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highest achiever was more self accepting than the lowest 
one. As against this, with regard to L.A. the gap between 
the two is slightly wider than S.A. which indicates that 
the highest achiever was slightly more aspiring hence less 
realistic than the lowest achiever in comparison to the 
difference between the two on S.A. Similarly, the highest 
achiever was found to possess moderately more Ore. Pot. than 
the lowest achiever as the gap is moderately wide but the 
lowest in width of all the other three dimensions. 
Hence the highest achiever of Medical Group tended 
to be less adjusted and more self accepting but slightly 
more aspiring and possessed very slightly more Ore. Pot. 
than the lowest achiever. 
4. Teaching Group 
On comparing the Personality Profiles of the 
highest and the lowest achievers of Teaching group on Probs. 
(vide Pig.14) it has been revealed that the gap between the 
highest and the lowest achievers was very wide on Pers. Adj. 
and the highest achiever was found to be highly less adjusted 
than the lowest one. On S.A, the gap is comparatively less 
wide and the highest achiever was found to be more self 
accepting than its counterpart. On L.A. the gap between the 
two is further reduced and here again the highest achiever 
was found to be moderately lower on L.A. than the lowest one. 
In the case of Ore. Pot. the gap further narrowed down but 
as against this the highest achiever was found to possess 
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more Cre. Pot. than the lowest one. 
Thus in Teaching group the highest achiever on 
Probs. tended to be comparatively highly less adjusted, 
moderately more self accepting and still lesser aspiring 
but slightly more creative than the lowest achiever. 
In short, the highest achievers of all the 
professional groups tended to be less adjusted than the 
lowest ones except Engg. group wherein the highest achiever 
was found to be more adjusted than the lowest one. This 
p. am 
trend emerged in the group profiles also (vide Pig. 7 to 10). 
Hence it further confirms the results except in the case of 
Engg. group where this trend was disturbed (the highest 
achiever' was found to be better adjusted) in the individual 
Profiles. With regard to S.A. no definite and uniform pattern 
seemed to have emerged. It varied from group to group. In 
the case of Engg. group no difference was found, in Law the 
highest achiever was less accepting and as against this the 
highest achievers in both Medical and Teaching were found 
to be more self accepting than their counterparts. On group 
Profiles invariably in all the groups the H.P. groups were 
found to be less self accepting than the L.P. groups. The 
highest achievers of all the professional groups were found 
to be slightly lower on L.A. than the lowest ones except 
Medical group where the. highest achiever was moderately 
higher on L.A. As against this, in group Profiles,the H.P. 
groups of both Engg. and Teaching were slightly more aspiring. 
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On the other hand, in the case of both Law and Medical 
opposite v/a3 the trend. Lastly, on the dimension of Cre. Pot. 
the highest achievers of all the groups were found to possess 
more Cre. Pot. than their counterparts except in Law where 
opposite was the trend i.e., the highest to be less creative 
than the lowest one. On the contrary, in Group Profiles all 
the H.P. groups were found to possess slightly lower Cre.Pot. 
than the L.P. groups except Engg. where H.P. group was again 
found to be more creative than the L.P. group. 
Thus, there appeared to be some similarities in 
Personality Profiles on some of the Personality dimensions 
in all the exceptional cases of different Professional groups 
except Engg. group. It indicates that the amount of Probs. 
experienced by an individual, to a considerable extent, may 
depend on his/her personality make up or it can be interpreted 
in another way also that the persisting Probs. may affect 
personality make up. Hence it is not possible to pin point 
Tfoich leads to the other because cause and effect relationship 
was not established through an experimental study. 
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The present study was undertaken to investigate 
into the problems of students in the professional courses 
of Engineering, Law, Medicine and Education in relation to 
their personality factors. The study was initiated with a 
view to probe into the significance of difference between 
the problems and personality factors of the students in 
different professional courses, also the significance of 
difference between high and low problem groups on different 
personality variables, high and low groups of each personality 
variable on problems of the students of each profession and 
the extent of relationships between the two variables. The 
obtained data was analysed by means of suitable statistical 
techniques and the following findings were obtained: 
1. FINDIMGS 
Description of Different Distributions of Various 
Variables of the Study 
(i) The distribution of the Probs. scores of 
the whole sample (No.800, M Z 46.65, SD r 28,59) was found 
to be very much normal in nature. The distribution was 
slightly and positively skewed (SKU = 0.59) and slightly 
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platykurtic (KU = 0.268) (vide Table 9). Thus, larger 
number of students scored more than the mean and scores 
were spread over a slightly greater range. 
(il) The mean and SD of the distribution of 
Pers. Adj. scores were 22.26 and 10.93 respectively. The 
distribution was almost normal. It was slightly positively 
skewed (SKU Z 0.285) and slightly platykurtic (SK a 0,273) 
(vide Table 10). 
(iii) The mean of the distribution of S.A. 
scores was 21.67 and SD 7.88. It was very slightly positively 
skewed (0.102) and very slightly leptokurtic (0.254). Thus, 
the distribution v/as almost symmetrical and mesokurtic 
(vide Table 11) which shows that closeness and spreadness 
of the cases were of standard form required for normal 
distribution. 
(iv) The mean and SD of the distribution of 
Goal Discrepancy scores without signs of the whole sample 
(No = 800) were 6.89 and 4.92 respectively. The distribution 
was positively skewed (SKU = 1.0) but almost mesokurtic 
being slightly leptokurtic (0.248) (vide Table 12). Thus, 
more than two thirds of the cases lie in the middle. 
(v) The scores of Goal Discrepancy with signs 
of the whole sample were almost normally distributed (vide 
Table 13). 
(vi) The scores of Gre. Pot. of the whole 
sample were found almost normally distributed (vide Table 14) 
with mean 99.69, SD 31.66, SKU r 0.41, KU r 0.260 with 'the 
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distribution being slightly positively skewed and very 
slightly leptokurtic. Hence larger number of students 
scored more than the mean and scotfes were spread over a 
slightly lesser range than the normal. 
Thus, the distribution of different variables 
was normal and, therefore, it satisfied the required 
conditions for using the parametric tests. 
PART - 1 
(a) Significance of Difference among Means of 
Different Variables of Different Professional 
Groups 
(i) The Law Group (M s 56.86, SD = 30,58) had 
significantly more Probs. than Engineering (M a 48.09, SD 
24.96), Medical (M a 34.10, SD r 22.18) and Teaching 
(Education) (M a 48.53, SD = 30.64), Engg. and Teaching 
had significantly more problems than Medical group while 
Engg. and Teaching did not differ with regard to Probs. 
(vide Table 15). 
(ii) With regard to Pers. Adj. variable of 
Engg., Law, Medical and Teaching groups the mean scores 
were 22.74, 23.50, 19.86 and 22.79 respectively. Medical 
students were found to be significantly better adjusted 
than all the remaining three groups which did not significantly 
differ among themselves (vide Table 16). 
(iii) Both Medical and Teaching groups were 
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significantly lesser self accepting than Engg. and Law 
groups. Thus, with regard to the variable of S.A. Medical 
and Teaching were sailing in the same boat and Law and 
Engg. in another (vide Table 17). 
(iv) Medical group was found to command 
significantly smallest Goal Discrepancy (L.A.) of all the 
three groups when mean scores on L.A. God. Tes., without 
signs,were compared. Therefore, they were found to be more 
realistic than the other three groups. On the other hand, 
Engg., Law and Teaching groups were not found to feel fully 
satisfied with their present level of achievement (vide 
Table 18). 
Engg. group was found to be more aspiring 
than the other three groups and Medical to be the least 
aspiring when mean goal discrepancy scores (with signs) 
were compared. But Engg. and Law; Law and Medical; Law and 
Teaching; and Medical and Teaching did not differ signifi-
-cantly between themselves. Moreover, with signs, the 
respective means came down (vide Table 19). 
(v) Medicos significantly surpassed all the 
trainees of the remaining three groups and Law group lagged 
behind significantly in comparison to the three groups on 
Ore. Pot. (vide Table 20). 
(vi) On the whole,Medical students were found 
to have least number of Probs., were the highest on Pers. 
Adj., least self accepting and least aspiring (realistic 
and more satisfied with their present achievement) but most 
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creative. On the other hand, Law students were found to 
have maximum problems, least adjusted, highly self accepting, 
highest in aspiration (unrealistic) and least creative. 
Sngg. and Teaching occupied middle position in Pers. Adj. 
and Cre. Pot. but Engg. group was more aspiring and self 
accepting than Teaching. 
(b) Significance of Professlonwise Difference 
between High Problems and Low Problems 
Groups on Different Personality Variables 
(i) The percentage of H.P. cases was signi-
-ficantly the highest in Law (25.71), next highest was 
Teaching (18.28), then Engg. (11.28) and least in Medical 
(5.71). While the percentage of L.P. decreased from Medical 
(24.00) through Teaching (16.21) and Engg. (8.72) to Law 
(6.42) (vide Table 22) . 
(ii) L.P, groups, regardless of the professional 
courses in viiich they were studying, were found to be signi-
ficantly more adjusted than the H.P. groups. Thus, adjustment 
deteriorated with the increase in Probs. On the basis of these 
results it is difficult to predict whether low adjustment 
was resultant or was the cause of high problems. But in the 
absence of establishing cause and effect relationship,it 
may be interpreted that low adjustment and high problems go 
hand in hand and they have circular relationship fcide Table 23). 
(iii) S.A. did not seem to be affected by the 
Probs. All H.P. and L.P. groups did not accept themselves 
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differently because they did not significantly differ but 
the trend of the results indicates that H.P. students of 
all the professions under study possess lower degree of 
S.A. than L.P. students of the same professions (vide 
Table 24) . 
(iv) The mean differences of goal discrepancy 
scores without or with signs between H.P. and L.P. groups 
were not found significant among different professions. 
Thus, H.P. and L.P. groups on all the professions had same 
L.A. but, on the whole, L.P. group was found to have lower 
L.A. than H.P. group. Therefore, it may be interpreted that 
those who were/realistie in their goal setting behaviour had 
less number of Probs. (vide Table 25 and 26). 
(v) On the whole sample L.P. group was found 
to have significantly more Gre. Pot. than the H.P. group. 
But within the professions H.P. and L.P. groups did not 
differ significantly on Ore. Pot. Thus, persons with more 
Ore. Pot. have less Probs. and vice versa (vide Table 27). 
(c) Significance of Professionwise Difference 
between High and Low Groups of Different 
Personality Variables on Problems 
(i) Medical group commands the highest percentage 
of H.A. and the lowest percentage of H.M.A. students while 
the lowest percentage of H.A. was in Law and the highest 
percentage of H.M.A. was in Engg. group. But Bngg. and Law; 
Engg. and Teaching; and Law and Teaching did not differ 
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significantly in the percentages of H.M.A. cases. In the 
percentages of H.A. students Engg. did not significantly 
differ from any other group. Similarly, Law and Teaching; 
and Medical and Teaching did not significantly differ from 
one another (vide Table 28). 
(ii) The H.M.A. students had significantly 
more Probs. than the H.A. students in all the groups as 
well as in the whole sample (vide Table 30). 
(iii) The percentage of H.S.A. (self concept) 
students was the highest in Engg. and the lowest in Teaching. 
But Engg. did not significantly differ from Law, both Law 
and Medical did not differ from one another and from Teaching 
groups with regard to their percentages of students in H.S.A. 
groups. On the other hand, the percentages of L.S.A. students 
were the highest in Medical and lowest in Engg. and only 
these two groups significantly differed from each other 
(vide Table 31). 
(iv) The H.S.A. groups of all the professions 
had consistently lesser number of Probs. than the L.S.A. 
groups except Medical group wherein low acceptance was 
accompanied by less Probs. and vice versa. But these 
differences were not significant (vide Table 33). 
(v) The percentages of H.As. in Engg. and Law 
were significantly higher than Medical group in goal discre-
pancy scores with signs but in Teaching it was little higher 
than Medical and lower than Engg. and Law but difference 
was not found to be significant. The Engg. group had the 
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lowest percentage of L.As. but difference was not significant. 
The other groups did not exhibit any difference (vide Table 34) 
(vi) High aspirants were found to have consis-
-tently more Probs. than that of Low aspirants in all profe-
-ssional groups and of the total except Medical group. H.As. 
of Engg., Law and Teaching professions were found to have 
significantly more Probs. than the H.As. of Medical group. 
H.As. of other remaining three groups did not differ on 
Probs. among themselves while L.As. did not differ on 
Probs. professionwise (vide Table 36). 
(vii) The Medical profession commanded the 
highest percentage of H.Cre., 69.75 percent belonged to 
this group an4 remaining 30.25 percent to the other three 
groups and the lowest in L.Cre. There was only one (85 percent) 
L.Cre. student in the Medical group. On the other hand, the 
Law students commanded the highest percentage in L.Cre, 
99.15 percent belonged to this group, and lowest in H.Cre., 
1.70 percent (only two) belonged to this group. The middle 
position was occupied by both Engg. and Teaching groups. . 
Engg. had slightly high percentage in high group and low 
percentage in low group but both did not significantly 
differ (vide Table 37). 
(viii) L.Cre. had consistently more Probs. 
than the H.Cre. but significant difference was found only 
in the case of the total sample and professions individually 
did not produce significant differences (vide Table 39). 
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PART - 2 
(a) Mean Difference of Areawise Problems 
among Different Professions 
(i) Law students were found to have signifi-
-cantly more Health Probs. than Medical while Engg., Medical 
and Teaching did not significantly differ among themselves. 
Therefore, Medical students had the least and Law the highest 
number of the Health Probs. The students of Teaching were 
found to be more hetrogeneous than Medical students with 
regard to Health Probs. It indicates that there was a greater 
variance in the health conditions of Teaching students. A 
considerably large number had good health and similarly 
considerably large number had bad health (vide Table 40}. 
(ii) Medical group was found to have signifi-
-cantly lesser Financial Probs. than Engg., Law and Teaching. 
The Law group had the highest financial Probs. Teaching and 
Engg. occupied second and third positions respectively. It 
shows that students in Medical group had come from compara-
tively higher socio-economic class. It was clear from P-Value 
that Medical group was significantly more homogeneous than 
all the three groups separately. In contrast, students in 
Law and Teaching groups were found to have greater variance 
in their financial conditions. It shows that larger number 
of students in these two groups had come from families of 
both high and low economic status (vide Table 41). 
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(iii) Law and Engg. students were found to 
have significantly more Social and Psychological Probs. than 
that of Medical students. Law group had the maximum and 
Medical the minimum Probs. in this area and Teaching occupied 
middle position. It indicates that both Medical and Teaching 
students tend to have more friendly relations with others 
than both Engg. and Law students. Hence, they may be considered 
to be socially more mature. It is probably because there are 
more opportunities for developing human and social contacts 
and relationships in Medical and Teaching professions. But 
the students of all the four professions were equally 
homogeneous with regard to the Probs. in this area (vide 
Table 42). 
(iv) Law and Teaching groups had significantly 
more Probs. than Engg. and Medieal groups in Personal and 
Psychological relations. Again Law students had the maximum 
and Medical the minimum Probs. out of all the professional 
groups and of the total. It indicates that Law and Teaching 
students may be lesser adjusted with their 'self than 
Medieal and Engg. students and thus, probably tend to have 
more personal and psychological Probs. Teaching group was 
found to be more hetrogeneous which means that considerably 
large number of students in Teaching group had more Probs. 
and similarly considerably large number had less Probs. 
(vide Table 43). 
(v) Medieal group had the minimum and Law 
the maximum number of Probs. with regard to Sex and Marriage. 
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The students of both Law and Engg. groups had more Probs. 
than Medical and Teaching while Bngg. did not significantly 
differ from Law, and Teaching had significantly more Probs. 
than Medical group. The reason for Medical and Teaching 
having lesser Probs. regarding Sex and Marriage than Bngg. 
and Law groups may be interpreted that both in Medical and 
Teaching institutions boys and girls mix up freely with 
lesser inhibitions and taboos. The number of girls studying 
in such institutions is also^omparatively large. Moreover, 
both groups have more opportunities for social and human 
contacts, thus, they may acquire the skill to develop free 
and friendly interpersonal relations even with members of 
opposite sex. Hence, lesser Probs. arise with regard to 
this area (vide Table 44). 
(vi) Again Law students had significantly 
maximum and Medical minimum Probs. in the area of Home and 
Family, while both Engg. and Teaching had more Probs. than 
Medical. It is a common observation that most of the students 
of Medical group come from urban families of comparatively 
higher socio-eultural and educational status and thus 
incidence of clashes are reduced with understanding parents 
and democratic atmosphere in their homes. On the other hand, 
larger number of students in Law group comes from rural 
areas and hence there are more opportunities of conflicts 
of values between them and their parents and hence their 
Probs. on home front tend to increase. The students of 
Medical group were found to be more homogeneous than the 
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other groups with regard to this area of Probs. (vide 
Table 45). 
(vii) Both Law and Engg. had significantly 
more Moral and Religious Probs. than Medical and Teaching 
while Medical had the least and Law the highest number of 
Probs. Both Medical and Teaching professions are based on 
ethical values whieh emphasise on the spirit of dedication 
and service towards their professions. Thus, their moral 
and religious Probs. are resolved through appreciation and 
acceptance of these values. The students of all professional 
groups were found to be equally homogeneous (vide Table 46). 
(viii) Medical and Engg. students were found 
to be better adjusted to their college work than Teaching 
and Law while Teaching group was again more adjusted than 
Law. Again Law had maximum and Medical minimum Probs. in 
this area. Both Medical and Engg.,being the prestigious 
professions,seem to have more personal and professional 
satisfaction. Thus, they tend to get easily adjusted with 
their college work. On the test of homogeneity the students 
of Law were found to be more hetrogeneous than Engg. students 
(vide Table 47). 
(ix) Medical group seemed to have least difficult; 
regarding curriculum and Teaching Procedure and Law the most 
as Medical had minimum and Law maximum Probs. in this area. 
But Engg, and Teaching occupied the middle position. Thus, 
Medical students seemed to be most satisfied and Law most 
dissatisfied with regard to Gurricular and Teaching Procedures 
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because Medical courses and its teaching programmes are 
considered to be most relevant to the professional require-
ment than any of the three professions and Law the least 
where theoretical aspect of the course is generally dealt 
with and which is mostly outmoded as well. On the test of 
homogeneity both Medical and Engg. were found to be signi-
-f icantly more homogeneous than Law group but Teaching was 
hetrogeneous than Engg. (vide Table 48). 
(x) Medical group seemed to be least worried 
regarding their Vocational and Future Plan but Law the most. 
Both Engg. and Teaching were less worried than Law group 
because the Probs. of getting suitable employment is acute 
in Law and least in Medical and in both Engg. and Teaching 
employment opportunities are comparatively larger than in 
Law. Medical group was further found to be homogeneous 
while Law and Teaching were more hetrogeneous than Engg. 
(vide Table 49). 
In nutshell, Medical group was found to have 
consistently lowest Probs. on all the areas and Law the 
highest. Both Teaching and Engg. occupied middle position 
with slight variation here and there. 
(b) Relationship of Problems with Different Professions 
(i) Chi-square test was applied to the Test 
of Independence of Probs. with regard to different professions 
(No.140 in each group). There was found to be significant 
relationship among the responses on Probs. Ghee, and different 
professions. Thus, Probs. were significantly dependent on 
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professions. 
(ii) Chi-square test was applied to the responses 
of 140 students in each profession to test equal distribution 
of Probs. in each area separately. 
The obtained Chi-square value (chi-square • 2.67) 
with df z 3) was not found significant at ,05 level. Thus, 
Health Probs. were almost equal in all professions (vide 
Table 51). 
(iii) The obtained Chi-square value of 19.42 with 
df : 3 in Financial Problem area was found significantly 
beyond „ol level. Therefore, financial Probs. differed with 
respect to different professions. Medical group had the 
least and Teaching the highest number of Probs.(vide Table 52). 
(iv) The Probs. related to Social and Psychological 
Relations were almost equal in all the groups (vide Table 53). 
(v) In Personal and Psychological Relations1 area,_ 
Probs. differed with respect to professions (vide Table 54). 
(vi) All professional groups significantly differed 
with regard to the Probs. relating to Sex and Marri. age (vide 
Table 55). 
(vii) The Probs. regarding Home and Family again 
significantly differed with regard to different professions 
(vide Table 56). 
(viii) Moral and Religious Probs. were not found 
to be equal in all professions (vide Table 57). 
(ix) Different professions were found to have 
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unequal Probs. relating to Adjustment to college work. 
Medical and Engg. were found to have least Probs., next 
was Law and the highest was Teaching (vide Table 58); 
(x) All professions did not differ with regard 
to the Probs. 'Curriculum and Teaching Procedure' (vide 
Table 59). 
(xi) Different professions were found to differ 
greatly with respect to Probs. regarding 'Vocational and 
Future Plans', Medical students had the lowest and Law the 
highest (vide Table 60). 
Thus, when Chi-square test was applied to 
test independence of Probs. with regard to different profe-
-ssions they were found to differ significantly with regard 
to the Probs. of Finance, Personal and Psychological Relations, 
Sex and Marriage, Home and Family, Moral and Religious, 
Adjustment to college work and Vocational and Future Plans 
but did not differ significantly with regard to Health, 
Social and Psychological Relations and curriculum and Teaching 
Procedure. 
PART - 3 
Relationship among Different Variables 
(i) The coefficient of correlation between 
Probs. and Pers. Adj. (N s 100) came out to be -.65 which 
showed that Probs. were highly but negatively related to 
Pers. Adj. r s .4225, the coefficient of determination 
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indicates that more than 42 percent variance in Probs. is 
predicted by variation in pars. Adj. and only 58 percent 
is due to other causes. Thus, to a great extent, Probs. 
increase as Pers. Adj. decreases or the maladjusted persons 
tend to have more Probs. than the adjusted (vide Table 61). 
(ii) Probs. were found to be positively and 
moderately related to S.A. (r S .43 significant at .01 level). 
About 19 percent (r s .1849) variability in Probs. is attri-
buted to variability in S.A. whieh means that higher the 
S.A., moderately higher the Probs. or vice versa. Thus, 
higher S.A. tend to increase Probs. moderately (vide Table 61). 
(iii) Probs. were again found to be moderately 
and negatively related to L.A. (r r -.49) which was found 
to be significant at .01 level. About 25 percent (r2 a .2401) 
of variance is explained by the variability in L.A. Thus, 
Probs. influence L.A. substantially or are influenced by 
L.A. It means lower the L.A., substantially higher are the 
Probs. (vide Table 61). 
(iv) The coefficient of correlation between 
Probs. and Ore. was found to be -.44 which was significant 
at .01 level. About 20 percent (r = .1936) of variance in 
Probs. is explained by the variability in Ore. Thus, Gre. 
and Probs. have moderate negative correlation. It shows 
that Ore. is substantially and negatively influenced by 
Probs. Thus, H. Gre. tend to have less Probs. than L. Ore. 
In other words, lesser the Ore. substantially higher are 
the Probs. (vide Table 61). 
(v) The relationship between Pers. Adj. and 
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S.A. was found to b© negatively low but significant (r a -.24) 
but only 5 percent (r2 = .0576) variance in adjustment is 
attributable to variability in S.A. Thus, lesser the congru-
ence between real self and ideal self the better the 
adjustment and vice versa or it may be interpreted as 
better the adjustment slightly lower the S.A. (vide Table 61). 
(vi) L.A. seemed to be substantially influenced 
or influencing Pers. Adj. Their coefficient of correlation 
was .46 which was significant at .01 level. The coefficient 
of determination r2 s .2116 indicates that more than 21 percent 
difference in adjustment can be explained by the variability 
in L.A. Thus, higher the adjustment, higher the L.A. In 
other words, high adjusted have substantially higher L.A. 
and low adjusted comparatively lower L.A. (vide Table 61). 
(vii) Adj. and Gre. were found to be negatively 
but significantly correlated («.»24) to each other. Only 
8 percent variance is accounted for by Ore. It indicates 
that creatives tend to be less adjusted and less creatives 
more adjusted (vide Table 61). 
(viii) S.A. and L.A. were found to be slightly 
and insignificantly related to each other. Thus, they donot 
go together. The coefficient of correlation between S.A. (self 
concept) and L.A. came to be -.16 (vide Table 61). 
(iz) The coefficient of correlation between 
S.A. (self concept) and Gre. Pot. was found to be -.39 
which was low and negative but significant at .01 level but 
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only 16 percent of variance (r* Z .1521) in S.A. is attri-
butable to variability in Cre. Thus, it shows that creatives 
tend, to be less self accepting. Higher the Ore., substantially 
lower the S.A. or vice versa (vide Table 61). 
(x) The relationship between Cre. Pot. and 
L.A. was found to be almost negligible and insignificant 
because calculated value came to be .12. Thus, both these 
variables are unrelated (vide Table 61). 
PART - 4 
Personality Profiles of the Highest and the 
Lowest Problems-Achievers of Different 
Professional Groups 
The Personality Profiles of the highest and the 
lowest achievers of each professional group on Probs. were 
compared and the following patterns emerged: 
(i) In the Profiles of Engg. students the gap 
between the highest and the lowest Problem-achievers was 
wid.es on Pers. Adj., little on L.A. and moderate on Cre. Pot. 
but no difference was found on S.A. The highest achiever in 
Engg. tended to be more adjusted, less aspired and more 
creative than the lowest achiever but equal on S.A. 
(ii) In the Profiles of Law students the gap 
between the highest and the lowest achievers was again found 
to be widest on Pers. Adj. but moderate on S.A., little on 
Cre. Pot. and very slight on L.A. The highest achievers in 
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Law tended to be comparatively very low on Pers. Adj., very 
slightly lower on L.A., little lower on Gre. Pot. and 
moderately lower on S.A. 
(iii) The gap between the highest and the 
lowest achievers of Medical group was found to be widest 
on Pers. Adj., moderate ,on S.A. and L.A. and little less 
on Gre. Pot. The highest achievers tended to be less adjusted 
but more self accepting and aspiring and possessed slightly 
more Gre. Pot. than the lowest achiever. 
(iv) The gap between the highest and the 
lowest achievers of Teaching group was widest on Pers. Adj., 
comparatively less on S.A., lesser on L.A. and least on Gre. 
Pot. The highest achievers tended to be highly less adjusted 
but moderately more/self accepting, less aspiring but slightly 
more creative than the lowest achiever. 
2. CONCLUSIONS 
The investigator has to be careful about making 
any hasty generelisations on such a limited sample and also 
to make any prediction in the complex and dynamie field of 
Problems and Personality Variables. Moreover, the investi-
-gator is also aware of the limitations under which the 
study was conducted. Thus, conclusions are presented only 
tentatively which are subject to investigation and verifi-
-cation on the basis of follow up studies. Keeping in view 
the aims of the study, the conclusions, based upon the 
above findings of the study, have been drawn which either 
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accept or reject the hypotheses framed in the light of 
the objectives of the study. Some of the hypotheses have 
been found to be totally accepted while others partially 
accepted in the case of certain professional groups or 
variables where significant differences or relationships 
have been found but partially rejected in others where 
observed differences and relationships were found but they 
were not significant. Thus, the major conclusions are: 
(i) The samples of all the four professions 
were representative of their respective population with 
respect to different variables. 
(ii) The first hypothesis was that there is 
a professionwise significant difference among the students 
on the variables of Problems, Personality adjustment, Self 
acceptance, Level of aspiration and Creative Potential. 
One of the objectives of the study was to test the signifi-
-cance of difference of the above mentioned variables among 
the different professional groups. The first hypothesis 
of significant difference in professional groups with 
regard to Problems and different Personality Variables 
was accepted in the case of majority of the professional 
groups. Medical students, in general, have been found to 
be the highest on Personality adjustment, Creative Poten-
tiality and the lowest on Problems, Self acceptance and 
Level of aspiration while Law students were found to be 
the highest on Problems, Self acceptance and Level of 
aspiration but the lowest on Personality adjustment and 
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Creative Potentiality. The hypothesis of group difference 
was rejected in the case of certain professional groups. 
The following groups did not differ with each other signi-
ficantly on the variables mentioned against them: 
(1) Engineering and Teaching on Problems. 
(2) Engineering and Law on Personality adjustment. 
(3) Engineering and Teaching on Personality adjustment. 
(4) Law and Teaching on Personality adjustment. 
(5) Engineering and Law on Self Acceptance. 
(6) Medical and Teaching on Self Acceptance. 
(7) Engineering and Law on Level of Aspiration 
(without signs). 
(8) Engineering and Teaching on Level of Aspiration 
(without signs). 
(9) Law and Teaching on Level of Aspiration 
(without signs). 
(10) Engineering and Law on Level of Aspiration 
(with signs). 
(11) Law and Medical on Level of Aspiration 
(with signs). 
(12) Law and Teaching on Level of Aspiration 
(with signs). 
(13) Medical and Teaching on Level of Aspiration 
(with signs). 
(14) Engineering and Law on Creative Potentiality. 
(15) Engineering and Teaching on Creative Potentiality. 
Thus, this hypothesis of significant differences 
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in groups on different variables was partially approved^ 
and partially disapproved. The corresponding objective 
was also, thus, achieved. 
(iii) The second hypothesis was that there 
is a professionwise significant difference among the 
percentages of students in High and Low groups on Problems 
and the four Personality variables. Its corresponding 
objective was to test the significance of difference between 
the percentages of students of different professions in High 
and Low groups. This hypothesis was partially accepted with 
regard to Problems, Personality adjustment, Self acceptance, 
Level of aspiration and Creative Potentiality. Both Medieal 
and Engg. groups had significantly lesser percentages of 
High Problems students than Law and Teaching, Medical group 
had significantly the highest percentage of Low Problems 
students among all the professional groups and Law the least. 
Law had significantly lower percentage of Highly adjusted 
students than both Medical and Teaching groups. Medical 
had the highest percentage of Highly adjusted students and 
Law the lowest. Engg., Law and Teaching had significantly 
higher percentage than Medical with regard to Highly mal-
-adjusted students. Ingg. again had significantly higher 
percentage of High Self accepting students than both Medical 
and Teaching. Medical had significantly higher percentage 
of Low Self accepting students than Engg. Both Engg. and Law 
groups had higher percentage of High aspiring students than 
Medical group. Medical had significantly the highest percentage 
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of High ereatives of all the four professions and Law the 
lowest. On the other hand, Law had significantly the highest 
percentage and Medical the lowest of Low ereatives groups. 
The second hypothesis: was partially rejected as 
well because some of the professions did not differ in 
their percentages of both High and Low groups in each 
variable. In High Problems groups both Engg. and Law did 
not differ from Medical and Teaching respectively with 
regard to percentages of High Problems students. Similarly, 
Engg. and Law did not significantly differ with regard to 
their percentages in' Low Problems groups. In the percentages 
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of Highly adjusted students Engg. did not significantly 
differ from any other group. Similarly, Law and Teaching, 
and Medical and Teaching did not significantly differ from 
one another. On the other hand, in the percentages of Highly 
maladjusted students Engg. did not differ significantly from 
Law and Teaching, and Law also did not significantly differ 
from Teaching. Engg. again did not significantly differ 
from Law, both Law and Medical did not differ from one 
another and from Teaching group with regard to their percentages 
of students in Highly Self accepting groups. On the other 
hand, all the professional groups did not significantly 
differ except Engg, and Medical with regard to percentages 
of Low Self accepting students. In the case of High aspiring 
groups all the groups except Engg. and Medical, and Law and 
Medical did not significantly differ, and,on the other hand, 
in Low aspiring groups none of the groups differed significantly 
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in their percentages. In the case of both High and Low 
creatives only Engg. and Teaching groups did not signifi-
-cantly differ in their percentages. Therefore, the second 
hypothesis was partially accepted and partially rejected 
and its corresponding objective was, thus, achieved. 
(iv) The third hypothesis was that there is 
a significant difference between High and Low Problems 
groups of different professions and of the whole sample on 
the variables of Personality adjustment, Self acceptance, 
Level of aspiration and Creative Potentiality. The eorres-
-ponding objective was to test the significance of difference 
between High and Low Problems groups of different professions 
on all the four Personality variables. This hypothesis was 
totally accepted in the case of the variables of Personality 
adjustment because Low Problems groups of all the professions 
and of the total were found to be significantly more adjusted 
than the High Problems groups. Thus, low adjustment and high 
problems tend to go together and vice versa. This hypothesis 
was partially accepted with regard to the variables of Level 
of aspiration and Creative Potentiality because in the total 
sample Low Problems groups were found to have lower level 
of aspiration and higher creative potentiality than the High 
Problems groups but within the professions they did not 
significantly differ. Thus, on the whole, High Problems 
students tend to have higher level of aspiration and lower 
creative potentiality than the Low Problems students and 
vice versa. 
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On the other hand,this hypothesis was not accepted 
on the variable of Self acceptance because High and Low 
problems groups did not significantly differ with regard 
to Self acceptance either professionwise or on the Total 
but only observed difference was found. The High Problems 
groups of all the professions and the Total were found to 
be consistently lower self accepting than the Low Problems 
groups. It has already been discussed that the probable 
reason for not finding any significant difference may be 
attributed to the nature of the construct used and its 
possible less sensitivity in finding out the degree of 
Self acceptance among adults. Therefore, this hypothesis 
may not be considered, categorically and totally, 
rejected on the variable of Self acceptance. Thus, it may 
be interpreted that with regard to self acceptance the 
third hypothesis of difference was not accepted as signifi-
-cantly and forcefully as in the case of other three perso-
nality variables. There is a probability of finding signi-
-ficant differences among different professions on the 
variable of Self acceptance by using some other more 
sensitive construct . 
(v) The fourth hypothesis was that there is 
a professionwise significant difference in the Problems of 
students of High and Low groups on different Personality 
variables. The corresponding objective accordingly was to 
test the significance of difference between High and Low 
groups on all Personality variables with regard to their 
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Problems professionwise and of the whole sample. This 
hypothesis was totally accepted with regard to the variable 
of Personality adjustment* The Highly maladjusted group 
had significantly more Problems in all the four professions 
and in the Total than the Highly adjusted group. Thus, with 
the decrease in Personality adjustment, Problems tend to 
increase and vice versa. This hypothesis was partially 
accepted in the case of Level of aspiration and Creative 
Potentiality. The high aspirants on the Total were found 
to have significantly more Problems than the low aspirants. 
Similarly, the Low creatives had significantly more Problems 
than the High creatives on the Total but professionwise 
no significant differences were found both in High and Low 
groups on these two variables. Thus, Problems tend to increase 
with the increase in Level of aspiration and decrease with 
the increase in Creative Potentiality and vice versa. 
This hypothesis was not accepted with regard to 
Self acceptance. All High Self accepting groups did not 
significantly differ on Problems from Low Self accepting 
groups but the High Self accepting groups tended to have 
consistently lesser number of Problems than the Low Self 
accepting groups except Medical group wherein High Self 
accepting had more Problems than the Low Self accepting 
group. As already discussed,with some other construct, 
significant difference might have been obtained. Thus, on 
the majority of the variables, the hypothesis of significant 
difference was accepted and its corresponding objective was, 
thus, achieved. 
510 
(vi) The fifth hypothesis was that different 
professional groups and the whole sample differ significantly 
with regard to different types of Problems. The corresponding 
objective was to determine the significance of difference 
among different areas of Problems in different Professional 
groups and the whole sample. This hypothesis was largely 
accepted. Law group invariably had the highest and Medical 
the lowest number of problems in all areas. In Health Problems 
both Medical and Law differed significantly. In Financial 
Problems Medical had significantly less number of Problems 
than Engg., Law and Teaching. The Problems increased from 
Medical through Engg., Teaching and Law. In Social and 
Psychological Problems Medical had significantly less Problems 
than Engg. and Law; Law had significantly more Problems than 
Teaching and the Total. In Personal and Psychological Rela-
tions Engg. had significantly less Problems than Teaching 
and Law; Medical had less Problems than Law, Teaching and 
Total but Law had significantly more Problems than Total. 
In Sex and Marriage Problems both Engg. and Law had signi-
ficantly more Problems than Medical, Teaching and Total 
but Medical had significantly less Problems than Teaching 
and Total also. The problems increased from Medical through 
Teaching, Total, Engg. and Law in this area. In the area of 
Home and Family Problems Engg. group had significantly more 
Problems than Medical but less than Law groups. Both Law and 
Medical had significantly the Highest and the Lowest Problems 
respectively than all the other Professions and the total. 
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In Moral and Religious Problems Law group had significantly 
more Problems than Medical, Teaehing and Total but Medical 
had significantly less problems than Engg., Law, Teaching 
and the Total and.Teaching also had significantly less 
Problems than Sngg. group. With regard to the Problems in 
Adjustment to College Work, Medical had; significantly less 
Problems than Engg., Law and Teaching and the Total but 
Law had significantly more Problems than all the professions 
and the Total. In the Curriculum and Teaching Procedure area, 
Engg. had significantly more Problems than Medical but 
significantly less than Law. Both Law and Medical differed 
significantly from all the professions and the Total with 
the highest and the lowest number of Problems respectively. 
Regarding Vocational and Future Plan all the professional 
groups differed significantly from one another except Law 
and Teaching; Sngg. and Total, and Teaching and Total. The 
Problems increased from Medical through Total, Engg., 
Teaching and Law. 
On the other hand, this hypothesis was not accepted 
to some extent in the case of certain groups. In Health 
Problems all the groups except Medical and Law did not differ 
significantly from one another. In Financial Problems Engg. 
did not differ from Law and Teaching and Law did not differ 
from Teaehing. In Social and Psychological Relations Engg. 
did not differ from Law, Teaching and Total and, Medical 
did not differ from Teaching and Total groups. In Personal 
and Psychological Relations Engg. did not differ significantly 
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from Medical and Total and. Law and Teaching groups did 
not differ from one another. Engg. again did not differ 
from Law and Total with regard to Sex and Marriage Problems 
and. from Teaching and Total with regard to the Problems 
of Home and Family. In the area of Moral and Religious 
Problems Engg. did not differ from Law and Total and. 
Medical did not differ from Teaching groups. Engg, again 
did not differ from Law, Medical and Total with regard to 
the Problems of Adjustment to College Work. Engg. again 
did not differ from Teaching and Total regarding the Problems 
of Curriculum and Teaching Procedure. In the area of Vocational 
and Future Plans Law did not significantly differ from Teaching 
group. Thus, fifth hypothesis of significant difference was 
accepted with regard to the majority of the groups in all 
the Problems areas but was not accepted in the case of some 
groups. The corresponding objective was, thus, achieved. 
Hence, Law group had the highest number of Problems 
and Medical the lowest in almost all the ten areas of Problems. 
Both Engg. and Teaching, occupying middle position, did not 
significantly differ from one another in all areas except 
in Personal and Psychological Relations and Vocational and 
Future Plan area wherein Teaching group had more Problems 
than Engg. group and in Moral and Religious Problems Engg. 
students had more Problems than Teaching group. 
(vii) The sixth hypothesis was that different 
types of Problems are not dependent on Professional groups 
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but have an independent existance. The corresponding 
objective was to test whether different types of Problems 
were independent of different professional groups. There 
was found to be a significant relationship among the responses 
on Problems Checklist and different professions as Chi-square 
value was significant at .01 level. Thus, this hypothesis 
of independence was considered untenable and Problems were 
found to be significantly dependent on professions. The 
corresponding objective had, thus, been achieved. 
(viii) The seventh hypothesis was that there 
is a significant correlation between Problems and different 
Personality Variables. One of the objectives of the study 
was to determine the degree of relationship between Problems 
and each of the four Personality Variables. This hypothesis 
of significant correlation was accepted as a whole. The 
pattern of different correlations was as follows: 
(1)" Problems were found to have considerably 
high and negative correlation with adjustment. 
(2) Problems were found to have moderate 
negative correlation with both (a) Level of aspiration 
and (b) Creative Potentiality. 
(3) Problems were found to have moderate 
positive correlation with Self acceptance. 
All these correlations were significant at 
•01 level. It indicates that Problems tend to decrease with: 
(a) Considerable increase in Personality Mjustment. 
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(b) Moderate increase in Level of aspiration 
and Creative Potentiality and vice versa. 
As far as Self acceptance is concerned the 
correlation pattern is disturbed (with increase in Self 
acceptance Problems tend to decrease) and the probable 
causes have already been discussed. 
(ix) The eighth hypothesis was that there is 
a significant intercorrelation among different Personality 
factors. The corresponding objective was to know whether 
the four Personality Variables were interrelated. The hypo-
-thesis of significant correlation was retained in case of 
most of the variables. The correlations between Personality 
adjustment and Self acceptance, and Personality adjustment 
and Creative Potentiality were found to be low and negative. 
The correlation between Self acceptance and Creative Potentia-
lity was moderate and positive. All these correlations were 
significant at .01 level. But hypothesis of intercorrelation 
was rejected in the case of intercorrelations between Level 
of aspiration and Self acceptance on one hand and Level of 
aspiration and Creative Potentiality on the other because 
the values of these correlations were very low and insigni-
-fieant. It indicates that these variables are almost inde-
pendent of each other. The corresponding objective was 
also, thus, achieved. 
Therefore, some of the Personality Variables 
were either found to be low or insignificantly related with 
one another whereas problems were highly and significantly 
A 
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related with all the four Personality Variables. Thus, 
'Problems' as a factor was found to be a significant 
variable related to Personality factors. It indicates that 
sources of Problems are internal as well which means that 
Problems tend to increase with personality conflicts. But 
the trend was against disturbed in the case of correlation 
between Problems and Self acceptance. 
(x) The highest achievers on Problems of all 
the professional groups tended to be less adjusted and less 
creative than the lowest one except Engg. group wherein the 
highest achiever was found to be more adjusted and more 
creative. On Self acceptance both the highest and the lowest 
achievers did not differ in Engg. but the highest achiever 
was less self accepting in Law and more self accepting in 
both Medical and Teaching. The highest achievers of all the 
professional groups were found to be slightly lower on Level 
of aspiration than the lowest one except Medical group where 
the highest achiever was moderately higher on Level of 
aspiration than its counterpart. 
In nutshell, the conclusions may be enumerated 
as follows: 
(1) The students in the professions of Engg., 
Law, Medical and Teaching experienced a large number of 
Problems in different Problem areas. 
(2) The number of Problems varied from profession 
to profession with Medical having the lowest and Law the 
highest number of Probs. Engg. and Teaching, in general, 
occupied the middle position. 
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(3) Different Professions differed with 
regard to Personality Variables. Medical students, in 
general, have been found to be the highest on Personality 
adjustment, Creative Potentiality and the lowest on Problems, 
Self acceptance and Level of aspiration. On the other hand, 
Law students were found to be the highest on Problems, Self 
.acceptance and Level of aspiration but lowest on Personality 
adjustment and Creative Potentiality. 
(4) The Percentages of High and Low number 
of cases on different variables differed from profession 
to profession with Medieal group having the lowest percentage 
of High Problems, Highly maladjusted, High aspiring and 
Low creative students and the highest percentage of Low 
Problems, Highly adjusted, Low aspiring, Low self accepting 
and High creative students. The Law group indicates reverse 
position with regard to most of the variables. Both Engg. 
and Teaching groups were found to be placed in the middle 
with slight variation in the case of some variables. 
(5) High Problem students, in general, were 
found to have lower Personality adjustment, High Level of 
aspiration, lower Creative Potentiality than Low Problem 
students. In the case of Self acceptance the trend was 
disturbed (High Problem students had High Self acceptance). 
(6) Highly maladjusted, * Low accepting, High 
aspiring and Low creatives were found to have significantly 
higher number of Problems than Highly adjusted, High accepting, 
Low aspiring and High creatives. 
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(7) Problems were found to be negatively 
correlated with Personality adjustment, Level of aspiration 
and Creative Potentiality which indicates that Problems 
tend to increase with (a) considerable decrease in Perso-
nality adjustment, (b) moderate decrease in Level of 
aspiration and Creative Potentiality and vice versa. But 
the trend was disturbed in the ease of Self acceptance 
where Problems tend to increase with increase in Self 
acceptance. 
(8) All the Personality Variables of Perso-
nality adjustment, Self acceptance, Level of aspiration 
and Creative Potentiality were found to be significantly 
intercorrelated among themselves except Self acceptance 
and Level of aspiration and, Level of aspiration and 
Creative Potentiality. The correlations between Personality 
adjustment and Self acceptance, and Personality adjustment 
and Creative Potentiality were found to be low and negative. 
The correlation between Self acceptance and Creative 
Potentiality was moderate and negative.. 
(xi) The results obtained through different 
tools used in this investigation showed that the students 
preparing for the four different professions manifested 
some distinguishing characteristics with regard to Perso-
nality Variables and the type and extent of Problems they 
encountered. These characteristics among different Profess-
-ional groups are presented separately as under: 
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(a) Engineering Group 
Engg. students, in general, are found to 
be adults of normal Personality adjustment. They are more 
adjusted than Law and less adjusted than Medical students. 
There is a greater number of Highly maladjusted than Highly 
adjusted students. They are, on the whole, slightly more 
self accepting than Medical and Teaching groups with the 
highest percentage of High Self accepting and the lowest 
percentage of Low Self accepting students. Their Level of 
aspiration is generally high and also higher than the 
students of Medical and Teaching groups. The highest 
percentage of High aspiring and the lowest percentage of 
Low aspiring students belonged to this group. It shows 
that, like Law students, they are over-ambitious and 
unrealistic with regard to their future goal setting 
behaviour. They have adequate potentiality for creativity 
but they donot possess as much creative potentiality as 
Medical students have but it is at par with Teaching students 
but they are more creative than the Law students. They have 
less number of Problems than Law students but significantly 
more Problems than Medical students. The percentages of 
both High Problem and Low Problem students are quite less. 
Thus, most of the students have moderate number of Problems. 
They have more 'Financial Problems' than the students of 
Medical but there is not much variance in the financial 
conditions of these students because they are more or less 
homogeneous with regard to financial area of the Problems. 
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They have more Problems in 'Social-Psychological Relations' 
than in 'Personal-Psychological Relations'. Thus, they donot 
have satisfactory inter-personal relations but their intra-
personal relations are more satisfactory and less problematic. 
They experience quite a large number of Problems in the two 
areas of 'Sex and Marriage1 on one hand and 'Moral and 
Religious1 on the other. There is found to be a large amount 
of variability with regard to the Problems of 'Sex and Marri-
-age' and more homogeneity in 'Moral and Religious' area. 
They donot face much Problems in the area of 'Adjustment to 
College Work' and 'Curriculum and Teaching Procedure' but 
they experience comparatively larger number of Problems 
regarding 'Vocation and Future Plan'. Thus, they are satisfied 
with their present curricular activities and programmes but 
still feel insecure about their future career. 
(b) Law Students 
Law students, as a group, are found to be 
satisfactorily adjusted. It consisted of the lowest percentage 
of Highly Adjusted and high percentage of Highly maladjusted 
students. They donot deviate significantly from Engg. and 
Teaching groups on Personality adjustment. They are compara-
-tively more self accepting than Medical and Teaching students 
with higher percentage of High self accepting and lower 
percentage of Low self accepting students than both Teaching 
and hmt groups. Their Level of aspiration is high with the 
highest percentage of High aspiring and low percentage of 
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Low aspiring students. It indicates that though they are 
self accepting but are over ambitious and unrealistic 
with regard to their future goal setting behaviour. They 
possess least creative potentiality of all the three groups. 
Moreover, they eonsist of maximum number of less ereatives 
and only two high ereatives are found out of a total of 
140 students. They have large number of Problems with the 
highest percentage of High Problem students and the lowest 
percentage of Low Problem students among the four profess-
-ional groups. They have the highest number of Financial 
Problems. There is a greater variance in their financial 
conditions which means that large number of students are 
from both high and low economic status. Similarly, they 
have invariably the highest number of Problems in all the 
remaining Problem areas. Thus, Law students, on the whole, 
are satisfactorily adjusted even with low percentage of 
Highly adjusted and high percentage of Highly maladjusted 
students. They are self accepting and high aspiring, less 
creative with the highest percentage of low ereatives and 
the lowest percentage of high creative students. They 
experience the highest number of Problems in all the ten 
areas. 
(e) Medical Students 
They are the adults of well adjusted Personality. 
The highest percentage of Highly adjusted and the lowest 
percentage of Highly maladjusted belonged to this group. 
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They are less self accepting with the highest percentage 
of Low self accepting and low percentage of High self 
accepting students. They are more realistic with the lowest 
percentage of High aspiring and high percentage of Low 
aspiring students in setting their level of future perfor-
mance. They possess high creative potentiality and only 
one out of a group of 175 students is low creative and 
nearly 50 percent of students are high creatives. Moreover, 
in the 119 total high creatives 69.75 percent (83) belonged 
to this group. At the same time,they have lowest number of 
Problems in almost all the areas and are homogeneous as a 
group in almost all the areas which means there is not much 
variance in the Problems of students in different areas. 
Thus, they are well adjusted, less self accepting, realistic 
in goal setting, highly creative with less number of Problems 
in all the areas which indicates that they have the ability 
to solve their problems creatively and imaginatively. The 
Medical group consists of the highest percentage of Low 
Problem students and the lowest percentage of High Problem 
students. 
(d) Teaching (Education) Students 
The student teachers are adults of normal 
Personality adjustment having adequate number of Highly 
adjusted and moderate number of Highly maladjusted students. 
Like Medical students,they are less self accepting having 
the lowest percentage of Highly Self accepting and large 
percentage of Low Self accepting students. They are moderately 
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high in level of aspiration and intend to achieve little 
more than their capability with moderate percentage of 
High aspiring and the highest percentage of Low aspiring 
students out of the four professional groups. They are, 
on an average, equally creative as Engg. students and, 
thus, possess adequate creative potentiality but they have 
lesser percentage of High creatives and higher percentage 
of Low creatives in comparison to Engg. group. In general, 
they experience Problems equal to Engg. students. They 
consist of almost equal number of both High Problem and 
Low Problem students. Quite a large number of students have 
financial Problems and there is a greater variance in the 
financial conditions of these students as a group. They 
experience comparatively less number of Problems relating 
to 'Social-Psychological Relations' but have the highest 
number of Problems in intra-personal relations. They have 
moderate number of Problems in the areas of 'Sex and Marriage', 
•Home and Family', 'Moral and Religious' but have quite a 
large number of Problems in the areas of 'Adjustment to 
College Work', 'Curriculum and Teaching Procedures' and 
'Vocational and Future Plan'. Thus, they are not satisfied 
with their academic work and Programme. Like Engg. students, 
they feel insecure in their future career. 
3. IMPLICATIONS 
The present study is exploratory in nature. The 
results derived may be considered tentative. Therefore, 
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further investigation and verification is needed in order 
to substantiate the findings. But since education is 
essentially an applied field, research in education should 
bring forth some bearing on educational practices. Therefore, 
the findings were examined in this light and some implica-
tions were drawn from the analysis and comparisons. 
(1) It has been revealed through the present study 
that the students studying in different professional courses 
experience quite a large number of Problems. It has also 
been found by many Sociologists, Psychologists and Education-
-Ists that Problems interfere in the academic pursuits of 
the students and, thus, adversely affect their achievement. 
Moreover, persisting Problems give rise to many of the 
educational, Social and psychological inadequacies and 
difficulties in students which put hinderance in the satis-
-faction of their personal and social needs. 
Therefore, in order to meet with such like educa-
tional, social and psychological difficulties, sufficient 
attention should be paid towards understanding pupils -
their capability, personal and social needs and also the 
hinderances in satisfaction of their needs. Both parents 
and teachers should be more vigilant to the needs, Problems 
and reactions of the students and educational planning 
should also be done in order to cater to the educational, 
social and personal needs of the students so as to help them 
overcome the obstacles and hinderances in fulfilment of 
their needs. For this purpose Guidance Services should be 
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made available to the students. The Counselling Centres 
should be attached to every educational institution or 
to a group of institutions in order^  to provide guidance 
services to the students to help them to acquire insight 
into the nature and causes of their Problems, thus, prevent-
ing these Problems from culminating into serious psycholo-
-gical difficulties bordering on mental illness in future. 
Such essential services will relieve students of their 
tensions, anxieties and unhappiness. They will also enable 
them to realise their capabilities to pursue academie work 
at higher level. Teachers should also work in close coopera-
tion with parents, counsellors or psychologists for better 
understanding of students' Problems,both personal and 
academic,so that healthy and constructive pupil-teacher 
relations may be established. For this purpose teachers 
should know each student personally i.e., to live among 
them, to guide and to help them. In order to understand 
their problems 'tutor' system may be started where each 
teacher may be assigned a few students of the faculty and 
it will be the duty of the teacher to extend all possible 
help to the students, under his charge, to overcome their 
difficulties in academic pursuits. 
(2) The students of different professions have 
been found to experience large number of problems regarding 
health, financial difficulties, interpersonal and intra-
personal relations, home and family, sex and marriage, 
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Adjustment to College work, Curriculum and Teaching 
Procedure and career and future plan etc. The educational 
institutions should help the students to solve their problems 
in the following manner: 
(a) There should be a regular medical check 
up in the educational institutions and the findings should 
be discussed seriously. In the case of health problems 
parents should be oriented in this respect. 
(b) Plentiful financial assistance may be 
given in the form of scholarships and freeships to those 
in financial difficulties. 
(c) Educational institutions should initiate 
programmes to give accurate, sufficient and helpful infor-
-mation regarding matters of sex. 
(d) Series of lectures on 'dynamics of human 
behaviour' by social psychologists and social psychiatrists 
should be arranged to help them overcome their tensions and 
anxieties with regard to their interpersonal and social 
relations so that they may develop healthy and imaginative 
ways to deal with maltreatment by others. 
(e) The curriculum framers should try to make 
same relevant to the lives of the students keeping in view 
their needs and problems. 
(f) University should sponsor refresher 
courses on the techniques of effective lecturing and teachiig. 
(g) There should be a close cooperation between 
educational institutions, preferably through counsellors and 
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the public employment exchanges. The special employment 
officer can make valuable suggestions to the students from 
time to time. The institution can furnish relevant information 
about students to them also. 
(h) A youth before deciding to prepare for a 
profession towards which he is inclined should know about 
it well enough to be certain that his abilities and perso-
-nality characteristics are conducive to the profession of 
his choice so as to enable him to be successful not only 
in professional training and adjust well to its training 
programme but also in profession itself. 
(3) The present study further reveals that low 
problem students, on the whole, tend to have better adjust-
-ment, realistic level of aspiration and higher creative 
potentiality than high problem students. Similarly, the 
investigation from another angle revealed that low aspirants 
(realistic) and high creative students tend to have lesser 
number of Problems. Thus, all these personality attributes 
which psychologically are desirable qualities go conversely 
with Problems which is further endorsed by their respective 
negative correlation with Problems. The trend of the results 
indicates that Problems tend to decrease considerably with 
increase in Personality adjustment and tend to decrease 
moderately with increase in Level of aspiration and Creative 
Potentiality and vice versa. It indicates that sources of 
Problems may be internal also. Thus, many of the Problems 
arise owing to inner conflicts and personality disturbances. 
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Emphasis on healthy development of personality 
and mental health of the students should become an integral 
part of the educational programmes of the institutions. In 
order to develop the personality of the students, adequate 
measures should be taken in the following directions: 
(a) Parents and teachers should realise the 
fact of individual differences in the abilities, interests, 
motivations of the pupils, and also to understand the 
strengths and weaknesses of the individual pupil and to 
adjust the expectations of the pupils accordingly. The 
pupils themselves need to be helped to understand and 
accept their strengths and weaknesses and to set realistic 
goals for themselves so that they may be protected from 
disappointments and frustrations. 
(b) Personality counselling programmes should 
also be introduced in educational and professional institu-
tions which should aim at helping individual students to 
make satisfactory adjustments to the demands of college 
life and should assist students to obtain deeper insight 
into their own personalities so that they may resolve 
personality conflicts and personal Problems and, thus, 
lower their level of tension and anxiety. 
(c) The opportunity for self awareness should 
be provided in the educational institutions so as to prevent 
maladjustment, over ambitiousness and for proper career 
selection. 
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(d) Psychological and personality tests should 
be employed to assess the candidates' suitability for the 
professional education so that proper and objective screening 
may be done. The present study also reveals that some 
personalitywise less deserving candidates get selected in 
such professions of social magnitude through the prevalent 
methods of selection. Therefore, non-cognitive tests should 
be employed along with cognitive and achievement tests as 
good predictors in the selection of suitable candidates. 
The selection would be more accurate, objective and fruitful, 
if intelligence, scholastic aptitude and personality charac-
teristics could somehow be taken into simultaneous consi-
-deration. Moreover, both creative thinking and creative 
performance should be taken as one of the criteria of 
selection in these professions so that creative talents 
can be identified and, thus, suitable measures may be taken 
up to cultivate and develop Creative Potentiality of the 
students. It has also been found that High creative students 
have less Problems than Low creatives which indicates that 
High creatives tended to solve their problems imaginatively 
and much of their tensions and anxieties seemed to be 
resolved through stimulation of creative impulse. Thus, 
special measures may be taken up in the cultivation and 
development of Creative Potentiality of the students and 
favourable atmosphere should be created in the educational 
institutions in order to stimulate their creative abilities. 
For this purpose necessary changes should be brought about 
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in the curriculum by incorporating creativity stimulation 
activities and creative tasks in the curricular programmes. 
4. SUGGESTIONS FOR FURTHER RESEARCH 
No research, however, comprehensive it may be, 
can be regarded complete by itself. Its relevance and 
utility depends upon the follow up studies. Hence, each 
research pursuit must put series of academic efforts on 
the track and thereby open avenues for further research. 
Therefore, some suggestions for further research, replication 
or refinement are offered with a view to indicate the dire-
-ctions that future research in this area may take which 
are given as under: 
(1) In the present investigation the conclusions 
are based on measurement of four personal ity variables and 
relating them to the Problems of the students studying in 
Aligarh only, who, it must be admitted, may not perfectly 
represent the total population from which they were drawn. 
There is, therefore, a need of cross validation of the 
reported results with larger samples from similar population 
elsewhere. 
(2) The present investigation was restricted 
to the students in four distinct professions mentioned 
earlier. Thus, other professions not covered by this study 
may also be investigated. 
(5) Similar study can be carried out on general 
population of students both at secondary as well as college 
stages. 
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(4) The results of the present study may be 
validated by using different tools and tests. Paper and 
Pencil tests of personality may be substituted by Projective 
techniques of personality measurement. 
(5) In the present study the sample consisted 
of general population preparing for these four professions. 
It will bring forth interesting and valuable results if 
other special groups from similar samples like high achievers 
and low achievers, most successful and least successful, 
high intelligent and low intelligent etc. are studied and 
compared. 
(6) This study is more of an exploratory 
nature, the cause and effect relationship can be established 
between Problems and Personality factors through designing 
an experimental study on the same theme. 
(7) Similar relationship study may be conducted 
by substituting other relevant personality variables like 
motivational, social, intellectual and other emotional 
factors such as feeling of .security and insecurity, anxiety, 
frustration, mental hygiene etc. 
5. LIMITATIONS OF THE STUD? 
It will be worth while to review the findings and 
conclusions in the light of the following limitations under 
which the present study was conducted. 
(1) The sample was restricted to the students 
studying professional courses in Aligarh City only which 
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was taken as representative sample of the entire population. 
(2) The nature and objectives of the study required 
exploratory and not diagnostic type of research, therefore, 
no experiment was designed to find out the cause and effect 
relationship between Problems and Personality factors. 
(3) Only Paper and Pencil tests were used to 
measure personality variables. Thus, interpretation of the 
results from these types of tests has its own limitations 
because some times some of the students may not give correct 
picture of themselves either being less willing or unable 
to admit due to lack of clarity of individual's awareness 
to undesirable statements about themselves. In such cireum-
-stances it may prevent a subject from presenting a real 
image of himself on self acceptance measure or recognise 
and accept Problems on a Problem Checklist etc. But the 
investigator was fully aware of this limitation and tried 
to select the tools which minimised such possibilities. 
Similarly, special care was taken to seek willing coopera-
tion of the subjects. 
(4) It is a general criticism that the Paper and 
Pencil tests such as Questionnaire, Personality inventories 
and self reports fail to elicit correct responses because 
the difficulty in using them is that some subjects may 
consciously or unconsciously fake their answers. But the 
investigator has tried her best to overcome this limitation 
by repeated appeals, at the time of administration of the 
tests, to the subjects to give free and correct responses and 
also assured them about keeping their answers confidential. 
SUMMARY OF THE THESIS 
TITLE; An Investigation into the Problems of Students 
in Professional Courses of Medicine, Law, 
Engineering and Education in Relation to 
Personality Factors 
In the gigantic task of national reconstruction 
and development the professional institutions preparing 
doctors, lawyers, engineers and teachers etc. have a vital 
role of special significance. During post independence era 
professional education has increased appreciably but unfortu-
-nately the escalation is rather more of quantitative than 
of qualitative nature. Whatever qualitative improvement has 
been made it is more in the form of improvement in profess-
-ional courses to the changing needs of modern India and 
to improve upon the technique or methodology of teaching. 
But its personal aspect i.e., personality interaction of 
a student with his personal and professional situations 
has not, so far, caught the desired attention. Therefore, 
the improvement in professional education should be sought 
in the growth of the students as a specialist as well as a 
person. Hence certain professional and personal attitudes 
and qualities should be given v/eightage as an important 
aspect of training. 
In view of the complex and fluid state of affairs 
in society the student community in general, and of the 
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professional courses in particular, is confronted with 
problems regarding education, career, sex and marriage, 
interpersonal and intrapersonal relations, financial 
difficulties, mounting unemployment and underemployment 
which keep him constantly under stress and strain. It 
interferes with his academic pursuits and also affects his 
psychological adjustment and behaviour. It is generally 
being felt that those who live on border line of adjustment 
fail to meet even the slightest challenge of life with 
courage and fortitude. Thus, it indicates that there may 
be a significant relationship between the personality of 
an individual and the amount and intensity of the problems 
experienced by him and his manner of dealing with them. It 
has been felt that the students1 problems should be analysed 
in the context of their personality orientation. 
Thus, the present study was undertaken to invest!-
-gate into the nature of the problems of students in the 
professional courses of Medicine, Law, Engg. and Education 
in relation to their personality factors. 
OBJECTIVES OF THE STOP? 
The Study was conducted with the following 
objectives in view: 
(i) To identify the problems and to assess the degree of 
Personality adjustment, Self Concept (Self acceptance), 
Level of aspiration and creative potential of the students 
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studying in the professional courses of Medicine, Law, 
Engineering and Education. 
(ii) To locate high and low groups on the variables of 
(a) Problems, (b) Personality adjustment, (c) Self Concept 
(Self acceptance), (d) Level of aspiration and, (e) Creative 
potential in each profession and of the whole group. 
(iii) To test the significance of difference among the 
students of different professions with regard to problems, 
personality adjustment, self concept (self acceptance), 
level of aspiration and creative potentiality. 
(iv) To test the significance of difference between high 
and low problem groups on the variables of (a) Personality 
adjustment, (b) Self coneept (Self acceptance), (c) Level 
of aspiration and, (d) Creative potential of the students 
of different professions and of the whole sample. 
(v) To test the significance of difference between high 
and low groups on all the four personality variables with 
regard to their problems professionwise and of the whole 
sample. 
(vi) (a) To test the significance of difference between 
the percentages of students of different professions in 
high and low groups on problems and all the four personality 
variables. 
(b) To test the significance of difference between 
means of different groups on problems and all the four 
personality variables. 
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(vii) To determine the significance of difference among 
different areas of problems in different professional 
groups and the whole sample. 
(viii) To test whether different types of problems are 
independent of different professional groups. 
(ix) To find out whether problems are equally distributed 
among different professions. 
(x) To determine the degree of relationship between problems 
and each of the four personality variables. 
(xi) To know whether the four personality variables are 
interrelated. 
(xii) To prepare Personality Profiles of the highest and 
the lowest achievers on the problem variable in each profession. 
HYPOTHESES 
The following hypotheses were formulated before 
starting the study: 
(i) There is a professionwise significant difference among 
the students on the variables of problems, personality 
adjustment, self concept, level of aspiration and creative 
potential. 
(ii) There is a professionwise significant difference among 
the percentages of the students in high and low groups on 
problems and the four personality variables, 
(iii) There is a significant difference between high and 
low problem groups of students of different professions and 
of the whole sample on the variables of personality 
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adjustment, self concept (self acceptance), level of 
aspiration and creative potential. 
(iv) There is a professionwise significant difference in 
the problems of the students of high and low groups on 
different personality variables. 
(v) Different professional groups and the whole sample 
differed significantly with regard to different types of 
problems. 
(vi) Different types of problems are not dependent on 
professional groups but have an independent existence. 
(vii) There is a significant correlation between problems 
and different personality variables. 
(viii) There is a significant intercorrelation among 
different personality factors. 
THE METHOD AND THE PROCEDURE 
The Normative Survey Method of research covering 
the following phases was adopted: 
(1) In order to identify the students' problems, students' 
problem checklist was administered to the total sample and 
the problemwise and professionwise significance of difference 
was determined. 
(2) In order to measure personality factors of personality 
adjustment, self concept (self acceptance), level of 
aspiration and creative potential, Personality Adjustment 
Inventory, L.A. Coding Test, S.A. Test, Ideational Tendency 
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Scale were employed respectively. 
(3) In order to determine the professionwise significance 
of difference between problems and the four personality 
factors the following steps were taken: 
(a) Two extreme groups on each of the variables were 
located which are given as under: 
(i) Highly adjusted group: Highly maladjusted group; 
(ii) Highly Self accepting group; Low Self accepting 
group; 
(iii) Highly aspiring group: Low aspiring group; 
(iv) Highly creative group; Low creative group; 
(v) High Problem group; Low Problem group. 
(b) The significance of difference between the problems 
of high and low groups on each of the four personality 
factors in different professions and of the whole sample 
was determined. 
(c) The significance of difference between different 
personality factors of high and low problem groups of 
different professions and of the whole sample was determined. 
(d) The significance of difference between areawise 
problems of different professions and of the whole sample 
was determined. 
(e) The degree of equal distribution of areawise problems 
in different professions was determined. 
(f) The independence of problems of different professional 
groups was determined. 
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(4) The extent of correlation between: 
(a) The Students* problems and their personality 
adjustment; 
(b) The Students' problems and degree of self acceptance; 
(c) The Students' problems and their level of aspiration; 
(d) The Students' problems and creative potential; 
was determined. 
(5) The degree of intercorrelation between different 
personality factors was determined. 
(6) The Personality Profiles of the highest and the lowest 
achievers on Problems were compared. 
SAMPLE 
The sample consisted of 800 students both boys 
and girls, finally selected out of 1100 students, preparing 
for the first professional degree that is Bachelor in 
Medieine (M.B.,B,S.), Bachelor in Law (LL.B'.), Bachelor 
in Engineering (B.E.) and Bachelor in Education (B.Ed.) 
who were studying in Aligarh Muslim University and all the 
three colleges in Aligarh City affiliated to Agra University. 
TOOLS 
The following inventories and tests were used 
in the present study: 
(1) A Students' Problem Checklist standardised by Educational 
and Vocational Guidance Centre, A.M.U., Aligarh. 
(2) Jamil Qadri's Personality Adjustment Inventory. 
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(3) Ansari and Ansari L.A. Coding Test. 
(4) G.A. Ansari S.A. Scale. 
(5) Sajida Zaidi Ideational Scale. 
ANALYSIS OP DATA 
A comparative study of the Problems, Personality 
adjustment, Self concept (self acceptance), Level of aspi-
-ration and Creative potentiality of the students of diffe-
rent professions *was^  made by comparing the mean value of 
each variable among different professions. Their ,t' values 
were calculated and the differences were tested at .05 and 
•01 levels of confidence. High and LOT/ groups on all the 
five variables of each profession and of the total sample 
were located by including all the cases obtaining scores 
one standard deviation above the mean in the high groups 
and one standard deviation below the mean in the low 
groups. The differences in the mean scores on each perso-
-nality variable between high problem and low problem groups 
were calculated and their significance of difference was 
tested with the help of ft' test professionwise and of 
the total sample. Similarly, the means of problems of high 
and low groups on each of the four personality variables 
were compared. 
All the four professions were further compared 
on each of the ten areas of the problems. The differences 
in the mean scores of- the problems on each of the ten areas 
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were tested among different professions and the total 
sample by applying ' t' Test. Chi-square as a test of 
significance was also applied to differentiate the 
distributions of the problems in different professional 
groups and to test the independence of problems of different 
professional groups. 
The degree of relationship between problems and 
each of the four personality variables • was determined 
through computing correlation by Pearson's Product moment 
formula. Similarly, intercorrelations among different 
personality variables were calculated. 
The Personality Profiles of the highest and the 
lowest achievers on Problems were compared professionwise 
by converting their raw scores into Z-scores on each 
personality test. 
CONCLUSIONS 
The salient features of the results indicate that: 
(1) The students in the professions of Engg., Law, Medical 
and Teaching experienced a large number of problems in 
different problem areas. 
(2) The number of problems varied from profession to 
profession with Medical having the lowest and the Law the 
highest number of problems in almost all the ten areas of 
problems. Both Engg. and Teaching, occupying almost middle 
10 
position, did not significantly differ from one another 
in all the areas except in Personal and Psychological Relations 
and Vocational and Future Plan areas wherein Teaching group 
(5.72, 6.62) had more problems than Engg. group (4.90,5.73) 
and in Moral and Religious Problems Engg. students (5.59) 
had more problems than Teaching group (4.71). 
(3) Different Professions differed with regard to personality 
variables. Medical students, in general, have been found to 
1 
be the highest on Personality adjustment (19.86) ; Creative 
potentiality (132.10) and lowest on problems (34.10); Self 
g 
acceptance (22.27) qnd Level of aspiration (5.77). On the 
other hand, Law students were found to be the highest on 
problems (56.86); Self acceptance (20.43) and Level of 
aspiration (7.75) but lowest on Personality adjustment 
(23.50) and Creative potentiality (77.79). Both Engg. and 
Teaching occupied middle position and did not differ 
significantly from one another in all the personality 
variables except Self-acceptance where Engg. group (20.28) 
was found to be more self accepting than Teaching group 
(23.53). 
(4) The percentages of High and Low number of cases on 
different variables differed from profession to profession 
with Medical group having lowest percentage of High Problem 
(5.71), Highly maladjusted (8.00), High aspiring (5.14) and 
Low creative (0.57) students and the highest percentages 
of Low problem (24.00), Highly adjusted (22.86), Low aspiring 
1. The higher the score the lesser the Personality 
adjustment and vice versa. 
2. The higher the score the lesser the self-acceptance 
and vice versa. 
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(10,29), -Low accepting (22.29) and High creative students 
(47.43). The Law group presents reverse position in the 
case of most of the variables except in self acceptance 
and partially in Level of aspiration (Low aspiring cases). 
Both Engg. and Teaching groups were found to be placed in 
the middle with slight variation in the case of some variables 
such as Problems wherein Teaching (18.26, 16,21) had signi-
ficantly higher percentages of high problems and Low 
Problems cases than Engg. (11.28, 8.72) and self acceptance 
wherein Engg. group (18.97) had significantly highest 
percentage of high self accepting students. 
(5) High Problem students, in general, were found to have 
lower Personality adjustment, high level of aspiration, 
lower creative potentiality than Low Problem students. In 
the case of Self-acceptance the trend was disturbed (High 
Problem students were high on. Self acceptance). 
(6) Highly maladjusted, Low accepting, High aspiring and 
Low creatives were mostly found to have significantly higher 
number of problems than Highly adjusted, High accepting, 
Low aspiring and High creative students. 
(7) Problems were found to be negatively correlated with 
Personality adjustment (-.65), Level of aspiration (-.49) 
and Creative potentiality (-.44) which indicates that problems 
tend to increase with (a) considerable decrease with Perso-
nality adjustment, (b) mo derate decrease with Level of aspi-
-ration .and Creative potential and vice versa. But the trend 
was disturbed in the case of self acceptance (.43) where 
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problems tend to increase with increase in self acceptance 
or vice versa. 
(8) All the Personality variables of Personality adjustment, 
self acceptance, Level of aspiration and Creative potential 
were found to be significantly intercorrelated among them-
-selves except Self acceptance and Level of aspiration 
(-0.16) and Level of aspiration and Creative potential (.12). 
The correlation between Personality adjustment and Self-
acceptance (-,24) and Personality adjustment and Creative 
potentiality (-.28) were found to be low and negative. The 
correlation between Self-acceptance and Creative potentiality 
(-.39) was moderate and negative. 
(9) The highest achievers on problems of all the professional 
groups tended to be less adjusted and less creative than the 
lowest one except Engg. where opposite was the trend. On 
Self-acceptance both the highest and the lowest, achievers 
did not differ in Engg. group but the highest was less Self 
accepting in Law and more Self accepting in both Medical 
and Teaching groups. The highest achievers of all the 
professional groups were found to be slightly lower on Level 
of aspiration than the lowest one except Medical group where 
the highest achiever was moderately higher on Level of 
aspiration than its counterpart. 
(10) The students preparing for the four different professions 
manifested some distinguishing characteristics. Engg. students, 
in general, were found to be the adults of normal adjustment 
13 
with greater number of high self-accepting and high 
aspiring students having adequate creative potentiality. 
They experienced less number of problems but greater than 
medical students. Law students as a group were found to 
be satisfactorily adjusted with higher percentage of high 
self accepting and high aspiring students but possessed 
least creative potentiality of all professional groups. 
They experienced the highest number of problems. Medical 
students were found to be the adults of well adjusted 
personality but were least self accepting and least 
aspiring with the highest creative potentiality but 
least numbeir of problems. Teaching students were found 
to be at par with Engg. students in Personality adjustment 
and Creative potentiality having equal number of problems. 
They were moderately high in Level of aspiration but were 
found to be less self accepting like Medical students. 
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3 . 1 
4 . 4 
6 .7 
8 . 4 
11.8 
5 . 6 
5 .7 
1 .1 
3 . 1 
7 . 4 
6 . 3 
1 . 3 
6 . 5 
32.3 
-0 .9 
3 . 8 
2 . 7 
8 . 0 
2 . 7 
2 . 0 
2 . 3 
5 . 1 
6 . 9 
11.8 
2 . 8 
4 . 6 
0.3 
8 . 5 
4 . 5 
7 . 1 
0 . 9 
4 . 9 
3 . 4 
3 . 4 
9 . 8 
4 . 5 
8 . 4 
0 . 0 
4 . 7 
7 . 6 
1.6 
6 . 4 
2 . 8 
16.5 
4 . 9 
4 . 3 
1.9 
9 . 1 
6 .7 
7 . 1 
7 . 1 
5 . 4 
6 .7 
8 . 4 
11.8 
5 . 6 
5 .7 
5 . 1 
7 . 1 
9 . 4 
6 . 3 
9 . 1 
6 . 5 
32.8 
3 .7 
3 . 8 
4 . 7 
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2 . 7 
3 . 2 
3 .7 
5 . 1 
6 .9 
12.4 
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5 . 6 
3 . 1 
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77 
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81 
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94 
91 
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114 
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87 
76 
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82 
59 
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80 
89 
115 
114 
104 
77 
64 
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91 
95 
79 
97 
76 
53 
85 
86 
109 
76 
65 
76 
61 
72 
78 
59 
59 
65 
70 
65 
56 
771 
772 
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775 
776 
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778 
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788 
789 
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791 
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794 
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796 
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7 
5 
6 
4 
1 
3 
2 
8 
8 
2 
6 
2 
6 
0 
2 
7 
6 
4 
6 
7 
4 
8 
0 
3 
0 
4 
0 
7 
4 
1 
8 
9 
18 
4 
0 
0 
4 
8 
5 
3 
5 
8 
1 
1 
5 
6 
10 
6 
14 
1 
6 
15 
0 
2 
14 
5 
6 
13 
1 
0 
8 
11 
7 
4 
1 
2 
6 
13 
5 
2 
5 
5 
3 
2 
0 
4 
5 
6 
10 
8 
4 
9 
2 
7 
6 
4 
3 
4 
2 
2 
7 
7 
10 
4 
2 
7 
6 
12 
8 
3 
5 
7 
1 
1 
1 
7 
5 
6 
12 
7 
3 
10 
4 
3 
3 
4 
4 
10 
5 
2 
5 
6 
1 
4 
0 
1 
2 
7 
1 
2 
4 
3 
0 
1 
0 
9 
8 
2 
6 
5 
0 
7 
4 
2 
1 
4 
9 
3 
3 
0 
10 
11 
8 
4 
1 
3 
3 
6 
5 
6 
6 
7 
2 
2 
0 
4 
10 
2 
7 
6 
4 
8 
3 
5 
1 
4 
4 
5 
0 
1 
7 
6 
11 
4 
0 
4 
1 
5 
2 
3 
6 
6 
1 
3 
1 
4 
7 
9 
12 
7 
4 
10 
0 
4 
1 
4 
2 
13 
8 
0 
11 
17 
2 
, 4 
3 
4 
3 
10 
6 
4 
5 
3 
0 
1 
2 
5 
6 
4 
16 
6 
6 
8 
3 
4 
3 
4 
6 
6 
4 
1 
6 
14 
8 
4 
0 
4 
0 
12 
9 
4 
8 
15 
0 
1 
2 
6 
7 
3 
11 
3 
3 
14 
1 
4 
2 
4 
3 
6 
7 
0 
7 
9 
3 
4 
1 
4 
1 
10 
3 
5 
14 
16 
2 
6 
10 
5 
6 
9 
12 
5 
9 
10 
4 
4 
1 
4 
9 
14 
1 
1 
76 
95 
74 
40 
9 
32 
28 
91 
52 
34 
64 
72 
16 
18 
23 
57 
70 
51 
106 
55 
43 
99 
21 
38 
32 
41 
46 
81 
35 
8 
41 
29 
23 
31 
11 
24 
17 
40 
8 
37 
19 
30 
30 
22 
14 
37 
33 
20 
33 
28 
21 
39 
10 
24 
28 
32 
21 
39 
7 
11 
14 
22 
12 
42 
22 
30 
40 
28 
18 
12 
24 
28 
20 
24 
24 
20 
14 
18 
36 
30 
22 
18 
22 
14 
20 
22 
30 
40 
22 
18 
-0.5 
2.0 
9.3 
21.3 
5.0 
12.1 
2.4 
27.8 
5.5 
3.4 
9.8 
5.9 
5.7 
2.7 
-1.0 
2.4 
•1.8 
7.3 
7.6 
0.8 
-0.8 
5.5 
2.5 
4.8 
-7.1 
6.8 
8.0 
0.3 
5.5 
3.3 
4.1 
5.0 
14.0 
&Q9 O 
5.2 
12.1 
4.4 
27.3 
7.5 
6.8 
9.8 
5.9 
5.7 
3.7 
1.6 
2.4 
3.4 
7.3 
7.6 
1.8 
3.8 
6.5 
8.1 
5.2 
9.1 
6.8 
8.0 
3.3 
5.5 
4.9 
77 
65 
58 
73 
82 
83 
89 
64 
89 
81 
99 
114 
70 
59 
115 
68 
75 
98 
60 
103 
90 
77 
79 
68 
65 
79 
88 
89 
94 
101 
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*rc % ^ w fawr 11 i , 
faff # aftsTf arff^ RT f^fcT 3^5t i f f | | '* " 
s*r%?*r ^ t arfa^ arrant^ ^r,% ^r I^»T - ^ 11 
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^TTT ^ 5 rM ^> sq-rq- if ^ ^ T ^ f g ^ ^ % ^ r?T grjq- ^ 3 ^ ^f , 
# TTTf iff rr?^ ^refarf^JT %*ZT ^ 
i 5 JT^rf^TR ^ # T - ? T T ^ firm ^ 
^ 3r?ft^^ ^ 
5TFIT 
*m #^RR 
?f^r 
fteTT^TJTTT 
SFRR5TI 
| f ?r^ I T ^ T ^ 
A \ mi "fltf-^TTf % 3TTT $T f T^TT T^? ^ | ? 
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( M M ) 
|t ^%i imp *§ 
( * ) 
^f ?rff m^r ^f 
Dvo ^TT 3TTT% fHrc *f ^ T f ^ *f aft 5>»r f fr ^ t ^ 3 n ^ 
ferret? 
AW Wr 3TFT T^RTTt^ f % 3RWT <TT ^nTPiRRT ftM^"^" | ? 
B** ?^TT M " 3 ^ STTC TC Tf^ 3TT TO ffaT | fo 3TPT *ft% 
( 
CTSTT qrq- f w | ? ( 
^ f t | ?' * ( 
O e *FTT f%fr<T *rre *$m ^^ TT a r n ^ 3TF?ff TT ^ t r Tf% 
?PTtfT I ? ( 
En? w r srgsrr w r % anrRr % ^ r c r 3TTT^> arnft fsgjraff aflr 
f^^TT ^TT | % 3TTT% *TTcrr-fwr f ^ 3T5^ ^ I ? ( 
| f ?T$r T 
( 
( s ) 
3TT^WF *R?l% I ? ( ) ( ) ( ) 
C w *qr arpT^t srjprr *;53r T ^ T | ? ( ) ( ) ( ) 
ft *nm | ? ( ) ( ) ( ) 
AKvs *RT 5TM*ii*i)*i ff t % ^TTIT arnr^T m U-ifas T$R\ | ? ( ) ( ) ( ) 
DlC=; WT arnrMt *TRWT I % 3TT7% f H f ^T *T^T # ^ T 3nq% 
3T>R % 3rf?R> *pRl*n> I ? ( ) ( ) ( ) 
ST^FFR: TT% I ?. ( ) ( ) ( ) 
^ |IT anq^ft *Nrta ffcrr | ? ( ) ( ) ( ) 
^ <n% ? ( ) ( ) ( ) 
w % | ? ( ) ( ) ( ) 
E ^ ^Tf 3TT% % 3Tfa37 BR-^FCpT sq-fozff ^> ^ J T SHT^T Tf?f 
% ? ^ ^ 355TT I fo 3}7W> 3TTf«T^  ftsrfr ^T% P T ? ^ | ? ( ) ( ) ( ) 
A^V Wr 3TTT ST^RT OTRtfff % 3T5RR <R ^rf-«Rrf 5R 3TT% f ? ( ) ( ) ( ) 
D^y. w r a r r c ^ ^ f t i f STPTTC ^ r r | f r ta srq^r *TOT% 
C ^ SRT ^>T |>% % ^TTW 3rrq- ^ r r ^STT % anyrforer T$% | ? ( ) ( ) ( ) 
B^s spTT SHT^t T | fa^R sqr^T f^R^ T | f% 3T?q" ^ f o 3TN% 
TRff^tcTTf^l t7 ( ) ( ) ( ) 
( tt ) 
Cv9o} ^ r «ft% % «m" % fre «T^T ^ft sprat | ? 
D ^ 3TTT% f ^ T R $ ^ ^ T^RTT ^ t #&T ^TT ^ T f f t 3*T ^ f t ^ t 
A\3^ vfhff % *PTCT fo# fMnr <TT srre-forre anrwr ^ % frrq 
(Self-conscious) ^t 3fl% ? 
B^K TOT 3TTT anr^ ft" 3TTf % T^F ^ <^T % ^ ^ srgqT 3T"T^ r 3 * 3 ^ 
Dv9^  TOT 3rrqr% WT-faciT *f p $sft arr^r | sjt srrq% facr w 
E«\9 TOT appft 3Trf%fT f%£T% spt s f a ^ ^ | ^ 3f NOT *FT ^I^cTT | 
fr *njR> qflf. SR^I^sit ^ *f *PT # ? 
A w TOT appft ^srr % ?HT«T p i ^ % fw* ^ gq f f i ^ OT 
arnmr ^ | ? 
P\s£ TOr 3rrq% q-icrr-fq-ar antf |T ^RT [ ^ sfcra |> *rr 3FJPW| 
TJPTR> % f^: srpTfJt tor ^ f ? 
( ) ( ) ( ) 
V9 
( - ) 
C^o WT ^ r r 3TTq^ rt d<Mi< srcfe ^TT^ ^ an«wi+dT T f ^ | ? ( ) ( ) ( ) 
*?for i f t qr?ft t ? ( ) ( ) ( ) • 
a i m t sftT ^ r * | f ? ( ) ( ) ( ) 
D t ^ WT 3TFT% ^T 2TMf % cTOT f T O SFSTfctfff *f ^TT ^^T ^^Tf 
^ T ^ f t f ? ( ) ( ) ( ) 
EsV «fqr 3FRfr 3TTf?T^  fcsrfr TT f^RTT ^T% 3n<T^ T *PT W ^ T TT 
fep?r ftcrr | % w r 3PT^T mw % 8m% r^r«r srrq- ^  f ^ r r ? ( ) ( ) ( ) 
%3W fftft I ? ( ) ( ) ( ) 
ffc^ TT ^ 5 ^ 1 ? ( ) ( ) ( ) 
Dq\3 WT 3TT^ T-5TTf% % fair STFRTt ^T TfpTT qT ^R % 3 T ^ ^«rT 
srr^ rr qiRrr | ? ( ) ( ) ( ) 
STIcfr | ? ( ) ( ) ( ) 
T$f £ TT^ % 5 ^ % tfr*T?T ST^Rl" g ^ STPT t^ * f # ^ ffaT | ? ( ) ( ) ( ) 
C5.0 WT 3-f STT 3TH^*t $ , F^TcT^ ft 3 |k ?^T ^ t faRTOS |> STFft | ? ( ) ( ) ( ) 
3 
6. IN EACH PART, AFTER YOU HAVE STOPPED WORKING, COUNT 
THF NUMBER OF CODES YOU HAVE COMPLETED, AND WRITE THE 
NUMBER IN THE SPACE PROVIDED AT THE LEFT BOTTOM OF THE 
PAGE. 
7. You will get one mark for each code correctly solved. For example, if you 
correctly solve 20 single codes in a page you will get 20 marks, if you solve 50 
single codes correctly you will get 50 marks, and so on. 
8. Write the correct letters for the symbols in a continuation, starting from the 
first symbol, then doing the second, then the third, then the fourth, and so on. 
DO NOT LEAVE ANY SYMBOL UNSOLVED IN THE MIDDLE. 
9. If there is anything you would like me to clarify or any question you would like 
me to answer in this connection it should be done now, but don't ask any 
question after you have started working. 
PLEASE CONCENTRATE OVER THE TASK 
fafa JTT* " 
fm 
sfsr m *FTO *R% *FT **nT 
SSFFtt StfW (3PTC ^ ^ " f t I ^ tf| faf<3TT fo fox ^^x ^T WT I ) 
•3Tq?ft 3TT* frcTT ti TO" 
SR- 311% (arn: *f?rf 3rn% |) 
fe&r 
f^rfafer *ro ark j B affcit % p> sr^ n: wr?rf Jf ^ §ij | afa ^ arar % for fa?| (code) ^% ;fft 
E Y
 EXAMPLE 
IS 
A 
r+ 
B 
" = 
C 
-
/ 
' I N I 
D 
• 
E 
? 
F G 
X 
i 
- / + = ? X • 
4 
*PTR 11 f*r i re (Test) if anqqft fcq *n> fa^f % 3?TT ^ % fafirqff arer?; fagq 11 apfa p q*s TT 
fa^f # ^ ^- qf 13?k ^r% ^% wt> fq?f f ^ »p> 11 anr^r wrnf *r? | f¥ m'fcp f q f % 3?TT 
A, B, C, D, E, F q G, if % *ft fTO^cT 3T«fT f t 3% fag stfatr | ^ sppf 3frq fw^f t N T % q:T SPF 
3. ^ r I re % <n VTRT | affc *r«r t^-^r | *Rqqr m r if S ^ T qft <n^ $• fa^Tf qft qfa s rm ?t T^V | i 
armt f i f%?| % 3;<R ^mn faf*rq?r 3T«TT fagrr | i 
STTWt ^FJ % ^ *TT*T q?> ^ R % fa^ % ^ 1 fa^ (1 Minute) qfTT *PPT fcqT smpn I *tZ <W tf 3TTT% 
^ ^ | qrw 3nr«T T qftfaq aftr ^ ff ^ in-c^ r ^ ^ ^ ^ ^ ^ % ^ ^ ^ ^ ^rJf ^ ^ 3 ^ 1 
K. |T q*s qr «rrqf sfk q?re 3TR**T ^  fr q|% i fare if fa?g fa?% jpr ^ T fp> qfr anq^t armr ^ 3?qft 
fimcft fag gtfsrg 1 gg ftT?<ft 3rrq qmr 3TR^T f n ^ ft q^ft fagg 1 V-
V gr *nq q?T ^T? ffqrer qnc ?re qr gmre firere fa?g ?g mq if p - qn: fag | 3?| fa? qn; ?ft% ^ % 
5rflf 3T>=: yR qr refe^rer PTR qr fag ^f i rq 1 
vs. 3TTq^ t ^T ^  ^ f ^ ^ fa'| % fa<j ^  3{^ r srr f^ 5>Tr ssTfT'RPTT ^fk 3nq ftr# «rnr % ^° fa^ ^ 
pr q^: %^ t f^t 3nq^ R° sfqr STT^CT ^ f sftT mx anrq K ° fa5! F|t |^r q^: $1% | tft arrqqrt «(.o 3fq> 
fq#'f I 
t;- 3TTqqrt fa?|f % SIX H|t 3T?R ^TTRR fa^R f f t I 3T«T^T q^^ T fa^ n^X ^ ^ t ^5f ^ I f a^ , far fa^ 
Hf^r ?> q^ t, for fa?| ?f^T # r q^ t, f q * fa?| ^T^T ^ T q^ t, afk - ^ ^n^ 3rcr q^? 1 
^Eq- if jq^ft fa?| qft ^T fa^ fsr^ T T^ ^ t f f ^ I 
$. 3?qr f?'t »P> ffifsff qit-q3t ?r^r «rf> qM ^ r ?wir if T srrf ^> ?r> q ^ ^flfacr qr?§ q>PT 3rr^»r * r ^ % 
5TT5 qitf 5R?T ?T 7 ^ ' 
3T=5®T sr^ Fq^ r 3rr> grr? q?t 3ftT ^ r -q^r SJTR ^ f a q 1 
ru e^)1" 
LT^- r* 
*** J k-f $ *>. J H ,^ u) r^ " 
.„ (O** fM» d> / ) ^ " ^ J V • 
^04? ^f Ljb ^ W ^ f 
(c* o ' ^ ^ y jSl) " ^ • 
£ cwGlSJ
 V j J ^ ^ ^t J3\ o j j ^ • < j l j * l i i u ^ 4 i l i J t j ^ i crt (Code) JJti 
V 
KEY EXAMPLE 
A 
+ 
B 
= 
C 
/ 
D 
v' 
E 
? 
F 
'•' 
G 
X •'•* / + = ? X V 
v * V ' u** 2 j * b^i J* (Task) p j t j *1-JL ^ A^ ^ <u j«dL IT (Test) g % u-f—P 
u*- (Test) «>«.^ y* - A- •** py** y v* * «J** £j* e»y J ±£ d*^ jte^ <*& *»• 
^ j - i ^ o l i l i i j j ts** y> c^t - u** <&$ ^ J J * » j y - j ^ y ^ uy(iU.> ^5y> ^ o y y t 
£ i> ft (T y? -
 0**> J * <£<3 »S»GUJ (VD) ^ i ^ i W* JJ* <* c^ tf*J* £J<> 
#Ua- i
 c j ^ ^ u»j». j?. ^- y*- A, B, C, D, E, F, 0 G, j $ / i <^> j * y ? ^ 
I 
r 
gJU J oiilii ^ a** j * -
 o;jA j^-^ a. <_&! c— j y yft* ^ n ^ (Test) ts—-o o*f—t* 
K <JU. U,i isJ) far (i Minute) £»*- «JC»1 oj*> JJ ^ ,Jj* J8- .>* <^ j * i £-*#> j * yF—r 
^ 
J ^ ^ *tfj j (1 Minute) ^ ^ J it} ^ ^ LJ.T F ^J° ^ i ^^ J*—D 
• H i l l , . - , • " " - • l — •-' -LIUHHJL~U-Jl.il U ^ ' ' S L w 
6 
- J u^- J*** °* y yf y u** ^ 1 ^ £*** ^ ^ D+ <i yf. J^ 
D1-^ Jnti * J*i cat *» J*i ~ $ op <&* j ' j **"*" ^ J j * £*** jiJ* <L ^ ^ j * yt—A 
- i«&> o<i*«J ' jJ i b ^ «»> / C1*' ¥ ** J1**' £j! V1 ^ f - o ^ J i J 
PART I 
No. of Codes I expect 
to complete.... 
(*fwr frfeq)' 
(^i«Xj d|j* j) 81 (jjJ,* J*. o b U i 
KEY 
A 
+ 
B 
= 
C 
/ 
D 
V 
E 
? 
F 
•
: 
G 
X 
Not. of Codes I Completed. 
*%• 
£ J° 
(*PBTT fafeq) 
jb'l&J 
( ^ dlJ*J) 
f^F| ^r fr^ 
• « L L > * * 
A 
B 
C 
J 
D 
E 
7 
l 
= 
16 
+ 
31 
X 
46 
+ 
" 
2 
? 
17 
X 
32 
;; 
47 
/ 
7 
3 
+ 
18 
;; 
33 
+ 
48 
9 
/ 
4 
^ 
19 
+ 
34 
= 
49 
V 
= 
5 
:: 
20 
v/ 
35 
v/ 
50 
X 
+ 
6 
X 
21 
/ 
36 
X 
51 
X 
X 
7 
? 
22 
? 
37 
7 
52 
? 
;; 
8 
" 
23 
= 
38 
X 
53 
V 
X 
9 
+ 
24 
X 
39 
v/ 
54 
+ 
v/ 
10 
X 
25 
? 
40 
i 
55 
= 
9 
11 
s/ 
26 
s/ 
41 
X 
56 
? 
X 
12 
? 
27 
+ 
42 
= 
57 
X 
+ 
13 
/ 
28 
X 
43 
" 
58 
s/ 
? 
14 
;; 
29 
+ 
44 
+ 
59 
= 
= 
15 
= 
30 
? 
45 
V 
60 
? 
61 62 63 64 65 66 67 68 69 70 71 72 73 74 75 
PART II 
No. of Codes I expect 
to complete 
g t amn | far ff- (*f^rr fcrfetr) 
(^XJ O|*AJ) 
KEY 
A 
+ 
B 
= 
C 
/ 
D 
V 
E j F 
1 
? 
•• 
G 
X 
+ ;; + = 7 V X V + 7 + X = •• 
U 
/ 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 
B 
/ X ;; + >/ ? 7 = ;; X ? ;; </ + 1 
16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 
= 
;; + y/ ;; 7 = X = : : s / • + / 7 / 
31 32 33 34 35 36 37 38 39 40 41 42 43 44 45 
D 
s/ ? + = ;; X ? / + ;; s/ + '•' ? 
^ 
X 
46 47 48 49 50 51 52 53 54 55 56 57 58 59 60 
/ ? " :+ V + ? = X ? + v/ + / : : 
61 62 63 64 65 66 67 68 69 70 71 72 73 74 75 
(*re*TT fafetr) 
JS , la. cuUlAJ 
(J*&) *]**;) 
• f%?| pr feft 
PART III 
No. of Codes I expect 
to complete 
git 3TT5TT | fr t ' 
(*Nqr fafe^) 
(^XJ ^.W) 
A 
+ 
B 
= 
C 
/ 
KYE 
D 
V 
E 
? 
F 
• • 
G 
X 
A 
B 
C • 
D 
E 
+ 
1 
' / 
16 
+ 
31 
+ 
46 
= 
/ 
2 
: : 
17 
/ 
32 
? 
47 
? 
? 
3 
+ 
18 
s/ 
33 
X 
48 
+ 
+ 
4 
= 
19 
? 
34 
/ 
49 
? 
X 
5 
V 
20 
X 
35 
X 
50 
;; 
= 
6 
X 
21 
+ 
36 
? 
51 
X 
? 
7 
? 
22 
? 
37 
/ 
52 
v/ 
/ 
8 
X 
23 
? 
38 
v/ 
53 
/ 
+ 
9 
v/ 
24 
+ 
39 
s/ 
54 
+ 
= 
10 
+ 
25 
= 
40 
+ 
55 
X 
? 
11 
X 
26 
? 
41 
= 
56 
• 
X 
12 
= 
27 
X 
42 
••' 
57 
-
? 
+ 
13 
;; 
28 
V 
43 
X 
58 
? 
== 
14 
/ 
29 
;; 
44 
= 
59 
•• 
;; 
15 
V 
30 
• 
45 
/ 
60 
X 
61 62 63 64 65 66 67 68 69 70 71 72 73 74 75 
(tfSTT faflir) 
i~ Jf ,\*. «yl»UJ [
 (^4*1 4*u) 
- fa^ ^ r fair 
10 
PART IV 
No. of Codes I expect 
to complete 
%?l f?r ^ T SPIT 
{mm fwfeq) 
( ^ J ^U*j) 
KEr 
A 
+ 
B 
= 
C 
/ 
D 
s/ 
E 
7 
F G 
:: j X 
i 
B 
D 
7 
1 
+ 
16 
/ 
31 
V 
46 
? 
X 
2 
/ 
17 
X 
32 
X 
47 
X 
1 V 
3 
= 
18 
+ 
33 
•• 
48 
? 
/ 
4 
•• 
19 
7 
34 
_J_ 
49 
/ 
= 
5 
X 
20 
/ 
35 
/ 
50 
= 
+ 
6 
= 
21 
+ 
36 
X 
51 
+ 
X 
7 
? 
22 
7 
37 
7 
52 
/ 
: : 
8 
+ 
23 
X 
38 
= 
53 
;; 
7 
9 
+ 
24 
== 
39 
X 
54 
X 
V 
10 
= 
25 
+ 
40 
/ 
55 
V 
? 
11 
7 
26 
X 
41 
7 
56 
7 
X 
12 
X 
27 
;; 
42 
V 
57 
X 
/ 
13 
;; 
28 
= 
43 
+ 
58 
/ 
x / 
14 
= 
29 
7 
44 
/ 
59 
7 
( 
= 
15 
;;. 
30 
• 
45 
. 
? 
60 
= 
^ 
61 62 63 64 65 64 67 68 69 70 71 72 73 74 75 
(flW fafetr) 
((X^i *l**2) 
PART V 
No. of Codes I expect 
to complete 
g t srrerr | far %• 
(^ f^ T^T fafair) 
G&XJ i(^*J) 
KEV 
A 
+ 
B 
= 
C 
7 
D E J F 
1 
/ 1 ? 
1 
1 
:: 
G 
X 
(tfwr faf^) 
J (J^i *)*») 
- f ¥ § |5T fei% 
% 
B 
c 
T? 
E 
? 
1 
? 
16 
= 
31 
= 
46 
= 
X 
2 
v/ 
17 
s/ 
32 
? 
47 
;; 
? 
3 
/ 
18 
•• 
33 
+ 
48 
+ 
/ 
4 
X 
19 
+ 
34 
V 
49 
= 
= 
5 
? 
20 
v/ 
35 
;; 
50 
? 
+ 
6 
V 
21 
X 
36 
X 
51 
X 
= 
7 
;; 
22 
s/ 
37 
? 
52 
/ 
:: 
8 
;; 
23 
/ 
38 
/ 
53 
= 
. 
X 
9 
+ 
24 
+ 
39 
+ 
54 
? 
s/ 
10 
= 
25 
X 
40 
X 
55 
+ 
? 
11 
? 
26 
V 
41 
y/ 
56 
X 
X 
12 
X 
27 
? 
42 
? 
57 
= 
/ 
13 
y/ 
28 
? 
43 
V 
58 
/ 
? 
14 
X 
29 
" 
44 
" 
59 
• 
= 
15 
= 
30 
X 
45 
X 
60 
;; 
61 62 63 64 65 66 67 68 69 70 71 72 73 74 75 
12 
PART VI 
No. of Codes I expect 
to complete 
f t 3TT9TT | fr f • 
(*f©TT faPslIf) 
(^XJ 4 J * J ) 
KEY 
A 
+ 
B C 
/ 
D 
v/ 
E 
? 
F G 
X 
(tiw; fafetT) 
(^£1 dj^u) 
•• fa'f ^ r M 
A 
B 
c 
D 
E 
X 
1 
/ 
16 
;; 
31 
/ 
46 
= 
A / 
2 
+ 
17 
+ 
32 
v/ 
47 
• 
7 
3 
• 
18 
= 
33 
X 
48 
+ 
= 
4 
X 
19 
v/ 
34 
:: 
49 
/ 
7 
5 
= 
20 
/ 
35 
= 
50 
4-
'•• 
6 
X 
21 
X 
36 
7 
51 
= 
/ 
7 
7 
22 
+ 
37 
/ 
52 
+ 
= 
8 
V 
23 
X 
38 
7 
* 
53 
7 
7 
9 
•
: 
24 
/ 
39 
X 
54 
•• 
/ 
10 
• * 
25 
+ 
40 
;; 
55 
X 
+ 
11 
/ 
26 
= 
41 
+ 
56 
;; 
" 
12 
7 
27 
•• 
42 
= 
57 
X 
+ 
13 
+ 
28 
7 
43 
/ 
58 
7 
/ 
14 
= 
29 
7 
44 
/ 
59 
/ 
? 
15 
X 
30 
/ 
45 
s/ 
60 
+ 
61 62 63 64 65 66 67 68 69 70 71 72 73 74 75 
PART VII 
13 
No. of Codes I expect 
- a. r » 
^ ? T 3TT5IT f> \W! H 
(J+£S «S|AW) 
(mm %feq) 
KEY 
A 
+ 
B 
= 
C 
/ 
D 
V 
E 
0 
F 
• * 
G 
X 
^ 
B 
c 
% 
n 
E 
= 
1 
::: 
16 
? 
31 
? 
46 
7 
? 
2 
= 
17 
;; 
32 
+ 
47 
/ 
X 
3 
/ 
18 
X 
33 
? 
48 
+ 
? 
4 
V 
19 
+ 
34 
= 
49 
v/ 
= 
5 
X 
20 
35 
•• 
50 
;; 
s/ 
6 
+ 
21 
J 
36 
X 
51 
? 
+ 
7 
? 
22 
/ 
37 
V 
52 
X 
? 
8 
+ 
23 
X 
38 
/ 
53 
= 
? 
9 
;; 
24 
7 
39 
+ 
54 
• 
+ 
10 
+ 
25 
v/ 
40 
X 
55 
? 
X 
11 
= 
26 
X 
41 
s/ 
56 
? 
? 
12 
? 
27 
11 
42 
? 
57 
: : 
x/ 
13 
X 
28 
+ 
43 
X 
58 
X 
/ 
14 
V 
29 
/ 
44 
;; 
59 
/ 
+ 
15 
/ 
30 
? 
45 
+ 
60 
= 
61 62 63 64 65 66 67 68 69 70 71 72 73 74 75 
No. of Codes I Completed. 
*ft fanl ^rft^ 
{^m\ fafetr) 
JS Ja. uiAiUJ J^h* 
14 
PART VIII 
No. of Codes I expect 
fa?| ^ ^T #fTT 
(J^i i]*j) 
(mm fai%tr) 
KEY 
A 
+ 
B 
= 
C D 
/ { • 
E 
7 
F 
;; 
G 
X 
No. of Codes I Completed. 
m fiFissrft* 
( f lW % % T ) 
JS J a . uyUUJ ^ ^sJ* 
A 
B 
C 
D 
E 
= 
1 
'•'• 
16 
N/ 
31 
V 
46 
v/ 
1 ? 
2 
= 
17 
X 
32 
/ 
47 
? 
+ 
3 
+ 
18 
7 
33 
;; 
48 
V 
v/ 
4 
X 
19 
:: 
34 
/ 
49 
;; 
+ 
5 
? 
20 
/ 
35 
:: 
50 
X 
•• 
6 
= 
21 
= 
36 
y/ 
51 
• 
7 
7 
+ 
22 
+ 
37 
= 
52 
+ 
/ 
8 
/ 
23 
= 
38 
7 
53 
? 
X 
9 
7 
24 
X 
39 
X 
54 
/ 
? 
10 
+ 
25 
/ 
40 
+ 
55 
v/ 
+ 
11 
7 
26 
X 
41 
/ 
56 
/ 
v' 
12 
7 
27 
/ 
42 
/ 
57 
X 
+ 
13 
+ 
28 
X 
43 
/ 
58 
= 
/ 
14 
X 
29 
V 
44 
;; 
59 
7 
7 
15 
= 
30 
/ 
45 
7 
60 
/ 
61 62 63 64 65 66 67 68 69 70 71 72 73 74 75 
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PART IX 
No. of Codes I expect 
to complete 
(tfWT%fe<i) 
( ^ X J t]**s) 
KEY 
A 
+ 
B 
= 
C 
/ 
D 
V 
E 
? 
F 
;; 
G 
X 
4 
A 
•• X s/ X + ? + ? v' / X - " — / 
8 9 10 11 12 13 14 15 
B 
? / X X ;; • = • = v/ : : + X 
16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 
+ = v / X ? X v / + X ;; + ;; V 1 = 
s 
D 
31 
X 
32 
/ 
33 
;; 
34 
? 
35 
v/ 
36 
X 
37 
+ 
38 
•
: 
39 
? 
40 
X 
41 
= 
42 
/ 
43 
X 
44 
V 
45 
? 
46 47 48 49 50 51 52 53 54 55 56 57 58 59 60 
V / ? = X : : ? V + + ? X + ;; • 
61 62 63 64 65 66 67 68 69 70 71 72 73 74 75 
No. of Codes I Completed... 
(tf©TT fHfetr) 
(J^O AM) 
• f ^ *pr %% 
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PART X 
No. of Codes I expect 
to complete 
gt arrar | fr Sf—ti 
j - * - "•* £ <jV j&<* 
KEY 
A 
+ 
B 
= 
C 
/ 
D 
V 
E 
? 
F 
: : 
G 
X 
/ 
1 
+ 
16 
/ 
31 
v/ 
46 
/ 
? 
2 
+ 
17 
= 
32 
/ 
47 
• 
/ 
3 
= 
18 
+ 
33 
+ 
48 
:: 
V 
4 
7 
19 
:: 
34 
X 
49 
X 
+ 
5 
X 
20 
;; 
35 
v/ 
50 
= 
:
-
6 
;; 
21 
v/ 
36 
? 
51 
+ 
= 
7 
= 
22 
? 
37 
? 
52 
? 
X 
8 
+ 
23 
X 
38 
;; 
53 
/ 
= 
9 
? 
24 
" / 
39 
X 
54 
= 
? 
10 
? 
25 
• 
40 
+ 
55 
X 
'•' 
11 
K/ 
26 
= 
41 
X 
56 
= 
V 
12 
X 
27 
X 
42 
? 
57 
? 
+ 
13 
/ 
28 
? 
43 
= 
58 
+ 
•• 
14 
• 
29 
X 
44 
V 
59 
;; 
\ 
= 
15 
X 
30 
7 
45 
N 
• 
60 
• 
61 62 63 64 65 66 67 68 69 70 71 72 73 74 75 
(mm fafeq) 
(J^i aU;) 
' fa^ f5T f%^  
PART XI 
No. of Codes I expect 
to complete 
g t 3TT917 | fa t-
(sfwr fcrfeq) 
(^«XJ ofjjj) 1? (jj-Jj.^  ,Jo» uyUl&> 
K E Y 
(*TWT ^ rfetT) 
r (^j *M 
•• f^F| 5<=r fr^r 
A 
+ 
B 
= 
C 
/ 
D 
V 
E 
9 
F 
• • 
• * 
G 
X 
• ^ 
5 
i 
V 
l 
/ 
16 
= 
31 
i 
X 
46 
7 
2 
:: 
17 
V 
32 
= 
47 
+ 
/ 
3 
X 
18 
1 
+ 
33 
/ 
48 
•• 
X 
4 
+ 
19 
" 
34 
" 
49 
= 
+ 
5 
v/ 
20 
x/ 
35 
v/ 
50 
s/ 
X . 
6 
+ 
21 
+ 
36 
7 
51 
/ 
/ 
7 
? 
22 
X 
37 
+ 
52 
X 
V 
8 
a= 
23 
*= 
38 
7 
53 
? 
;• 
9 
X 
24 
? 
39 
= 
54 
= 
7 
10 
• 
25 
'•'• 
40 
v/ 
55 
;; 
= 
11 
+ 
26 
= 
41 
X 
56 
+ 
= 
12 
= 
27 
X 
42 
/ 
57 
7 
13 
:: 
28 
v/-
43 
7 
58 
• 
/ 
14 
7 
29 
? 
44 
;; 
59 
/ 
+ 
15 
/ 
30 
X 
45 
+ 
60 
? 
61 62 63 64 65 66 67 68 69 70 71 72 73 74 75 
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©cog 
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< 
OH 
O w 
So0* 
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S C O R E S 
A. D. 
SCORE 
G. D. SCORE 
With a 
Algebraic 
Sign (+ or - ) 
With out 
Algebraic 
Sign 
S H I F T S 
Extent 
& 
Nature 
of 
Shifts 
(+ or - ) 
g . «0 
SsSS 
ii 
in 
IV 
VI 
VII 
VIII 
IX 
XI 
ii 
Total 
Mean 
wmm pi"*"* TTBTT 
II 
III 
SESSfiSHaiBSSSB 
mmmmww 
mmmmm®® 
mmmmwm® 
IV 
VI 
VII 
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IX 
X 
XI 
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mmmm 
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THE S. A. SCALE 
By 
GHAZALA A. ANSARI 
D e p a r t m e n t ot E d u c a t i o n 
Aligarh Muslim University 
ALIGARH 
IMPORTANT 
Before I ask you to fill up these forms, I would like to assure you that 
whatever you write in them will be kept strictly confidential and no
 tone except me 
will read the forms and know what you have written. I hope that you will help me in 
mylresearch by giving your frank and clear answers. 
Name 
Sex Girl/Boy 
Class 
Age Years Months 
Father's name. 
Age Years __^ Months 
Occupation • 
Income • 
[ 2 ] 
F0RM1 
S. R. 
Given below is a list of twenty adjectives, words that describe people. You are 
requested to number the words in the list in a way that best describes you as you are. 
•work like this : first choose the quality which is most marked in you and put 
1 in front of it; then find the quality which comes next and put 2 in front of it; then 
find the quality which comes after that and put 3 in front of it, and so on, till all the 
qualities are numbered from 1 to 20. Pleaae do not leave any quality unnumbered. 
Work carefully but quickly and remember that you have to number the qualities 
in the way in which yon see them to be present in yourself. 
Proud 
Cautious (Careful) 
Alert 
Sympathetic 
Efficient 
Popular 
Good Organiser 
Self-confident 
Frank 
Bold (Brave) 
Pleasant 
Intelligent 
Friendly 
Patient 
Principled 
Quiet (Silent type) 
Generous 
Dependable 
Stable 
Kind Hearted 
Please do not turn the page unless you are told to do so. 
[ 3 ] 
FORM 2 
I S. R. 
Now you are requested to number the qualities as you would like them to be 
present in yourself. Put I in front of the quality which you would like most to be 
present in yourself, 2 in front' of the quality which you would like next to be present in 
yoursellf and similarly 3, 4, 5, and so on, in the order in which you would like them to be 
present in yourself, till all the 20 qualities are numbered. 
Remember that this time, you have to number the qualities in the order in 
which you would like them to be present in yourself. 
Proud 
Cautions (Careful) 
Alert 
Sympathetic 
Efficient 
Popular 
Good Organiser 
Self-confident 
Frank 
Bold (Brave) 
Pleasant 
Intelligent 
Friendly 
Patient 
Principled 
Quiet (Silent type) 
Generous 
Dependable 
Stable 
Kind Hearted . 
[ 4 ] 
/ \P?kNDl*-Xt 
IDEATIONAL TENDENCY SCALE "JlS * , b i i 
1$ j'&( f-/rp w?f TK/^TI **(>/ p /cnnr \frwi \jf<w 
•773T r V Meufne. 
^#r </i^ ££**. 
/ f l ^ y j / l ' i^ ScAoo£,C>S£ye,. 
zhtivrm* ?*** J**~ ##*c„**e. 
SMQ.l 
SIMILARITIES TEST 
* ' fcr&ik W^~— %?*£' w|;\sfe??7r^ •$?•??tfjftrf, '$*&&% i&&?irf> qpftdfo'fl 
i - b^lJ&Tffijq'zfaT^Jblsrny & yJfouJe 
2L-yj3\oOl&!<pft&fc$W -Men A: />&*£-
3-C5/jUi&r jft&kwWjlweJi & Dzhie 
4- Cf5ji\&\ 7^Szr^W^hr^a.oz &• Jfac&cne 
5.N0.Z - 3 -
USES TEST 
1- ( £ # ••'$&&Jas&d 
2- <£cfe $?<& ???#" Rofe 
3- c?1 *fa" 3<*!»*boc 
k- :Wj:&r*r&3r7r»c:a» 
5- dL£i &j2>sucJk 
6 - jUl J7??^ Neto4fi*p«z 
S. NO. 3 
^
 W 0 R D
 ASSOCIATION TEST 
fc^. ZgwMoai-
$- \$> T&RT Move 
b- Ljlj <3ww <&pA£-
5 N
" NUMBER ASSOCIATION TEST 
2- j£ cfrr OtCtee 
3- c5U yflcT Seven* 
4-u^f ^ $re 
5 N0S
 WORD FLUENCY TEST 
* * W :"V<&rir £• mrfjt&n *?*-##£• mmfl^m^ d$vQ&r&& mr1& *frf't 
1- OT?& ,JX 
2- C/&r j$hr&r<~4. 
2> J o5 ^ 
f$ST;„ CIRCLE fLA60RATION TEST 
No-
4. 
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^/j/yf^-'- ^ ; 
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r . 
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'j • r. 
c 3 EH 
• n 
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EH • • ] • 
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U 
T 
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• • a 
n a n 
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l » • • m • 14 U i —-JJ4 U 1 
j 
S3.3 
O' 
J 1 
i 1 
• 
• 
1 UtLjlL^fyjtfjji ^l£L-jU)f.\f~S 
• * 
fl 
D.-S. 
, 
• 
S.M. 
D.S. S M. 
D.S. S.M. 
VS. S.M. 
I-IAJ 
4*-- J^* C/. ^ L » 4 fc//w ur tfLo". Up 
m f — ** ** 
J.1A4S. 
H 
SM J)y 
1 
F.UC. 
5A7 DV 
s- R n. 
sm Prt 
. 
p.v.K 
5# /># 
S. M. 
SM />!* 
H.F. 
SM /W 
t •' 
M.-R 
5M 
_ . . 
fi.C-vt. 
VIA 
• 
-
i>7 
._,, 
CT.7? 
DM 
• 
$*0 
V.F.P. 
\PV 
/?£M/IRKS:-
J^fiy 
D-S. 
*-
S.M. 
f 
D-S. S.M. 
_ _ — ^ ^ — 
D-S. 
. 
S. M. 
J>-S. S.M. 
l T T i' 7 
4, < » '/ 
mm * * 
J. 14-45 
D.S- S-M. 
D.S- S. M. 
D S . S.M. 
D.S. S.M. 
.£*S-W\ 
I*, us 
v. •• ? s 
J.14-65 
D.S. 
• 
S.M. 
D.S, S . M . 
» • ' 
D-S. S.M. 
D^S- S.M. 
« •* r 
^r#J <*£->-£ *-*s tfifiAlrf-hr 
' (Puff ij*<4l-w 
a • 
J .M*5 
P-S. S.M-
f 
D- S. S . M . 
D.S. S.M-
D.5. 
• 
S. M-
6 
^ 
o 
^ <K J ^ i / ; i ^ cry i i l j u ^ i ^ 
•
 f
 y 
J. 14*5 
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D,S. S-M. 
-
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D.S. S.K. 
D . S : S-N. 
B.S. S.M. 
- * * » 
< «» « . . . 
- * 7 ' 
J-W5 
D-S. S.M. 
« 
t>-S. S.M. 
D-S- s.'w 
D. S. S.M. 
• 
£-6\ &S31 i-,\? >&iL*£&.fiH 
I ~ • * 
U^/u?/i/^liL -AA 
J * * * M * M • • « . . . " • ' 
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«• T 
. ** 
J-1465 
o.S. S.M. 
». 1 
D.S. S.n. 
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B.S. S.M. 
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